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Section I. Executive Summary 
 

In 2011, New Bedford Public Schools (NBPS) was declared a Level 4 district by the Massachusetts 

Department of Elementary and Secondary Education (ESE) due to persistently low academic 

performance. In summer 2013, Superintendent Dr. Pia Durkin and her leadership team codified a coherent 

vision for rapid district-wide improvement in the Accelerated Improvement Plan (AIP). Ambitious goals 

for achievement are driven by a new theory of action: 

IF NBPS focuses on and persists in expecting, developing, supervising, and evaluating educators’ 

capacity to deliver rigorous and engaging instruction that is:  

 Aligned to state standards, 

 monitored so student progress in attaining those standards reaches to a level of proficiency,  

 adjusted and differentiated so that all students will be supported and stretched to make progress  

 and evidence of student learning is demonstrated every day in every classroom in every school 

THEN student achievement will significantly increase in each New Bedford school and in the New 

Bedford Public Schools as a district. 

The AIP includes four objectives: 

Objective 1: High Expectations and Achievement: Prepare all NBPS students for college and career 

success by implementing rigorous standards and monitoring student progress in attaining those standards 

to a level of proficiency 

 

Objective 2: Data-Driven Instruction: Develop a collaborative and accountable culture of using data to 

improve instructional practice and decision-making 

 

Objective 3: Rigorous Instruction: Expand district, school, and educator capacity to develop, deliver, 

and supervise effective instruction to all students 

 

Objective 4: Family and Community Engagement: Create, communicate, build, and support 

momentum for the vision of NBPS that will be embraced by the New Bedford community and all of its 

stakeholders 

 

Already, the AIP and its strategies have had a positive impact on student learning. Mid-year formative 

assessment data show that, overall, the district is on track to meet ambitious end-of-year targets to reduce 

the number of students not proficient or advanced by 40% in ELA and math.  

 

Turnaround at New Bedford High School 
New Bedford High School (NBHS) was identified as a Level 4 underperforming school this year, and is 

the largest school and only comprehensive high school to receive the designation in the Commonwealth. 

Through close collaboration with district leaders, students, and community stakeholders, NBHS has 

developed a redesign plan that will effectively turn around NBHS into a high-performing school that 

prepares students for college and career success within a culture of high expectations, collaboration, and 

trust. 

 

In three years, NBHS will have achieved the following vision for redesign: 
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Students will have sufficient time to learn and be supported by a learning-focused, collaborative 

school structure. 

 

Students will receive effective, engaging, and rigorous instruction in every classroom every day. 

 

Teachers will use data regularly to monitor student progress, differentiate instruction, and support 

and challenge all students. 

 

School, community, and family partnerships will directly support student learning.  
 

In order to achieve the vision, NBHS will implement the following Priority Areas and Key Strategies for 

reform, which are tightly aligned to NBPS’s overall theory of action and focus on the instructional core: 

 

 Priority Area #1:  Increase Time on Learning and Reorganize School Structure 

o Strategy 1a:  Create a collaborative organizational structure that focuses on student outcomes.  

o Strategy 1b:  Revise the schedule and program of studies to create opportunities for support and 

acceleration.  

o Strategy 1c:  Improve the use of technology in the classroom.  

o Strategy 1d:  Increase learning time for all students and provide targeted supports for Grades 9-

10.  

 

 Priority Area #2:  Improve the Quality of Core Instruction 

o Strategy 2a:  Design and implement aggressive talent recruitment and retention strategies.  

o Strategy 2b:  Implement a high-quality curriculum and provide teaching tools to implement the 

curriculum.  

o Strategy 2c:  Provide embedded and ongoing professional development that reflects a common 

understanding of and common language for high-quality instruction.  

 

 Priority Area #3:  Use Data to Monitor Student Progress, Provide Support, and Challenge All 

Students 

o Strategy 3a:  Use data to drive instructional practices.  

o Strategy 3b:  Implement new practices to provide high-quality education to English Language 

Learner students.  

o Strategy 3c:  Improve and expand supports to ensure the academic success of students with 

special needs.  

 

 Priority Area #4:  Develop School, Community, and Family Partnerships 

o Strategy 4a:  Bolster family and community engagement.   

o Strategy 4b:  Increase student engagement and ownership over their own learning.  

o Strategy 4c:  Optimize school partnerships.  

 

Many of the Priority Areas and Key Strategies require significant investment in start-up implementation, 

but set a course for systematic, sustainable, and successful turnaround.  
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Section II. District Redesign Plan 

1. ANALYSIS OF KEY DISTRICT NEEDS AND CHALLENGES 

1a. Examination and Analysis of Multiple Sources of Data 

The district has closely reviewed and analyzed multiple sources of data to identify patterns, trends, and 

areas of need. Insights have been drawn from examination of the following data: 

 

Student population: NBPS serves approximately 12,600 students, of whom 23% are students with 

special needs (compared to 17% state-wide), 23% do not have English as their first language (compared 

to 18% state-wide), and 76% are eligible for free or reduced lunch (compared to 39% state-wide). NBPS 

has a stability rate of approximately 90%, representing the percent of students who were enrolled all year 

long in the district in 2013. This rate is well below the state’s rate of 96%, illustrating a high level of 

mobility in the district. NBPS’s student body is diverse; minority students represent more than half of the 

total enrollment.  

Student growth and achievement: In 2013, only 44% of students tested demonstrated proficiency in 

ELA and only 36% demonstrated proficiency in math. The median Student Growth Percentile (SGP) in 

these two core subjects were 41 and 40, respectively. This illustrates that NBPS students’ growth was 

well below the growth of like students. In fact, median SGP has not risen above 50 district-wide in ELA 

or math in the last five years. Median SGP has only increased by 4 percentile points in ELA and remained 

at 40 in math during that time period. Proficiency rates and median SGP varies greatly by grade, but 

remain low overall. In ELA, only two grades had proficiency rates above 50% and none in math. As for 

SGP, no grade had a median SGP over 50 in ELA and only one had an SGP over 50 in math. 

NBPS’s SGP underperforms the state’s median SGP in nearly all subgroups in both ELA and math. For 

all students, students with special needs, minority, low income, English Language Learner (ELL), male 

and female populations, only former ELL students outperformed the state’s median SGP in ELA by one 

point.  

Middle-of-year (MOY) common formative assessments: Overall, the district is on track to meet 

ambitious end-of-year (EOY) targets to reduce the number of students not proficient or advanced by 40% 

in ELA and math. In DIBELS, Kindergarten exceeded the MOY goal of reducing the number of students 

not meeting the benchmark on repeated subtests by 20%. In DIBELs, Grades 1-2 approached the MOY 

goal. In Galileo, Grade 3 met the MOY goal of reducing the number of students not proficient by 25%. In 

Galileo, Grades 2, 4, 6, and 7 made substantial growth towards their MOY goal. These leading indicators 

suggest that the district is making significant progress on its improvement goals and reforms are making 

an impact. MOY assessment results indicate that Grades 9-10, however, actually decreased the number 

and percent of students proficient in both ELA and math, indicating that reforms have not had a positive 

impact in high school performance.  

Graduation and promotion rates: In 2013, the district had a four-year cohort graduation rate of 62%, a 

significant increase from the 2012 rate of 55%, but well below the state rate of 84.7%. In 2012 (the most 

recent year of available data), 36% of first-time 9
th
 Graders are not promoted to 10

th
 Grade, which is 

significantly higher than the state-wide rate of 9%. The annual dropout rate has declined every year for 

the past four years and recently declined 1 percentage point from 6.8% in 2012 to 5.8% in 2013. This is 

significantly higher than the state-wide rate of 3%. 

Employees: In 2013, principal turnover was 21% (5 out of 26 schools), which was about twice the rate of 

the previous year. Based on a five-year analysis of trends, approximately one-third of principals turned 
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over in the last two years, due to resignations, retirements, and two terminations. In 2013, teacher 

turnover was 10%, consistent with a state-wide average of 10%. 

Attendance and disciplinary data: Attendance district-wide was 94% in 2013 up from 93.3% in 2012, 

compared to 95% state-wide. 38% of NBPS students were absent more than 10 days in 2013, slightly 

higher than the state rate of 32%. The average NBPS student was absent 10.2 days in 2013, a full day 

more than the state average. 8% of NBPS students were suspended at least once during the 2012 school 

year (the most recent year of available data), compared to 5% state-wide. During that year, NBPS had 

approximately 8 more incidents resulting in out-of-school suspension per 100 students than the state 

average (19 compared to 11), but fewer of those incidents were criminal, drug- or tobacco- related, and 

violent (1 versus 2 per 100 students state-wide).  

Reports, feedback, and perceptions: In addition to the quantitative data outlined above, the district level 

redesign team also considered a number of qualitative reports. In a 2011 District Review, ESE provided a 

valuable perspective on the district’s strengths, challenges, and areas of need. The review identified a 

number of areas for improvement for the district, including: 

 Limited principal oversight and accountability 

 Lack of leadership and capacity at the central office to support an improving educational system 

 Little evidence of characteristics of effective teaching 

 Limited use of formative assessment data to inform instruction 

 Limited efforts to improve the quality of teachers’ instruction 

 High dropout, retention, suspension, and absence rates, especially at the high school 

 

Other sources, such as new reports from Monitoring Site Visits (MSVs) of the Level 4 schools and 

abridged site visits conducted at the three middle schools have also identified. 

1b. Core Issues of Academic Concern 

Several areas of concern emerged from this robust analysis of quantitative and qualitative data.   

Achievement gaps: The most troubling issue facing NBPS is the significant and pervasive achievement 

disparities between NBPS and the rest of the Commonwealth. As of 2013, NBPS has a 25 percentage 

point proficiency gap with the state in ELA and a 22 percentage point proficiency gap with the state in 

math. In terms of growth, NBPS’s 2013 SGP was 10 percentile points lower than the state in ELA (41 

compared to 51) and 11 percentile points lower than the state in math (40 compared to 51).  

These gaps exist in virtually all subject areas and grades and for all types of students. For example, low 

income students in the district underperform state-wide averages by 11 percentage points in ELA 

proficiency and nine percentage points in math proficiency. Hispanic students (which represent 33% of 

the student body) underperform state-wide averages by nine percentage points in both ELA and math 

proficiency.  

High school performance: The school’s performance on MCAS has improved slightly in the last year, 

particularly in ELA. Median SGP in ELA rose from 27 in 2012 to 40 in 2013, and the median math SGP 

rose from 18 to 25. However, due to a low 9
th
 Grade promotion rate of 64%, the 10

th
 Grade students 

taking the MCAS are a small and selective group. Despite these modest gains, overall performance 

remains relatively low and only 59% of students graduate after four years, well below the state’s rate of 

85%. Only 76% of students are enrolled all year, indicating a high mobility rate.  

In addition, few students are taking rigorous courses. In 2012 (the most recent year of data available), 

only 12% of seniors were in enrolled in at least one advanced placement (AP) course, which represents 
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half of the state-wide rate (24%). Of students taking the U.S. History AP exam, only half received a 

passing score of three or above, at only two-thirds of the state rate (74%). 

Low performance for ELL and special needs students: Compared to state-wide subgroups, significant 

achievement gaps exist for students with disabilities (SWD) as well as English Language Learners (ELL) 

and Formerly Limited English Proficient students (FLEP). Some of the described gaps are noted below: 

 

 19 point gap with the state in SWD ELA (10% versus 29%) and 13 point gap with the state in math 

(10% versus 23%) proficiency 

 20+ point gap with the state in ELL/ FLEP in ELA (10% versus 34%) and math (12% versus 35%) 

proficiency 

 SGP for SWD in ELA and math are well are well below 50 (34 in both ELA and math) 

 SGP for ELL and FLEP in ELA and math are below 50 (49 in ELA and 46 in math) 

 

1c. Investigation Questions and Hypotheses 

Investigation questions: The district leadership team has asked a number of questions about and related 

to the data to investigate the reasons for underperformance and observable patterns in the data, including: 

 Where are there “pockets of excellence” within the district? Where are pockets of the weakest 

performance? What accounts for the variation in performance? 

 What impact have current and past reform efforts had on student achievement? 

 What conditions of school effectiveness have the greatest room for improvement? 

 

Hypotheses: The hypotheses listed below are not a comprehensive list of reasons for underperformance 

determined, but instead represent what we consider to be the most important causes. This short list also 

incorporates findings by the ESE’s District Review. As reflected in the district’s AIP for SY13-14, the 

district believes that in order to make significant improvements in achievement across the district, the 

following issues must be addressed: 

 Low rigor of classroom instruction: NBPS’s significant and persistent achievement gaps stem 

from a lack of effective instruction in many classrooms across the district. Based on learning 

walks conducted by the Superintendent, ESE’s District Review, and MSV data, the district’s bar 

for effective instruction has been set too low. Principals have not been held accountable for 

ensuring that there is high quality instruction in every classroom. The district has also lacked 

systems for identifying effective teachers and rewarding them or offering them leadership 

positions. A common understanding of rigorous and engaging instruction is not widespread. 

Historically, teachers have not received sufficient or effective professional development or 

growth-producing feedback to improve their practice. Until recently, the teacher evaluation 

system was focused on compliance rather than a system to identify and cultivate talent. The new 

educator evaluation system implemented last year aims to hold teachers, leaders, and other staff 

members accountable for providing effective instruction and provide actionable feedback for 

development. However, the effectiveness of the new evaluation system still depends on 

principals’ abilities to accurately evaluate and coach teachers. 

 

 Lack of use of data to drive instruction: Although there are pockets of excellence, overall, 

teachers and instructional leaders have not used data to inform instruction. Overall, many 

educators do not yet have the knowledge, capacity, or training needed to analyse formative 

assessment data or possess the instruction techniques to use the data to inform and adapt 

instruction to meet the unique learning needs of their students. The data cycle was formally 

introduced district-wide this past year, but has not yet been embraced at the high school due to 

low involvement of leadership and accountability. 
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 Lack of talent and capacity: NBPS has many talented, passionate, and committed staff 

members. However, the district faces limited leadership and instructional capacity at the school 

and district levels. Only a small portion of the principals in the district have a proven track record 

of effectiveness. An October assessment of principal skill as an instructional leader found that 

most principals were unable to recognize rigorous instruction and provide growth-producing 

feedback to teachers. The district also lacks systems for rewarding strong teachers and principals; 

staff are often promoted from within.  

 

 Low family, student, and community engagement: NBPS benefits from the support of a 

committed community of parents and families. In the past, the district has not adequately engaged 

them in directly supporting student learning and academic goals. Understanding that learning is 

not contained within the classroom walls, NBPS has not effectively leveraged New Bedford’s 

rich resources to support student learning in other environments.  

 

2. KEY STRATEGIES AND THEORY OF ACTION 

As described in existing improvement and planning documents, the district has laid out the objectives and 

outcomes for district reform. The hypotheses identified above are aligned with the objectives in the AIP.  

Objectives District and School Improvement Plan Final Outcomes 

Objective 1: High 

Expectations 

Prepare all NBPS 

students for college 

and career success by 

implementing 

rigorous standards and 

monitoring student 

progress in attaining 

those standards to a 

level of proficiency 

 All elementary schools will reduce by at least 40% the # of students who are 

not proficient or advanced on the 3rd, 4th, and 5th Grade ELA and Math 

MCAS by the end of the year 

 All secondary schools will reduce by at least 40% the # of students 

who are not proficient or advanced on the 6th, 7th, 8th, and 10th 

Grade ELA, Math, and Science MCAS exams by the end of the 

year 

 Because 2013-14 drop-out and graduation data are not made 

available until January 2015, the following indicators provide a 

proxy for measuring drop-out rate: 

o All secondary schools will reduce by at least half the 

percentage of students who are retained in 9th Grade 

compared to June 2013 

o All secondary schools will increase by 20% the # of students 

who remain enrolled in school from BOY 9th Grade to EOY 

10th Grade as measured by MCAS participation  

Objective 2: Data-

Driven Instruction 
Develop a 

collaborative and 

accountable culture of 

using data to improve 

instructional practice 

and decision-making 

 By January 2014, 50% of district data team and school instructional 

leadership teams will make data-driven decisions to provide differentiated 

instruction and additional learning time for struggling students as evidenced 

by a representative sampling of data team observations and minutes 

 By the end of the year, 50% of teacher collaboration team (TCT) decisions 

in grades K-12 will be implemented and monitored for impact in the 

classroom as evidenced by a representative sampling of TCT observations, 

TCT minutes, school learning walks, and classroom observations 

Objective 3: 

Rigorous Instruction  

Expand district, 

school, and educator 

capacity to develop, 

deliver, and supervise 

effective instruction to 

 By the end of October, all SIPs and educators’ student learning and 

professional practice  goals (teachers, Principals, school-based 

administrators, central office administrators) will align with the goals and 

strategies in objectives 1-4 in the Accelerated Improvement Plan and reflect 

the standards and rubrics defined in the Massachusetts educator evaluation 

framework (603 CMR 35.02) 

 By the MOY, 50% of evaluators will demonstrate proficiency in identifying 
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all students effective instruction with a focus on rigor as measured by the quality of 

observations and feedback which will be reflected in midyear evaluations 

 By the EOY, 50% of evaluators will provide growth-producing feedback to 

those they supervise on improving classroom instruction with a focus on 

rigor, as measured by portfolios of evidence and ratings on Standard I. 

Instructional Leadership 

Objective 4: Family 

and Community 

Engagement  

Create, communicate, 

build, and support 

momentum for the 

vision of NBPS that 

will be embraced by 

the New Bedford 

community and all of 

its stakeholders. 

 By EOY, all schools and classrooms will have a welcoming environment, as 

measured by 

o 100% of teachers and administrators will provide  evidence as to how 

they have addressed the indicators of ensuring a welcoming 

school/classroom using 2-way communication and resolving issues with 

the family fairly and equitably at the school based level (indicators III-A 

and III-C for teachers, and III-A, III-C, and III-D for school 

administrators) 

o Over 70% of families responding to a survey rate their schools 

and student’s classrooms as welcoming environments  

 By EOY, over 70% of families responding to a survey will demonstrate an 

understanding of the district’s overall vision and direction concerning rigor 

and actively take regular actions to support their student(s)’ academic 

success. 

 

The district’s theory of action creates an articulated, coherent strategy for the district. The strategic 

initiatives included in the AIP focus on the core elements outlined in the district’s theory of action that 

will bring about systemic change and improvement. 

 

Theory of Action 

IF the NBPS focuses on and persists in expecting, developing, supervising, and evaluating educators’ 

capacity to deliver rigorous and engaging instruction that is:  

 Aligned to state standards, 

 monitored so student progress in attaining those standards reaches to a level of proficiency,  

 adjusted and differentiated so that all students will be supported and stretched to make 

progress  

 and evidence of student learning is demonstrated every day in every classroom in every 

school 

THEN student achievement will significantly increase in each New Bedford school and in the New 

Bedford Public Schools as a district. 

 

In order to achieve the ambitious objectives and outcomes, NBPS has implemented numerous strategies 

that align with the recommendations of ESE’s District Review as well as our district vision, theory of 

action, and objectives.  

 

Objective 1: High Expectations for Learning 

 Design and disseminate district-wide best practice for elementary reading and math instruction. 
Success in reading and math in the early grades sets the foundation for success in middle school and 

high school. Thus, the AIP prioritizes elementary reading as the gateway to academic success. In 
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SY2012-2013, the district developed and implemented a literacy block structure in Grades K-2. 

Building off of this strong foundation, this year the district piloted a similar model in Grades 3-5.  

Across content areas, NBPS has focused on building central office capacity to lead the work. A new 

Chief Academic Officer was hired in January 2014 to lead this work beginning in the 2014-2015 

school year. Starting in July, the Chief Academic Officer will work to create Common Core-aligned 

curricula for all grade levels. At the elementary level, the work is already underway to develop and 

pilot curricula at Parker Elementary School, which will be rolled out district-wide. The Chief 

Academic Officer has extensive experience working in urban districts, from serving as principals in 

Somerville, Southbridge, and Worcester, where he currently serves as principal of a ~900 student 

turnaround middle school. 

 Ensure students at the secondary level are placed in appropriate interventions with rigorous 

instruction. 

Effective interventions begin with a system for identifying struggling students. Early warning 

indicators have been collected since the beginning of the school year for struggling students. For 

example, NBHS used the early warning indicators to track the progress of students who are repeating 

9
th
 Grade because they failed English, and ensured that all these students were placed in the 

appropriate English classes. NBHS will continue to build its capability for using EWIS and other 

student data to proactively intervene and meet students’ needs. (See Priority Area 3, Key Strategy 

3a for more detail). The middle schools worked with an EWIS coach through the ESE pilot to use 

monitoring data when assigning students to interventions. Schedules for students were also adjusted 

to ensure that students who did not need remediation were not placed in remediation classes. Teachers 

used data to group students according to learning need, and participated in professional development 

on rigorous instructional strategies. 

Objective 2: Data-Driven Instruction 

 Create and administer common formative assessments. 

In past years, the district lacked timely, teacher-friendly, and usable data on specific student needs, 

strengths, and learning gaps. Now, all schools across the district are expected to use common 

formative assessments in reading/ELA and math in Grades K-10 at least two times a year. In Grades 

K-2, students use DIBELS, and in Grades 2-10, students use Galileo for mid-year formative 

assessments. Partner organizations, including Galileo, have helped customize the assessments for the 

district and align them to Common Core State Standards (CCSS). In addition, the District Data Team 

has developed structures and supports to assist schools with their development and effective use of 

common formative assessments. Still, not all grades or core courses at the high school have common 

formative assessments, and the process for using data to driven instruction is not deeply embedded 

into instructional practice.   

 Create a common data inquiry cycle and protocol.  

With rich and timely data now available, the district is working to implement a common data cycle 

and protocol in all schools. Based on the Plan-Do-Study-Act model, NBPS’s data cycle aims to guide 

teachers to leverage a wide range of instructional strategies to differentiate instruction to meet student 

needs and help them achieve CCSS standards.  

This year, NBPS has established structures and protocols at the district- and school-levels to 

implement the data cycle, including creating toolkits for school instructional leadership teams (SILTs) 

and teacher collaboration teams (TCTs), and exemplar material as resources for TCTs. At the 

elementary level, TCTs meet twice a month and at the secondary level, they meet weekly, except at 

the high school were the data cycle has not been adopted. The DDT meets monthly to discuss trends 

in district data, guide the SILT, and create resources to disseminate to all schools to support them in 

doing this work (e.g., guidelines on what makes for a strong common formative assessment, feedback 

on their common formative assessments). At the school-level, SILTs meet regularly to review school-
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level data, identify school-wide priority standards, and strategize for how the school can better 

address the needs of students. For example, at one school, the SILT restructured the use of 

intervention time to ensure that all students were grouped based on need so their specific needs could 

be met. Content-level TCTs meet to collaborate and analyze common formative assessment data, 

identify priority standards to target as a team, and create and implement re-teach plans to address the 

areas where students struggle. 

 Build educator capacity to use data to drive instruction.  

Understanding that many staff members are not familiar with the process of using data to drive 

instruction, the district has made a significant investment this year in providing support. Teaching and 

Learning Specialists (TLSs) are school-based data specialists who spend ~30% of their time coaching 

teachers on adjusting instruction and re-teaching based on data. Considering the district’s pressing 

needs at the secondary level, every middle school is staffed with a TLS, however the high school is 

not. Level 3, Level 4, and Level 5 elementary schools have them, as well. TLSs also receive training 

and support from district leaders. TLSs were trained in understanding the data cycle in the first half of 

SY13-14, and have received intensive training on how to access Galileo and DIBELs reports. 

 Establish district and school accountability structures for using data. 
Central office administrators monitor and provide growth-producing feedback to principals on how to 

effectively facilitate SILT meetings and oversee the use of data at their school. Central office staff 

also regularly meet with TCTs to model the data cycle and coach them through the process. TCTs are 

monitored by central office administrators by random spot-checking of TCT agendas and minutes. 

Principals also log the frequency and topics covered in TCT meetings that they observe to central 

office through monthly surveys. District and school leaders have also developed a prioritized list of 

elements from the teacher and administrator rubrics related to using data to inform instruction. 

Teacher and principal evaluations are based on their performance on those elements. 

Objective 3: Rigorous Instruction 

 Align all School Improvement Plans (SIPs) with objectives 1-4. 

Shared student achievement goals and focus on the few high-impact strategies articulated by the 

district’s plan will maximize the effectiveness of redesign strategies. At the beginning of the 2013-

2014 school year, central office leaders reviewed every SIP for alignment to the district’s vision, 

objectives, and outcomes. Then, central office administrators, building administrators, and teachers 

set Student Learning and Professional Practice Goals aligned with the SIPs. In this way, every NBPS 

educator is working towards shared student outcomes. SIP goals are closely aligned to the district-

wide AIP goals, so the same process for collecting data to monitor progress on AIP goals also 

produces the data required to assess whether schools are making progress on their SIP goals.  

 Build leadership capacity to identify effective instruction with a focus on rigor. 

In the 2013-2014 school year, the district leadership team is focusing on establishing a common 

understanding of rigorous instruction and ensuring that school-based instructional leaders can identify 

effective and rigorous instruction, based on this understanding. 

All 26 principals were given a BOY and MOY “rigor assessment” in which they watched videos of 

sample lessons, rated the lessons, and provided written feedback to the teacher. Principals were rated 

based on the accuracy of their assessment and quality of their feedback, as compared to a panel of 

experts that included Superintendent Durkin and a team of outside consultants. Based on their “rigor 

assessment” principals receive differentiated supports from central office staff. Supports included: 

o One hour of professional development every other week for all principals 

o One-on-one coaching  

o Professional learning communities in feeder pattern groups 

 



New Bedford High School SRG Application – 10 

 

For the first half of this year, all principals received two hours per month of training on recognizing 

rigorous instruction provided by an outside coach and former principal. For the second half of the 

year, principals have been grouped based on feeder patterns into professional learning communities. 

Together, teams of principals conduct learning walks, consulting and debriefing with each other about 

the teaching they observed and providing feedback to teachers.  

Additionally, in an effort to reestablish the role of the principal as an instructional leader boosting the 

rigor of instruction, the Superintendent has set the expectation that all principals should conduct at 

least ten mini-observations each week, and spend at least 600 minutes of time on activities related to 

instructional leadership (e.g., observations, feedback, data meetings, etc.). During the mini-

observations, principals look for three indicators of rigor and provide feedback to teachers based on 

whether these indicators are consistently present. Principals submit bi-weekly reports on these 

activities, and this data factored into middle-of-year evaluations for principals. 

 Provide job-embedded support to teachers for delivering rigorous instruction. 

As school leaders improve their capacity for identifying rigorous instruction, NBPS is working to 

ensure that principals provide constructive feedback to teachers about how to increase the level of 

rigor in their lessons. The professional learning communities, training, and coaching support 

described above illustrate the strategies employed for building principal capacity to provide 

constructive feedback. In addition, district leadership has provided examples of exemplary 

constructive, growth-producing feedback. District leaders continue to monitor the quality of feedback 

by analyzing random samples. 

Objective 4: Family and Community Engagement  

 Create a welcoming environment in all schools and classrooms. 

In order to obtain a baseline understanding of staff and family perceptions of the school environment, 

the district is partnering with K12 Insights, an education survey group, to conduct two surveys this 

year. The first, conducted in December, is a survey of teachers in the district, designed to learn about 

teacher’s expectations for student learning. The second, to be conducted in May, is a survey of 

families and community to learn about their perceptions of students’ experiences. Based on the results 

of these baseline surveys, the district will develop a strategy to increase the level of two-way 

communication between teachers and families. 

 Engage families and community in the district’s vision for rigor for all students. 

The Superintendent has used a number of channels to communicate the vision for increased rigor to 

staff, family, and community members. At the start of the school year, she led a convocation event 

with all staff to showcase the district’s theory of action. She has presented specifically about rigor to 

the New Bedford School Committee and community, and talked about the district’s plans for rigor 

with the local press and media. K12 Insight also helped conduct focus groups that included both 

teachers and family members. In recent months, the Superintendent held two forums with New 

Bedford families specifically focused on the high school turnaround plan.  

 

3. DISTRICT REDESIGN AND PLANNING 

 

3a. Structure of the District’s Redesign Planning and Decision-making Process 

The core of the district’s redesign plan was built in the summer of 2013 by a team of existing and new 

staff members, led by then-incoming Superintendent Pia Durkin. The team met weekly throughout this 

time to develop the Accelerated Improvement Plan that was approved in August 2013. New Bedford’s 

AIP is the only AIP in the past three years that ESE offered to accept without requiring any revisions to 

the plan. The following elements were included in the team’s process for developing the reform vision 

and strategies: 
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 Continuously analyze district data on student achievement and growth 

 Consider recommendations of the ESE District Review 

 Research best practices from turnaround schools and districts in the Commonwealth  

 Design aggressive reforms aligned to the vision, goals, and core strategies that have a high 

likelihood of raising student achievement 

 Vet ideas against the deep knowledge of New Bedford provided by district veterans 

 Consider ideas and action steps proposed by school-level redesign teams and school leaders 

 

Over the course of the school year, the district leadership team has continued to meet regularly to monitor 

implementation and to make course corrections as necessary to the plan. Details on the specific changes 

and adjustments made to the plan will be provided in 4. Policies and Strategies to Support School-

Level Redesign.  

The leadership team also frequently convenes to plan for the continued turnaround of the district’s most 

underperforming schools, including Level 4 schools. As part of the ongoing school-specific planning, the 

team analyzes formative assessment data and progress on key initiatives, identifies human capital and 

systems needs, reviews monitoring data of SILTs and TCTs, and flexibly reallocates or tiers support 

based on school needs. The district leadership team also seeks and receives frequent feedback from 

principals and other district leaders, through monthly principals meetings and other informal structures.  

Additional monitoring and planning support is provided by ESE’s Plan Monitor, Patricia Williams, and 

other key ESE employees, including the district’s liaison and ESE’s Office of Accountability. 

 

New Bedford High School Redesign Plan Overview 

Based on the district leadership team’s data analysis, assessment of student needs, recommendations from 

the Local Stakeholder Groups, and feedback from the school-level redesign team, the district leadership 

team has opted to pursue the turnaround model, and developed a focused and ambitious plan for raising 

student achievement and to help guarantee a successful turnaround at New Bedford High School.  

 Increased time on learning and student-centered structure: The primary lever for change at 

NBHS is a system of focused, tiered interventions and strong core content in Grades 9 and 10, 

making use of an extended school day to provide extra time on learning in math and ELA. 

Students in all grades will benefit from a redesigned program of studies, aligned to MassCore and 

with increased opportunities for students to take rigorous course-work (such as AP) or participate 

in dual-enrollment courses with local colleges. 

 Quality of instruction: NBHS will boost the quality of rigorous instruction through curricula 

aligned to the CCSS, increased and stronger professional development, coaching from Content 

Instructional Leaders, and a renewed effort to recruit and retain effective teachers. 

 Data to monitor, support, and challenge all students: Teachers will use data from their 

classrooms and from formative assessments to ensure that all students receive the targeted 

support they need to learn, including students with special needs and English Language Learners. 

 School, family, and community partnerships: School leaders will improve the integration of 

alternative programs so that students have access to needed supports, and develop new strategies 

to engage students, families, and community groups in creating a culture of achievement for all 

students. 

 

School Redesign Team (SRT) 

A 16-member school-level redesign team has also been working hard to develop and implement the 

school-level redesign plan outlined in the School Redesign Grant plans for New Bedford High School. 

This team includes a central office leader and members of the new school leadership team. Their planning 
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efforts and processes for working with district-level teams are described in Section III. School-Level 

Redesign. 

 

District Redesign Team Biographies 

The following individuals have participated in district leadership team redesign planning or have been 

consulted in the development of the district and school redesign plans. 

 

Participant Brief Biography 

Dr. Pia Durkin, 

Superintendent  

Dr. Durkin has 40 years’ experience in education, beginning her career as a 

special education teacher for New York City Public Schools, serving as 

Assistant Superintendent for Unified Student Services in Boston Public 

Schools, and most recently serving as Superintendent of Attleboro Public 

Schools from 2006 to 2013 where she sustained five-year trend (2008-12) 

of significant achievement gains outpacing the state in all grades resulting 

in three schools being removed from the state watch list and one recently 

recognized for narrowing proficiency gaps. She received her B.A. in 

Elementary Education from Queens College, her M.A. in Educational 

Psychology/Learning Disabilities/Reading from New York University, 

participated in advanced graduate studies at Columbia and Fordham 

Universities, and received her Ph.D. in Educational Psychology from New 

York University in 1990. 

Jason DeFalco, 

Chief Academic Officer 

Mr. DeFalco most recently served as principal of Sullivan Middle School in 

Worcester, a 950-student school. He previously held Principal positions in 

Somerville and Southbridge, and began his educational career as a teacher 

at Seven Hills Charter Public School in Worcester. Mr. DeFalco holds a 

Master’s in Education of School Administration and Leadership from 

Worcester State College and a Bachelor of Science in Education and 

Sociology from Suffolk University. He is currently enrolled in an 

educational leadership and administration program working toward his 

doctorate at Johnson and Wales University.  

Dr. Heather Larkin, 

Assistant Superintendent 

for Special Education and 

Student Services 

Dr. Larkin has worked in New Bedford Public Schools for the past 17 years 

and currently serves as the Assistant Superintendent of Special Education 

and Student Services, as well as the district liaison for the McKinney-Vento 

Homeless Education Program. She received her B.A. in Psychology from 

Southeastern Massachusetts University in 1991, her Master’s in 

Clinical/Behavioral Psychology from UMass Dartmouth in 1996, and her 

Ed.D. in Educational Leadership from Northeastern University in 2011. She 

has helped create and expand many special needs programs in the district, 

including the ASD Specialized Program, the Comprehensive Behavioral 

Intervention Program, and the Clinical Services and Behavioral Support 

Department. 

Sonia Walmsley, 

Implementation Manager 

for Quality Services for 

ELLs 

Ms. Walmsley has 28 years’ experience in education from an elementary 

teacher to an English Language Learners and McKinney-Vento Homeless 

Education Coordinator at Attleboro Public Schools. While at Attleboro 

Public Schools, she led the English Learner Education Program, which in 

2012 the ELL Program achieved the Commonwealth’s Annual Measurable 

Achievement Objectives (AMAOs) for English Language Learners – 86 PPI 

in ELA and math. She received her B.A. in English as a Foreign Language 

and Literature from Libre University in Colombia in 1999, her M.Ed. in 

Educational Leadership from Bridgewater State University in 2011, and is 



New Bedford High School SRG Application – 13 

 

working towards her CAGS in Educational Leadership at Bridgewater State 

University. 

Deb DeCarlo, School 

Improvement Officer 

Ms. DeCarlo is an educational consultant with 24 years’ experience in 

education. She served as Principal from 1993-2004 in two schools in 

Providence, Rhode Island, Chief Operations Officer for the district of 

Providence from 2004-2006, and Principal at a middle school in Fall River, 

Massachusetts from 2006-2010. She received her B.S. in Science, Health, 

Biology, and Physical Education from the University of Rhode Island and 

her M.Ed. in Educational Administration from Providence College. 

Patrick Murphy, Business 

Manager 

Mr. Murphy joined the New Bedford Public Schools as their Business 

Manager in July 2013 after completing the MASBO certification program. 

He has ten years of experience as an elected school committee member and 

officer of the Barnstable School Committee. He currently serves as the 

Treasurer of the Massachusetts Association of School Committees. Mr. 

Murphy brings 25 years of private sector management experience to his 

new career as a school business official. He has a B.S. from Boston College 

and an M.S. from UMASS/Boston. 

Executive Director of 

Human Capital Services, 

to be named publicly April 

2014 

The incoming Executive Director has 14 years’ experience in human 

resources administration and most recently served as the Human Resources 

Manager in an urban Massachusetts school district with 16 schools 

supporting over 10,000 students. The soon-to-be-appointed Executive 

Director brings experience from both the private sector and education sector 

to help support the district’s human capital needs and recruitment efforts. 

 

3b. Selection of the Intervention Model 

The district leadership team, under the leadership of Superintendent Durkin, determined that the 

turnaround intervention model will be the most effective for the New Bedford High School. The school’s 

current governance model does not place sufficient emphasis on instructional leadership. With the 

selection of Kathleen Dawson as Headmaster of the school (see 4. Policies and Strategies to Support 

School-Level Redesign, Section 4b. School Redesign Leadership Pipeline for more details), two 

principals and the support of Content Instructional Leaders, the new governance afforded by the 

Turnaround intervention model will place a renewed focus on improving the quality of teaching and 

learning. Additionally, the intervention model’s focus on teaching talent and use of data aligns with the 

district’s theory of action. See Section III. School-Level Redesign Narrative for a detailed description 

of how the district and School Redesign Teams selected the turnaround intervention model. 

 

4. POLICIES AND STRATEGIES TO SUPPORT SCHOOL-LEVEL REDESIGN 

 

4a. Key Changes in Policies, Strategies, and Resources to Support Redesign 

Prioritization of improvement policies, strategies, and resources to focus on the “instructional core” 

across all schools 

The AIP outlines four objectives and numerous strategies to improve performance and accelerate growth 

in all schools through focus on the “instructional core”. While the AIP outlines a focused set of strategic 

initiatives, the team thought critically about how to prioritize the work even further in the 2013-2014 

school year to ensure successful implementation of the most high-impact opportunities in the near-term 

and continue to establish a strong foundation for future success. Based on this prioritization, the district 

leadership team has targeted the following areas for focus:   
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 Creating tools and systems for data-driven instruction (Objective 2): This year, NBPS has 

focused on leveraging district- and school-level data teams to drive the use of data to inform 

instruction in all schools. Based on the observations from visits to data team meetings, a district-

based task force determines the extent of personalized support needed at the school. Supports 

range from providing exemplar materials such as data analysis and reteach plans, to coaching on 

effective data meetings, to assistance in actually facilitating the data team meeting. NBPS 

prioritized building systems, capacity, and accountability measure to help ensure data is analyzed 

and used to inform instruction. Example strategies include a district data team, weekly teacher 

data meetings (TCTs), teacher-developed formative assessments and more (see Priority Area 3, 

Key Strategy 3a for more detail). At the high school, district support has focused on 

implementing Galileo common formative assessments in core English and math courses in the 

critical 9
th
 and 10

th
 Grades, which is the only common formative assessment administered. This 

year’s work reflects a departure from the approach in previous years, when available data was not 

used to assess student need and make mid-course corrections to instruction. For example, in the 

2012-13 school year, MOY assessment data ultimately predicted the low performance on MCAS 

at the end of the year, but no action was taken as a result of these data.  

 Creating a common understanding of rigorous instruction (Objective 3): NBPS has 

concentrated on a narrow but deep set of efforts towards increasing the quality of instruction in 

the classroom, including: (1) increasing time for supervision and growth-producing feedback 

around rigor of classroom instruction; and (2) developing a shared understanding among 

evaluators and teachers of content- and grade-specific rigorous instruction using the district’s 

educator evaluation system and professional development. These strategies are described in detail 

in 2. Key Strategies and Theory of Action and are specifically intended to create a shift in the 

role of principals to be stronger instructional leaders. In the past, many principals focused 

primarily on enforcing a structured and controlled learning environment in schools; while this 

was needed in some cases to address significant behavior challenges, this year the district is 

pivoting to a greater focus on rigor of instruction.  

 Establishing a comprehensive human capital strategy: Within the first few months of the AIP 

implementation, a pressing need for a coherent and comprehensive approach to attracting, 

recruiting, selecting, and developing talent crystallized. The district is working to identify, recruit, 

and develop talent pipelines from within and outside the district, including a new incoming 

director of the redesigned Human Capital department. Moving forward, NBPS will codify a talent 

pipeline to build capacity within the district and bring in talent from elsewhere.  Work to date has 

included leveraging outside talent pipelines, including Teach for America; and recruiting leaders 

with demonstrated effectiveness in other districts in the Commonwealth to fill key central office 

positions, including the Chief Academic Officer and ELL Implementation Manager for Quality 

Services for ELLs positions.   

 

Differentiated support to schools based on need 

Building off of the foundational, district-wide efforts mentioned above, the AIP also offers some flexible 

supports so that schools can benefit from some strategies and resources provided based on need. 

 

 Targeted principal support: As described in 2. Key Strategies and Theory of Action, NBPS 

has provided coaching and targeted professional development based on need to help build 

principals’ capacity as managers and instructional leaders. This maximizes district capacity to 

provide support and represents a significant shift from the previous “one-size-fits-all” approach to 

principal development and support previously held by the district. At the beginning in SY14-15, 

the incoming Chief Academic Officer will perform a needs assessment (e.g., based on student 

achievement data, principal’s ability to identify rigorous instruction, impact of TCT decisions in 
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the classroom, etc.) at each school to determine the level of support needed; a team of central 

office staff under the CAO will be responsible for working with school leaders to provide the 

appropriate supports. The CAO will also provide additional supports for the district’s 11 Level 3 

schools to ensure the schools improve in student performance before being named Level 4. 

Supports may include coaching from central office staff, additional resources, school learning 

walks with central office leaders, etc.  

 

 Intensive supports for at the middle schools: Through ESE’s Middle School Turnaround 

Initiative, NBPS has engaged in additional efforts to improve student performance at the district’s 

3 middle schools. To ensure that the plan to support the middle school work is tightly aligned 

with district-wide turnaround efforts, the middle schools will focus on these same four objectives 

but with more intensity.  

 

Examples of these intensive efforts include: 

o Creating a new school schedule that allows for extra time for struggling students 

o Improving the quality and effectiveness of intervention and remediation programs 

o Raising the instructional leadership capacity of building administrators, specifically in 

identifying the rigor of classroom instruction 

o Providing intensive coaching on using common formative assessments and benchmarks 

to inform instruction 

 

Building off of middle school reform strategies, we will now focus even more deeply at the high 

school level, which will be described further in later pages. 

 

 Supports for Level 3 schools: NBPS is committed to ensure that its 11 Level 3 schools 

accelerate student performance and do not become Level 4 as described above. The office of 

instruction will dedicate a portion of its staff to providing supports to Level 3 schools, specifically 

around rigorous instruction and use of data. The district is also researching engagements with 

outside partners, such as Focus on Results, to help support Level 3 and 4 schools. 

 Supports for Level 4 schools: NBPS’s Level 4 and Level 5 elementary schools benefit from a 

broader menu of reform strategies and resources. For example, the schools have piloted 

curriculum upgrades (Objective 1) this year, including a new reading program called Reading 

Street. In the 2014-2015 school year, the new Chief Academic Officer will work district-wide to 

ensure all curriculum is aligned to rigorous CCSS standards, with new curriculum maps and 

materials being developed and piloted in the Level 5 elementary school. Additionally, Level 4 

schools receive more intensive monitoring and support from central office leaders, particularly in 

identifying and ensuring rigorous instruction is occurring in every classroom and that student data 

is being used to drive instruction. 

Implications and Positive Impacts of Changes 

 MOY formative assessment results indicate that the Objectives and redesign approach are making 

a positive impact on student outcomes at those schools where they have been implemented and 

observed with fidelity. 

 Hyper-focus on the instructional core district-wide will ensure that every NBPS staff member, 

student, and stakeholder is working towards high standards and will ensure that the NBPS 

students achieve their ambitious learning goals through evidence-based practices 

 Tiered supports based on need will ensure that strategies, policies, and resources are maximized 

to have the greatest impact based on the individual needs of schools. 
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 Dramatic changes at Level 4 schools will serve as a model for what is possible for all schools in 

the district. 

 
4b. School Redesign Leadership Pipeline 

Understanding that strong and effective school leadership is essential in achieving school-level redesign, 

the Superintendent and her leadership have invested in developing a strong internal and external 

recruiting and development processes.  

 

Internal talent pipeline 

Leadership opportunities created through the development of the redesign plan facilitate the 

identification, development, and training of internal candidates for future roles as principals. For example, 

task-force teams working on high-priority areas of the AIP are led by staff from the central office, and 

include strong principals and teachers as team members, providing leadership opportunities to those 

involved. In the high school, the redesign plan establishes positions for Content Instructional Leaders and 

Data Coaches, teachers who are experts in their content and effective strategies for teaching those 

concepts. These positions serve as a pipeline for teachers with a track record of effectiveness and 

demonstrated ability to work well with other teachers. 

 

External talent pipeline 

NBPS has agreed to partner with Teach For America (TFA) to take on at least 10 teachers next year. This 

is intended to be the initial steps for developing a sustainable external pipeline that can ultimately provide 

a much greater number of teachers for the district, particularly for the harder-to-fill positions, such as 

ELL, special education, and STEM. Partnering with TFA also helps identify alumni for recruiting into 

school and district leadership positions. Additionally, NBPS is recruiting both teachers and school leaders 

from neighboring districts such as Fall River and Dartmouth, including some teachers who had previously 

worked in New Bedford and left due to challenging working conditions. These recruiting efforts have 

shown some success, due to the turnaround and redesign effort underway, renewing the focus on effective 

instruction and student learning, along with the $5,855 stipend for teachers. NBPS’s first-ever job fair 

was held on March 29, 2014, where all principals attended to recruit for teaching and other positions 

specific to their schools’ needs, with particular focus given to NBHS’s staffing needs. More than 200 

attendees participated. 

 

Screening and selection process for leadership positions 

Applications are first reviewed by the Director of Human Resources to verify that applicants meet job 

description requirements, including licensure and years of experience. The Superintendent then reviews 

and interviews the candidate pool, based on the documentation presented, makes the final decisions on 

which candidate to be hired.   

 

In the case of New Bedford High School, the redesign plan calls for a Headmaster and two Principal 

positions. Core competencies required for these positions were determined by the School Redesign Team 

and approved by the Superintendent, who personally vetted and selected the candidates after a rigorous 

selection process and multiple interviews. 

 

New school leaders at New Bedford High School 

School Leader Brief Biography 

Kathleen Dawson, 

Headmaster 

Ms. Dawson is currently the Assistant Headmaster at John D. O’Bryant School 

of Mathematics and Science in Boston and has also served in leadership roles at 

Madison Park Technical Vocational, as well as other Boston high schools. 

Dawson earned a Master’s degree in education and school leadership from 
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Harvard University and a Bachelor’s degree in elementary education from the 

University of Wisconsin in Superior. She is currently working to complete her 

doctoral degree in educational and organizational leadership at the University of 

Pennsylvania. She also serves as an adjunct professor at the Wentworth Institute 

of Technology in Boston. 

Michael Lazzareschi, 

Principal of the Lower 

School (Grades 9-10) 

Mr. Lazzareschi has 11 years of broad and deep understanding of both high 

school and middle school students in leadership and principal roles. He most 

recently led an effort to re-invent a successful new middle school in Providence, 

Rhode Island. Lazzareschi holds a Master’s degree from Providence College 

and a Bachelor’s degree from Rhode Island College. He is enrolled in a joint 

program by Rhode Island College and the University of Rhode Island to obtain 

his doctorate. 

Sean McNiff,  

Principal of the Upper 

School (Grades 11-12) 

Mr. McNiff recently served as Principal of South Hadley High School where his 

leadership successfully brought together staff and students in the wake of a 

tragic student event. He also served at Marblehead High School and in 

Fitchburg Public Schools where he worked with students in an alternative 

education setting. He holds his a Bachelor’s degree from Fitchburg State 

College, a law degree from New England School of Law, and is working on his 

doctorate in educational leadership from the American International College in 

Springfield, Massachusetts. 

 

4c. External Partners Pipeline 

NBPS partners with a number of outside organizations to add capacity and assist in district-wide and 

school-level improvement efforts. The district partners with a number of organizations to help support 

students’ health and safety needs, including Bristol County Community Counseling and the 

Massachusetts Department of Children and Families. In addition, the district partners with the Greater 

New Bedford Workforce Investment Board, Inc. (WIB), a board composed of volunteers from the 

business, civic, education, and labor communities designed to oversee workforce development initiatives, 

who specifically support funding at the high school for dropout prevention services, such as Adult Basic 

Education and the NBHS Evening Extension Program. Other community partners include Third Eye 

Unlimited, Dream Out Loud, Bridgewater State University, North Star Learning Centers, and the 

Immigrant Assistance Center. 

 

4d. Educator Evaluation and Teacher Leadership Opportunities 

Cultivating teacher talent and effectiveness is a core component of NBPS’s strategies. School- and 

district-level improvement is driven by the strength of their teaching corps. The educator evaluation 

system is an important tool for identifying effective teaching, assessing development needs, holding staff 

accountable for improving student outcomes, and rewarding teachers and administrators. 

NBPS’s new educator evaluation is the state model, and was rolled out district-wide in the 2012-2013 

school year. The new system provides frequent classroom observation and growth-producing feedback to 

teachers, and provides professional development as needed through an improvement planning process. 

The district employs Baseline Edge, an iPad-based application from Longleaf Solutions, Inc., that 

collects, tracks, and reports on all evaluation data. This user-friendly platform ensures timely and 

transparent administrator and teacher access to educator evaluation data. This data is not only used in an 

evaluative capacity, but is also the basis for specific, constructive, and growth-producing feedback from 

principals and other evaluators. In particular, for Level 3, 4, and 5 schools, teacher evaluation data are 

used to ensure the strongest possible teachers are assigned to areas of greatest need. 
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Teachers who are identified through the evaluation system for effectiveness have a growing number of 

leadership opportunities to reward their success, maximize their impact, and continue to cultivate their 

talent. Teaching and Learning Specialists (TLSs) are identified using educator evaluation data, 

recommendations from principals, and interviews by the Superintendent. TLSs are responsible for 

providing job-embedded professional development to TCTs on using formative assessment data to make 

effective instructional decisions. Highly effective teachers are also recruited to join School Instructional 

Leadership Teams (SILTs) to help guide the school’s redesign plans and ensure the school meets its set 

goals. 

4e. Extended Learning Time 

NBPS supports all the Level 4 and Level 5 schools (including the high school) in implementing extended 

learning time as a key strategy of their reform efforts. District-wide, the focus on the 2013-2014 school 

year is maximizing every existing minute of instructional time, collaborative planning time, and 

professional development.  

Maximizing existing learning time 

The AIP’s hyper-focus on the instructional core sets the expectation all teachers should use techniques for 

rigorous instruction to maximize student learning during each lesson. We believe that effective 

implementation of our four core objectives and related strategies will help ensure that all time is wisely 

spent and aligned to the AIP. See Objective 3: Rigorous Instruction on pages 10-11 for more details. 

Professional development 

Any time that educators spend outside of the classroom – including professional development- should be 

well spent and have a direct impact on classroom practice. Research shows that 50 hours of professional 

development on one topic is needed to improve student outcomes.
1
 NBPS is committed to providing 

sustained and substantial professional development that is aligned to the content being taught. By 

embedding professional development within the classroom whenever possible, NBPS reduces the need 

for out-of-the-classroom professional development and maximizes instructional time.  

This approach to professional development is interwoven into all four of our objectives.  

 Objective 1: High Expectations.  This objective asserts that professional development strategies will 

be directly aligned to CCSS standards and focused on implementing the core reading and math 

blocks. 

 Objective 2: Data-Driven Instruction. TLSs and central office administrators are providing job-

embedded data coaching to TCTs to help teams develop strategies for adapting instruction to meet 

student needs as identified by common formative assessments. 

 Objective 3: Rigorous Instruction. Principals are expected to provide ongoing, constructive, and 

growth-producing feedback to teachers with a focus on increasing rigor. 

 Objective 4: Family and Community Engagement.  Because of the primary focus on rigor and data 

use this year, the district is collecting baseline data about teacher and administrator engagement of 

families to support student learning. Using the survey and focus group data gathered this year, the 

district will develop a plan to increase engagement for next year. 

 

Common planning time and collaboration 

A key component of our plan to maximize the use of time is to provide more effective opportunities for 

teachers to collaborate with one another. By learning from one another, teachers develop a broader toolkit 

                                                           
1
 U.S. Department of Education, Institute of Education Sciences, National Center for Education Evaluation and 

Regional Assistance, “Reviewing the Evidence on How Teacher Professional Development Affects Student 

Achievement,” 2007. 
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of instructional strategies, problem solve more effectively, and create a culture of trust and continuous 

improvement. All elementary core content teachers receive 30 minutes every other week to plan together 

as content teams. Level 4 and 5 elementary schools receive additional structured meeting time weekly. At 

the secondary level, content teams meet weekly. Instructional support staff – including special education 

teachers and ELL teachers – will be included in collaborative planning time according to their grade level 

and content areas.  

In the SY13-14, central office has dramatically increased monitoring and support of non-instructional 

time, including common planning time, collaboration, professional development, and leadership team 

meetings. The goal of this monitoring is to build systems, protocols, and accountability for using non-

instructional time effectively to support student learning, so that monitoring can eventually be reduced. 

(See 5. District Systems for Supporting, Monitoring, & Sustaining Implementation for more details). 

Increased monitoring is paired with increased support. Using data from monitoring activities, district and 

school leaders provide targeted professional development to help teachers improve their practice. 

A district task force on the use of data monitors existing team and meeting structures, such as the district 

leadership team, DDT, SILTs, TCTs, based on observations, conversations, and a rubric for effective 

TCTs that is currently being developed, to suggest improvements and help ensure that time is used 

effectively and there is an impact on classroom instruction. As outlined in the AIP, the focus areas at this 

time are: using data to driven instruction, and identifying and increasing the level of rigor in every 

classroom, every day for every student. 

Extending core instructional time in Level 4 and 5 schools 

NBPS supports additional instructional time in all of its Level 4 and 5 schools as an essential redesign 

strategy. The New Bedford Educators Association has collaborated with district leaders to provide the 

extended time. This year, instructional time for students increased 3.5 hours per week at Parker 

Elementary, a Level 5 school, and at Hayden-McFadden Elementary, a Level 4 school.  Next year, the 

student day at Parker will be extended by an additional 50 minutes, beyond the 30 minutes added when 

Parker was designated Level 4, for a total of 80 minutes of extended learning time, as the school begins 

turnaround as a Level 5 school. The New Bedford High School’s redesign plan proposes an additional 2 

hours and 45 minutes per week for all students. Considering the dramatic turnaround efforts underway, 

the extended time is essential for supporting and sustaining redesign work and assuring rapid student 

gains. 

 

5. DISTRICT SYSTEMS FOR SUPPORTING, MONITORING, & SUSTAINING 

IMPLEMENTATION 

 

5a. Mechanisms of Support and Monitoring 

The Superintendent and district leadership team have focused this year on redesigning the support and 

monitoring mechanisms at central office that will support the dramatic turnaround of district schools with 

a focus on Level 4 schools.  A new Chief Academic Officer, Jason DeFalco, has been appointed to 

coordinate these activities. A dedicated Turnaround Manager will also be hired to oversee the 

implementation of the turnaround plans in the district’s Level 4 and 5 schools, and to make mid-course 

corrections as necessary to ensure the plan is on track. 

 

Superintendent school visits  

The Superintendent made it a high priority to spend time visiting classrooms in each school together with 

the principal, in order to monitor both the quality of teaching and the principal’s capability to coach 

teachers. The Superintendent visited every school before Thanksgiving 2013, providing principals with 

detailed and personalized feedback with expected steps for follow-up. After the initial round of visits to 
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all schools, Dr. Durkin has continued to make frequent visits to schools that were identified as at-risk of 

not meeting their SIP goals (through previous visits, student achievement data and principal capability). 

During check-in meetings with principals, the principals are expected to provide updates on the goals and 

follow-up steps that Dr. Durkin provided at the previous visit.  

Instructional leadership survey 

Every other week, principals complete a survey detailing how much time they spend on activities related 

to improving instruction, such as classroom observation, providing feedback to teachers, attending data 

team meetings, reviewing lesson planning, modeling instruction, facilitating SILT meetings, etc. The 

survey holds principals accountable for prioritizing their role as instructional leaders and allows central 

office leaders to help principals make time available to do so. 

 

One-on-one coaching  

Principals identified as needing intensive supports met weekly with Grace Wai, a former principal of 

Bartlett Community Partnership School in Lowell, MA, for personalized, one-on-one coaching between 

December and February, and 2 principals will continue to receive bi-weekly or monthly sessions with her 

for the rest of the school year. Although coaching sessions vary based on need, activities include: 

 Modeling providing constructive, growth-producing feedback to teachers 

 Prioritizing SIP strategies and action planning 

 Improving time management to maximize time available for instruction 

 

Principal meetings and feeder pattern meetings 

In addition to support and monitoring site visits and one-on-one coaching with district leaders, school 

leaders also have the opportunity to support school redesign through collaboration with colleagues and 

professional development. Principals’ meetings are held every other week and are led by the 

Superintendent, and feeder patterns meet monthly. Activities include: 

 Receiving professional development on how to identify rigorous instruction 

 Practicing providing growth-producing feedback to teachers through sample videos  

 Conducting joint school learning walks  

 

5b. Monitoring Implementation and Progress 

As noted above, each school will receive substantial support and monitoring from the central office 

leadership team.  Level 4 schools in particular will have ongoing conversations about school turnaround 

efforts, as part of a formal monitoring process of the implementation of school SRG and Turnaround 

redesign plans.  They will be held accountable to the outcome and process benchmarks established in the 

school-level plans, which will help to focus support and monitoring, as well as the implementation of the 

redesign plans.  Galileo benchmark data, as well as school-based common formative assessments, will 

provide data for quarterly review and further embed a culture of using data to inform redesign efforts.  

 

Several elements of the district’s accountability system will further systematize monitoring and support: 

 School Improvement Plans (SIPs):  At the beginning of this year, school- and district- level 

teams worked hard to revise SIPs to align with the objectives put forth by the AIP. Throughout 

the design and approval process, SILTs worked closely with the Superintendent to ensure 

alignment to overall strategic priorities and provide support. 

 Mid-year review: The Superintendent and principals both participate in mid-year reviews with 

their evaluators. These conversations—for principals, with the Superintendent, and for the 

Superintendent, with the school committee –provide an opportunity for the district’s instructional 

leaders to reflect on their progress to date and make mid-course corrections as necessary. The 
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Superintendent has completed her mid-year review; mid-year reviews for all principals will be 

complete by the end of March. 

 Annual review: The annual review will be based on achievement of performance benchmarks, 

and include the assessment of the Superintendent. Principals and schools that do not achieve 

benchmarks over the defined time period will receive additional intervention, and district leaders 

may exercise greater control over the design and implementation of redesign efforts. 

 

5c. Coordinating Assistance and Support 

As described in 4a. Key Changes in Policies, Strategies, and Resources to Support Redesign, support 

and assistance related to rigorous instruction to principals and schools are tiered based on need. 

The district differentiates support for schools based on the following inputs: 

 Principals’ ability to identify rigorous instruction and provide growth-producing feedback 

 Central office assessment of TCT use of the data cycle 

 Superintendent and central office classroom observations and conversations with principals  

 Formative student growth data 

 Instructional leadership survey results 

 

Coordinating partners 

The Superintendent manages the relationships and contracts of outside providers (see 4. Policies and 

Strategies to Support School-Level Redesign, 4c. External Partners Pipeline for more details). These 

partnerships are monitored closely based on student outcomes, alignment to district strategy and theory of 

action, and their contracts will be subject to termination if performance benchmarks are not achieved in a 

reasonable timeframe. Next year, the Turnaround Manager will work specifically with Level 4 schools to 

identify partnership needs, coordinate outside organizations, and maximize the effectiveness of existing 

partnerships. 

 

5d. Sustaining Redesign and Building Capacity 

Since NBPS was declared Level 4 in 2011, the district has been led by three different Superintendents, 

making it difficult to sustain long-term reform. Now, the AIP lays out a plan for building systems to 

improve instruction that will be sustained far beyond the three years of the SRG timeline. Some of these 

many systems and strategies include: 

 Empowering principals as effective instructional leaders to sustain redesign efforts at their schools 

and holding them accountable for student results. 

 Using assessment data to build a cycle of continuous improvement at the classroom and district level. 

 Building talent in teaching and learning pipelines to ensure that NBPS has a consistently high-quality 

candidate pool.  

 

In addition, NBPS is committed to ensuring sustainable funding for its Level 4 or Level 5 schools. For 

NBHS, in particular, the district is not only helping to secure a SRG grant, but has also proposed an 

increase to the operating budget by $2.2 million to fund essential elements of the redesign plan, including: 

 Extending the school day for teachers and students 

 Positions, including: five Content Instructional Leadership positions, a Chief of Teaching and 

Learning Advancement, and a Technology Manager 

 Higher salaries for leadership positions to recruit top talent 

 School-wide professional development 

 Summer Acceleration Academies 

 

More information on these redesign elements can be found in Section III. School-Level Redesign. 
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6. DISTRICT SYSTEMS IMPLEMENTATION BENCHMARKS 

Included as Appendix C are several “Early Evidence of Change Benchmarks” that the district will use to 

monitor progress of district redesign efforts over the next several months. In addition, the district will use 

the following technical and implementation benchmarks to monitor progress in supporting school-level 

efforts: 

 Submit and obtain funding through School Redesign Grants for one new school and a renewal for 

one school by Summer 2014 

 Hire Turnaround Manager to coordinate Level 4 and Level 5 redesign by June 2014 
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Section III. School-Level Redesign 

Part A. School-Level Redesign Planning and Setting Priorities 
 

The New Bedford High School (NBHS) is pleased to present our proposal for a School Redesign Grant 

(SRG). Our redesign plan is aligned to the district’s overall objectives and goals outlined in the AIP and 

its hyper-focus on instruction. The plan also takes advantage of the flexibilities and autonomies granted to 

Level 4 schools, a team of talented educators, and the support of the New Bedford community and 

students. NBHS is confident that our plan will effectively turn around NBHS into a high-performing 

school that prepares students for college and career success within a culture of high expectations, 

collaboration, and trust. 

 

1. SCHOOL-LEVEL REDESIGN TEAM  
 

In October 2013, the Massachusetts Department of Elementary and Secondary Education (ESE) 

designated NBHS as a Level 4 school and stated that the high school – the only comprehensive public 

high school in New Bedford – is among the lowest achieving and least improving schools state-wide.  

Excited by the opportunity to turn around the school, a School Redesign Team (SRT) formed in 

December 2013 to develop a coherent redesign plan based on the district’s theory of action and to begin 

the turnaround work. The SRT includes district personnel and current NBHS educators. 

  

Below are brief biographies of the Co-Facilitators of the SRT. A full list of the 14-member team is 

included as Appendix B. High school staff members were invited to apply for positions on the SRT, and 

the team was selected to ensure representation from key content areas and administrative functions, 

diversity of teaching experience (both location and tenure), and familiarity with the needs of all student 

sub-groups at NBHS. Individuals were selected based on demonstrated leadership, effectiveness in the 

classroom, connection with students and involvement with the community. 

 

Participant Brief Biography 

Ashley Hebert, 
Teacher on 

Assignment, 

co-facilitator of 

SRT 
 

Ms. Hebert is a former Teach For America alumnus. She currently oversees several 

district AIP initiatives, including improving district use of data and capacity to 

provide rigorous instruction. Ms. Hebert has served as a legislative intern for a State 

Representative working on an MCAS reform bill, implemented a community service 

learning initiative at Waltham High School, interned at the Massachusetts Department 

of Elementary and Secondary Education Office of Student Support, and completed an 

honors thesis on student voice in public school policy. She has also worked as a 

Special Education teacher in NBPS and Revere. She holds a M.Ed. from Boston 

University and a B.A. in Education Studies from Brandeis University. 

Bernadette 

Coelho, 

Registration and 

Pathways Success 

Administrator, 

co-facilitator of 

SRT  

Ms. Coelho is the Registration and Pathways Success Administrator at New Bedford 

High School where she has worked for more than 8 years. She has been trained in the 

National Institute of School Leadership (NISL) and has been an active participant on 

numerous district and school teams, including the Local Stakeholders Group, New 

England Association of Schools and Colleges (accreditation), the Restructuring 

Committee, the Literacy Committee, SILT, the Attendance Policy Committee, and the 

Department of Elementary and Secondary Education’s state-wide Dropout Prevention 

and Recovery Workgroup. She has been trained in data analysis by Research for 

Better Teaching and in the state’s Early Warning Indicator System. Ms. Coelho holds 

a B.A. in English/Writing from the University of Massachusetts and a M.Ed. in 

Administration from American International College. 
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In addition to the members of the SRT, several key district leaders and incoming school leaders provided 

strategic thinking, direction, and input into the development of the redesign plan, including: 

 Dr. Pia Durkin, Superintendent 

 Jason DeFalco, incoming Chief Academic Officer 

 Kathleen Dawson, incoming Headmaster 

 Michael Lazzareschi, incoming Principal of the Lower School (Grades 9-10) 

 Sean McNiff, incoming Principal of the Upper School (Grades 11-12)  

 Patrick Murphy, Business Manager 

 Deb DeCarlo, School Improvement Officer 

 Incoming Executive Director of Human Capital Services (to be named publicly April 

2014) 

 Andrew O’Leary, Director, Federal and State Funded Programs 

 Sonia Walmsley, Implementation Manager for Quality Services for English Language Learners  

 Dr. Heather Larkin, Assistant Superintendent for Student Services 

 

The SRT has met twice a week for the past few months to assess the school’s needs, determine redesign 

priorities based on needs and the district’s theory of action, develop the strategies that will propel 

dramatic student achievement at the school, and prepare the school for a successful start to the turnaround 

process in the fall. A number of systems and structures have been put into place to ensure that the team 

uses its time effectively: 

 Leadership from co-chairs: The two co-chairs to the SRT communicate constantly with district 

leadership to establish priorities, set meeting agendas, facilitate meetings, and enforce meeting 

norms and protocols, and identify next steps in order to ensure that the SRT is working on high-

leverage redesign planning. 

 Working groups: Several working groups or committees have been formed on elements of the 

redesign plan, including revising the program of studies, establishing parameters for the new 

school schedule, and several other topics. Much of the working group planning occurs between 

full SRT meetings, enabling the SRT to work at a quick pace and build momentum and illustrates 

the commitment and dedication of the SRT.  

 Feedback loop: The two co-chairs of the SRT have worked hard to establish a feedback loop for 

seeking and responding to input from district leaders as well as other school staff.  

 Decision-making rights: SRT decisions are made through consensus. The two co-chairs submit 

plans for review to the district leadership team who makes high-level decisions and ensures 

alignment with the AIP while granting the SRT considerable autonomies. As the new Headmaster 

and Principals become more involved in redesign planning this spring, they will have veto 

authority over every major change to the redesign plan. Since her appointment on March 10
th
, the 

incoming Headmaster has already joined and taken an active role on the SRT. 

 

SRT team members will continue to play an important role as the turnaround process moves from 

planning to implementation. Moving forward, the SRT will identify other NBHS teachers, students, 

family members, administrators, and other members of the school community to participate in the 

planning process. Broader involvement will help ensure a collaborative process driven by stakeholder 

needs. 

 

The Superintendent has proposed a preliminary budget with an additional $2.2M in funding for critical 

aspects of the high school turnaround effort. See Appendix M: Financial Plan for NBHS and the 

attached Grant Budget Narrative for additional details. 
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2. BASELINE DATA AND NEEDS ANALYSIS  

2a. Examination and Analysis of Multiple Sources of Data 

The redesign team analyzed and examined multiple sources of data to identify patterns and areas of need. 

The following categories of data have been examined and linked to conditions of school effectiveness. 

 

 

Enrollment and Demographics 

In SY2012-2013, NBHS’s total enrollment was 2,419 students. NBHS has a student body with twice as 

many low-income students compared to the state, and a higher percentage of English Language Learners 

(ELL) and students receiving special education services than the state. 53.2% of enrollment was male and 

46.8% was female. See Figure 1. 

 

Figure 1.  Student Demographics (SY12-13) 

 NBHS District State 

Race/Ethnicity (%) 

African American 15.0 11.7 8.6 

Asian 1.0 0.8 5.9 

Hispanic or Latino 27.9 31.1 16.4 

Multi-race, Non-Hispanic 7.5 6.1 2.7 

Native American 1.2 0.6 0.2 

Native Hawaiian or Pacific Islander 1.0 0.5 0.1 

White 46.3 49.2 66.0 

Selected Populations 

(%) 

English Language Learner 8.1 4.6 7.7 

Low-income 68.3 73.4 37.0 

Students with Disabilities 18.1 22.2 17.0 

First Language Not English 23.9 21.6 17.3 

 

From 2010 to 2013, NBHS has experienced an overall decline in enrollment (from 2,855 students to 

2,426) and a corresponding increase in the actual number and percent of low-income students (from 45% 

to 68%) and Hispanics (from 22% to 28%). This overall decline in enrollment is attributed by school 

leaders to an increase in the number of high school choices for 8
th
 Graders, including nearby charter and 

private schools.   

 

Low Student Achievement (Linked to conditions: IV, VIII, IX and X) 

In the 2012-2013 school year, NBHS had not met its cumulative PPI target and ranked in the 3
rd

 

percentile state-wide relative to other high schools. This ranking places NBHS among the lowest 

achieving and least-improving high schools state-wide. While all students and subgroups were above 

target in narrowing the proficiency gap in ELA in SY2012-2013, NBHS still lags behind the state average 

by 17 percentile points. See Figure 2.   

 

Overall, a downward trend in proficiency in mathematics can be seen. In SY2012-2013, students at 

NBHS ranked in the 6
th
 percentile when compared to similar high schools state-wide, and the white 

student population ranked in the 1
st
 percentile. See Figures 1-2 in Appendix D. As for SGP, NBHS is 

26% behind the state average. (See Figures 2-3 below). The achievement gap in math grew for ELL 

students, students with special needs, African American students, Hispanic/Latino students, and multi-

race/Non-Hispanic/Latino students. 
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Figure 2.  Median SGP for ELA    Figure 3.  Median SGP for Math 

Based on middle-of-year (MOY) Galileo formative assessment data in ELA and math, neither Grade 9 

nor Grade 10 is on track to meet their end-of-year goals. In fact, the percent of students scoring proficient 

actually declined from beginning-of-year (BOY) results in the following grades and subjects: 

o Grade 9 ELA (declined from 75% to 72%) 

o Grade 10 ELA (declined from 75% to 74%) 

o Grade 9 Competencies (declined from 51% to 23%) 

o Grade 10 Competencies (declined from 50% to 31%) 

o Algebra (declined from 68% to 60%) 

o Geometry (declined from 53% to 17%) 

 
District-wide, all other grades and subject areas have met their MOY target or have made significant 

progress to achieving the target. These results indicate that the district-wide reforms that are 

demonstrating promising early results in other schools are not making an impact at the high school, in 

large part because they have not been implemented with the same fidelity as in other schools.  

 

Low Quality of Core Instruction (Linked to conditions: VIII, IX and X) 

Both SchoolWorks and New Bedford High School’s Local Stakeholder Group (LSG) agreed that the 

school lacks a common instructional language, and that the school has not developed an understanding of 

high-quality instruction.
2
 The SchoolWorks report also found that teachers do not consistently have high 

expectations for their students.
3
 This same concern was raised during teacher focus groups.

4
   

 

The LSG also reported that the school lacks the “infrastructure to support ongoing professional 

development.”
5
 Currently, New Bedford Public Schools offers 3 district-orchestrated professional 

development days over the school year, or 18 hours of professional development. However, this time is 

often not maximized given the length of the time between the days, the scarce opportunities for follow up, 

and the limited accountability for implementing these practices. In addition, prior contractual obligations 

required administrators to include individual teacher planning/work time during some of these 

professional development days, further limiting the amount of meaningful training and support 

opportunities available. 

                                                           
2
 “New Bedford High School Level 4 Monitoring Site Visit Report.” SchoolWorks. December 5, 2013, pp. 1 

(“SchoolWorks Report”). 
3
 SchoolWorks Report, pp. 2. 

4
 “Summary of Focus Group Discussions.” K12 Insights. October 8, 2013, pp. 5 (“K12 Insights Report”). 

5
 LSG Challenges and Opportunities, pp. 23. 
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NBHS leadership currently spends a relatively low amount of time on instructional leadership relative to 

both other schools in the district and best practice. From September to November, the district conducted a 

weekly survey of all schools to assess the monitoring of instructional quality by principals. NBHS only 

met the weekly goal of 600 minutes of instructional leadership 22% of the time, and had minimal 

attendance at Teacher Collaboration Teams. 

 

Curricula Not Aligned to Common Core (Linked to conditions: VIII and IX) 

Both SchoolWorks and the LSG reported that the school does not have curricula aligned to state 

frameworks. In SY13-14, a group of content-strong ELA teachers were charged with the task of 

developing and enhancing curriculum that is aligned to the Common Core State Standards (CCSS). The 

group has identified that teachers need additional supports on close reading and writing that the common 

core demands. They have also noted that the school lacks the updated, aligned curriculum materials (e.g., 

sufficient number of high level texts) needed to implement CCSS aligned curricula. In addition, recent 

budgetary constraints resulted in cuts to academic department heads, contributing to even more limited – 

and in some cases – no consistent collaboration and communication within academic departments. This 

has led to inconsistent curricula and instructional practice, and a near absence of horizontal or vertical 

alignment.   

 

School Systems Do Not Support a Collaborative Environment Focused on Student Learning (Linked 

to conditions: I, II, III, IV and VI) 

NBHS’s current organizational structure was designed with a focus on relationships and management of 

student behavior, rather than student achievement; however, it has largely been unsuccessful even in 

promoting strong student-staff relationships. The current structure of three houses was intended to create 

small learning communities; however, with teachers and students crossing between multiple houses, there 

has been little ownership of student relationships or student outcomes.   

 

Up until SY13-14, the high school had a Freshman Academy that focused on 9
th
 Graders’ introduction to 

high school and their social adaptation, rather than providing an instructional focus to narrow learning 

gaps. Out of four blocks in the daily schedule, only half were dedicated to the four core content areas: one 

block was split between English and social studies, and another block was split between math and 

science. The Freshman Academy suffered from many other challenges, including lack of time for 

intervention/remediation and a lack of support staff to ensure student success. In addition to limited 

interventions and lack of extended learning time, the Freshman Academy restricted students’ course 

selections. For example, students were required to either take all pre-AP level courses, or no pre-AP level 

courses, limiting their ability to receive instruction that best suits their individual needs.
6
 Freshman 

Academy was eliminated when school leadership learned that 9th Grade retention rates were increasing, 

from 13.5% during the 3 years prior to Freshman Academy to 24.2% over the last three years. 

 

Beyond the Freshman Academy, NBHS has low enrollment levels for advanced level classes due to 

multiple tracks for core subject areas that dilute the delivery of rigorous standards-based instruction. For 

example, there are currently five different offerings of Algebra I: College Algebra I, pre-AP Algebra I, 

Foundational Algebra Review, Standard Foundational Algebra, and Honors Algebra I. The proliferation 

of course levels also leads to lower enrollment, making it difficult to strategically group students and 

assign staffing for optimal learning outcomes; it also leads to lower expectations for students in the lower 

course tracks. This inconsistent process does not prepare students for success in advanced coursework. 

Moreover, this degree of tracking restricts students’ options for growth and advancement, sometimes 

prohibiting a student from ever enrolling in higher level math courses (e.g. Algebra II, Pre-Calculus, 

                                                           
6
 2013 New Schedule Proposal, New Bedford High School, pp. 7-8. 
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Calculus, Statistics, etc.). Current courses are being scrutinized and reviewed to discontinue the practice 

of excessive leveling of academic classes. 

 

Low Graduation Rates and Lack of College Readiness (Linked to conditions: VIII, IX and X) 

In SY13-14, NBHS’s 4-year cohort graduation rate was 22.1% lower than the state. This means that out 

of the class of 639 students, only 497 students graduated within 4 years. Similarly, the high school’s 5-

year cohort graduation rate is low, with a difference of 24% compared with the state average. See Figures 

4-5.  

 

Figure 4.  4-year Cohort Graduation Rates  Figure 5.  5-year Cohort Graduation Rate 

 

In SY2011-2012, only 13% of high school graduates completed MassCore requirements as compared to 

the 44% state average. Only 65% of NBHS 2011 graduates went on to attend a two- or four-year college 

versus 75% of state graduates. 

 

For the students who do graduate from NBHS, few were enrolled in rigorous advanced-level classes. In 

SY2012-2013, only 12% of students in Grade 11 and 12 were enrolled in one or more Advanced 

Placement (AP) course, compared with the 28% state average. In addition, only half of students receiving 

an A or B in these classes passed the AP exam, indicating that the classwork and expectations are not 

rigorous enough to prepare students for success on the AP exam or for college-level work. For example, 

in 2012, 75% of students received an A or B grade in the first semester and 86% in the second semester, 

however only 44.2% scored 3 or above on AP tests. In 2011, the most recent year this data is available, 

45% of NBHS students (compared to 36% in the state) enrolled in at least 1 remedial course while at a 

Massachusetts state college or university. 

 

Weak Promotion from 9
th

 to 10
th

 Grade (Linked to conditions: VIII, IX and X) 

In SY2012-2013, NBHS’s 9
th
 to 10

th
 Grade promotion rate was 64% compared to the state average of 

91%. Out of an incoming class of 843 students, this means that 303 students are either retained or have 

dropped out rather progressing to the 10
th
 Grade. See Figure 6. 
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Figure 6.  9
th
-10

th
 Grade Promotion Rates 

 

 
In addition, 8

th
 Graders entering high school are often not prepared for high school academics. In 

SY2012-2013, only 52% of New Bedford 8
th
 Graders scored proficient or higher on ELA MCAS. 

However, there is even a greater proficiency gap in math, with only 27% scoring proficient or higher on 

math MCAS. In an entering 9
th
 Grade class of about 800 students, only about 500 will take the MCAS at 

the end of 10
th
 Grade, indicating the importance that NBHS must place on helping students succeed and 

make progress in the lower grades. See Figures 7-8. 

 

Figure 7.  % of Students Scoring Proficient or         Figure 8.  % of Students Scoring Proficient or  

                   Higher on ELA MCAS in Grade 8                   Higher on math MCAS in Grade 8 

 

School Climate Does Not Foster a Collaborative Environment for Student Learning (Linked to 

conditions: V and VI) 

SchoolWorks identified that the current school culture is not collaborative and based on trust. Often 

teachers feel that they are not welcome to visit other teachers’ classrooms to observe their instructional 

practice, which leads to uncoordinated instructional approaches from classroom to classroom and missed 

opportunities for job-embedded professional development. More importantly, students are not actively 

engaged in learning, and a clear, consistent system for communication with the community is lacking.   

 

Data Cycle Not Yet in Place (Linked to conditions: III, VII and IX) 

While the district has emphasized using data to drive instruction in Objective 2 of the AIP, NBHS has not 

been using data effectively to drive instruction or to identify students who need additional time on task 

outside of core instruction. There is also no TLS or other coach to help train teachers on using data. Only 

the English department has held data meetings, and the school’s school-wide data meetings have not 

66% 69% 66% 63% 64% 

90% 90% 90% 91% 91% 

0%

20%

40%

60%

80%

100%

2008 2009 2010 2011 2012

NBHS State

22% 23% 25% 23% 27% 

48% 51% 52% 52% 54% 

0%

20%

40%

60%

80%

100%

2009 2010 2011 2012 2013

New Bedford State

54% 
49% 

55% 
61% 

52% 

78% 78% 79% 81% 78% 

0%

20%

40%

60%

80%

100%

2009 2010 2011 2012 2013

New Bedford State



New Bedford High School SRG Application – 30 

 

taken place on the monthly schedule as planned due to low involvement of leadership and accountability 

at the high school.   

 

Although some teachers use data effectively to group students and provide differentiation, many have 

only begun to use data as a tool for identifying areas in which students struggle. There is no school-wide 

database that allows teachers to monitor and analyze student performance data. The current student 

information system, iPass, is not being used for this function, and the current infrastructure and lack of 

technology at the high school make it difficult for teachers to use even ad-hoc systems to analyze student 

data. 

 

Currently, the only school-wide common formative assessment is Galileo, which is administered at the 

beginning-of-year, middle-of-year, and the end-of-year for 9
th
 and 10

th
 Grade math, ELA, and 9

th
 Grade 

science only. Often this data is not distributed in a timely or efficient manner. For example, in SY2012-

2013, the beginning-of-year Galileo data was not provided to teachers until late November/early 

December, when it was no longer timely. In addition, only one common formative assessment in one 

content area has been administered in the 2013-14 school year. Even when data is provided to teachers, 

there are no structures to hold teachers accountable for using data to inform their instruction, and teachers 

have not been trained on how to analyze the data and use it in re-teaching material or adjusting their 

instructional practices.   

 

Low Performance Among English Language Learners (Linked to conditions: V, VI, VII, IX and X) 

The English Language Learner (ELL) student population at NBHS is the lowest-performing student group 

at the high school. In SY12-13, the ELL student population CPI Achievement Gap for ELA was -22.9 

percentile points and -31.7 percentile points for math, relative to the state average for ELL students. Only 

a staggering 3% scored proficient or higher on math MCAS. See Figures 9-10. 

 

Figure 9.   % of ELL Student Population Scoring             Figure 10.  % of ELL Student Population Scoring 

                  Proficient or Higher on ELA MCAS                                  Proficient or Higher on Math MCAS 

While there is some support for ELL students to access content, the school has very little instruction on 

the English language itself (e.g., vocabulary, academic language development, grammar for speaking, 

listening, reading, and writing). In the current model, students with low English language proficiency 

levels are entirely segregated from the rest of the school population and placed in large SEI classes, 

typically containing above 30 students. Once ELL students reach a middle English language proficiency 

level, they are placed in classes with little to no supports available. Teachers in general education classes 

do not consistently have the training to support these students, even though most general education 

classes contain some ELL students. 
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In addition to the academic challenges faced by ELL students, there are also significant challenges related 

to culture and integration in the school. Currently, the only two options for an ELL student are complete 

segregation in SEI classes or complete mainstreaming with little to no support. With the rising population 

of Hispanic, ELL, and SLIFE students, it will be essential that all teachers have the skills to support and 

integrate ELL and SLIFE students into mainstream classes. Hispanic students are also suspended at a 

significantly higher rate than average (39% vs. 29%), reflecting the lack of supports for integrating ELL 

students into the culture of the school. 

 

There is no ELL administrator at the high school, which contributes to the absence of developed English 

Language Development (ELD) curriculum with specific curriculum maps and SEI content curriculum 

units, instructional practices to provide direct ESL support, infrequent professional development 

opportunities, and poor coordination in identifying and placing students between the registration process 

at central office and at the high school. 

 

Few Systems to Support Students with Special Needs and Low Academic Performance (Linked to 

conditions: V, VI, VII, IX and X) 

The current special education program at the high school is highly fragmented and disorganized. While it 

is common practice for a district to assign either a case manager or use a liaison model to ensure students 

with special needs receive the appropriate supports, NBHS has no centralized system or assigned special 

education administrator. This lack of a centralized system leads to less open communication with families 

and staff, and fewer resources provided to special education teachers. More importantly, this hinders 

students with severe social-emotional or mental health needs from receiving the wraparound services and 

supports they need. 

 

Students are also referred for special education at an unusually high rate. For instance, in SY 13-14 one 

special education facilitator received 12 new referrals in the first two months of the school year.  This is 

an unusually high number for a high school, as it is rare for students to be referred for special education 

beginning in 9
th
 Grade in the absence of trauma or medical changes. A high level of referrals at the high 

school level often indicates poorly managed IEP processes district-wide.  

 

While the co-taught model is used at the high school, it is not integrated and implemented effectively to 

serve the needs of students. In many co-taught classes, general education teachers take academic 

responsibility only for general education students and special education teachers are responsible for their 

students. Most special education teachers do not have common planning time with their co-teachers, and 

there is little to no collaboration in lesson planning between general education teachers and special 

education teachers. In addition, special education teachers work with multiple general education teachers 

across multiple content areas, and are often assigned to different content and co-teachers each year, 

hindering them from becoming a strong team.   

 

Professional development is also not aligned to ensure that special education and general education 

teachers both work to meet the needs of all students. There has been a considerable amount of district 

resources put toward providing co-teaching professional development for special education teachers, but 

general education teachers are not included in this professional development. Conversely, general 

education teachers participate in content area professional development and special education teachers are 

not included. This contributes to the ineffectiveness of the New Bedford co-teaching model. 

 

In SY12-13, only 35% of students with special needs scored proficient or higher on ELA MCAS and only 

13% scored proficient or higher on math MCAS. See Figures 11-12. 
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Figure 11.  % of Students With Special Needs   Figure 12.  % of Students With Special Needs 

Scoring Proficient or Higher on ELA MCAS  Scoring Proficient or Higher on Math MCAS 

 

Students with mild to moderate disabilities are often not held to high standards for academic achievement.  

K12 Insights reported that some “teachers adamantly believe that all students should not be expected to 

achieve the same standards across the board.”
7
 For example, one special education staff member reported 

that students with special needs are sometimes viewed as less capable of learning than their peers, and 

therefore, are not encouraged by teachers and staff to take rigorous courses, and are not held to the same 

expectations as their peers.   

2b. Core Issues of Academic Concern 

Based on detailed analysis and discussion of the data above, the SRT identified four critical issues that we 

believe have prevented NBHS students from reaching high levels of academic achievement. 

 

#1: ELA and math performance persistently low. Mid-year formative assessment results show that 

ELA proficiency has actually declined from the beginning-of-year pretest. Similar trends were seen in 

math. Based on 2013 MCAS results, NBHS’s median SGP is 40 in ELA and only 25 in math. 

 

#2: Low graduation rates and high retention rates in 9
th

 Grade. Although dropout rates have steadily 

declined in recent years, in SY12-13, NBHS’s 4-year graduation rate was 22.1 percentage points lower 

than the state average. Only 13% of high school graduates completed MassCore requirements, as 

compared to the 44% state average. Many students get off track from graduation as early as 9
th
 Grade, 

with a retention rate of 20-25%. This is due to a combination of low skill levels of incoming 8
th
 Graders 

and poor remediation supports in the 9
th
 Grade. 

 

#3: Low expectations and accountability for students with special needs. Students with special needs 

at NBHS have an achievement gap of 20-30 percentage points below state average. The current system of 

special education at the high school fails to provide challenging and rigorous content for students with 

special needs, creating an environment of low expectations. Professional development is weak and 

reinforces divisions between mainstream and special education teachers and students.   

 

#4: Persistent low performance and growth for ELL and Hispanic student populations. NBHS’s 

ELL population, largely Hispanic, has historically been the lowest performing group of students, 

consistently +20 points behind the state in terms of math and ELA proficiency. Furthermore, data on 

suspension rates indicate that 38% of Hispanic students have been suspended (compared to 28% overall). 

                                                           
7
 K12 Insights Report, pp. 5. 
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The structures and supports for ELL and SLIFE students need major improvements to ensure that ELL 

and SLIFE students are given opportunities for success in school and life. 

2c. Developed Hypotheses for Core Issues of Academic Concern 

To begin, the SRT asked questions to investigate potential reasons for low performance. The questions 

are grouped by the four objectives of the AIP and a selected list of questions is included below: 

 

 High Expectations and Achievement (AIP Objective 1). To what extent does the culture 

support academic achievement? What are the behavioral expectations for students? Do students, 

staff, and families buy in to the mission and vision of the school? To what extent does the 

program of studies provide advanced coursework? How is success celebrated? 

 Data-Driven Instruction (AIP Objective 2). Do all educators use common formative 

assessment data? How is data used to determine what is working and what is not working? Do 

teachers use data to craft and implement re-teach plans? What training is available to educators 

around using data and is it effective? Do students know how well they are doing? 

 Rigorous Instruction (AIP Objective 3). Can school leaders identify rigor and provide 

constructive, growth-producing feedback to teachers? What is the level of rigor in classroom 

instruction? How are teachers differentiating instruction and challenging students to think 

critically? Do ELL and special needs students consistently receive rigorous instruction? 

 Family and Community Engagement (AIP Objective 4). What process(es) is in place for two-

way communication between families and the school? Do engagement activities target specific 

student learning goals? Are services meeting the social and emotional needs of students and 

families? To what extent are outside partners leveraged to provide needed services? 
 

Through data collection, analysis, and probing, the SRT developed the following hypotheses to explain 

why the core issues of academic concern have persisted: 

 

 A lack of student-centered interventions and a culture of low expectations, limited 

collaboration, and little trust have contributed to low student engagement. 

o Students do not receive appropriate interventions based on their  individual needs 

o Students are not prepared for success in advanced coursework or college-level classes 

o Behavioral expectations are not clear, and are inconsistently and ineffectively enforced  

o Staff and administrators do not proactively message that all students can and should 

attend and succeed in college 

o Incoming 9
th
 Graders do not receive sufficient academic supports to set them up for 

success 

o Students and teachers have limited access to student-centered and student-driven 

instructional technology 

o Teachers do not have sufficient or effective opportunities for collaboration or 

professional development 

o There is a general lack of ownership and accountability for student achievement and 

results 

 A lack of rigorous and effective instruction has contributed to low student performance.  

o Teachers do not have access to high-quality curriculum aligned to state standards 

o The school does not have a coherent and commonly accepted vision or language of what 

high-quality instruction looks like  

o The school does not have strong pipelines for recruiting or developing talented teachers 

o The Headmaster has not been able to easily dismiss underperforming staff members 
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o School leaders do not spend much time on instructional leadership, and do not frequently 

or consistently deliver growth-producing feedback to teachers 

o Professional development has been ineffective in improving instructional quality 

o ELL and special education teachers do not have access to many of the professional 

development opportunities provided to general education teachers 

 The limited use of data to monitor student progress and adjust instructional practices 

prevents students from receiving differentiated instruction based on need. 

o Teachers have limited access to data beyond what is publicly available 

o Teachers do not have sufficient time to collaborate with one another to analyze data and 

identify what material needs to be re-taught 

o Teachers do not have sufficient professional development or training on using data to 

drive instruction 

o Many teachers lack strategies for differentiating supports for ELL and special needs 

students based on data 

o Students do not have access to data to monitor their own progress 

 Low levels of family and community engagement inhibits student learning both inside and 

outside the classroom. 

o Teachers do not consistently prompt students to take ownership over their own learning  

o Families and community stakeholders do not have an active voice in decision making 

o The school lacks a family-teacher organization 

o There are limited supports available to families of ELL students 

o School partnerships are not consistently aligned to strategic priorities  

 

2d. Key Priorities for Redesign 

Based on the needs analysis above, the SRT has identified the following four Priority Areas for 

Improvement to achieve turnaround: 

 

1. Increase time on learning and reorganize school structure 

2. Improve the quality of core instruction 

3. Use data to monitor student progress, provide support, and challenge all students 

4. Develop school, community, and family partnerships 

 

3. REDESIGN APPROACH  

3a. Justification for Selection of Redesign Approach 

The district leadership team and the SRT selected the “Turnaround” intervention model for NBHS. The 

Turnaround model is best suited to address the Core Issues of Academic Concern and the SRT’s 

hypotheses for underperformance. Key benefits of the Turnaround model – aligned to the district’s 

hypotheses for the Core Issues of Academic Concern – include: 

 

Hypothesis Benefit(s) of Turnaround Model 

A lack of student-centered 

interventions and a culture of low 

expectations, limited collaboration, 

and little trust have contributed to 

low student engagement. 

 Implementation of a new school governance/ organization structure 

will help address the culture of low expectations from the school 

leadership level down to the classroom 

 Emphasis on increased learning time strategies addresses current 

need for additional intervention time, teacher collaboration, and 

core academic time 
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 Alignment of curriculum to state standards will help set high 

expectations for all students 

A lack of rigorous and effective 

instruction has contributed to 

students learning at low levels. 

 Replacement of current school leadership allows NBHS to hire 

leaders with demonstrated results in raising student achievement 

and improving instructional quality 

 Additional flexibilities granted to school leadership give them 

autonomies (including in staffing, calendars/time, and budgeting) 

needed to dramatically improve classroom instruction 

 Screening and rehiring no more than 50% of staff grants NBHS the 

flexibilities to effectively recruit high-quality teachers selected for 

unique turnaround work ahead 

 Focus on ongoing, high-quality, and job-embedded professional 

development specifically addresses the existing lack of effective 

professional development  

The limited use of data to monitor 

student progress and adjust 

instructional practices prevents 

students from receiving 

differentiated instruction based on 

need. 

 Promotion of the use of student data to inform and differentiate 

instruction directly addresses the limited use of data that contributes 

to low student achievement 

 

Low levels of family and 

community engagement inhibits 

student learning both inside and 

outside the classroom. 

 Stress on social-emotional and community-oriented supports for 

students tackles the low levels of family and community 

engagement 

3b. Difference of New Approach 

The redesign plan articulates comprehensive, yet focused improvement strategies at a far greater scale 

than ever before, both in terms of the breadth of proposed changes and the depth of proposed 

implementation. Although specific differences between previous reform strategies and the new redesign 

plan will be further highlighted in Part B. Turnaround Priorities and Key Strategies, three key 

differences are highlighted here: 

 Hyper-focus on the instructional core. In the past, strategies have often been compliance-

focused and driven by adult preferences, not student need. In contrast, the redesign plan demands 

a laser-like focus on the student-teacher-curriculum relationship that is at the heart of student 

learning.  

 Significant autonomies provided by the Turnaround model and Level 4 status. The 

autonomies granted by NBHS’s Level 4 designation and stipulated by the Turnaround model 

provide NBHS with enough flexibility – especially in regards to personnel decisions, budgeting, 

and instructional time – to support the redesign plan.  

 Increased district capacity to support school-based reform and establish accountability. In 

the past three years, the district has seen three Superintendents and a period of tremendous 

change. As a result of the instability and lack of capacity to support school redesign, district- and 

school- level reforms have struggled to take root in NBHS. Now, a high-quality AIP and strong 

leadership are in place to effectively support school-wide redesign. See Section II. District-Level 

Redesign for more details. 
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4. STAKEHOLDER SUPPORT 

 

Throughout the redesign planning process, key stakeholder groups have provided valuable strategic 

thinking, analysis of school and community need, and committed support for the successful turnaround of 

NBHS.  

 

Student Involvement and Support 

In the initial redesign planning phases, NBHS’s active Student Advisory Council (SAC) met with 

Superintendent Durkin to share their perspective, articulate student needs, and learn more about the 

redesign planning process and the key role played by the student body. Following this meeting, members 

of the SAC have met several times with SRT members to continue more informal redesign planning. 

Subsequent activities have included peer-to-peer outreach by SAC representatives explaining the school’s 

redesign approach and what students should expect to see change in SY14-15. 

 

Furthermore, the SRT has made additional efforts to involve students who are less active in school 

governance and operations. Youth Voices, a collaboration of community partners, has been working in 

NBHS to help disengaged students have a voice in the redesign process. A forum is being planned for 

early May to discuss the turnaround work and empower students to become involved in the process. 

Earlier this spring, the SRT administered a student interest survey to inform the refinement of the school’s 

program of studies, and the results were tabulated and analyzed by a computer science class at the school.  

In particular, the design of elective clusters, described in Part B. Turnaround Priorities and Key 

Strategies, will be partially based on this survey and a second, more detailed survey to be administered 

by the SRT later this spring. 

 

Union Involvement and Support 

As part of the state-mandated Level 4 turnaround process, the Superintendent opted to engage in good 

faith collective bargaining with the New Bedford Educators Association (NBEA). Collective bargaining 

began on December 16, 2013, and an agreement was reached on January 15, 2014 and ratified by both 

parties on January 29, 2014. No joint resolution committee was needed.  The complete agreements for 

Unit A and Unit B can be found in Appendix E. 

 

Local Stakeholder Group Recommendations 

NBHS’s Level 4 Local Stakeholder Group was formed to provide guidance and input on the school’s 

redesign efforts. See Appendices F and G for a full roster and key recommendations. Several Local 

Stakeholder Group recommendations have directly informed the redesign plan, including: 

 Strengthen support for English Language Learner students and families 

 Build teachers’ capacity to differentiate instruction to meet the needs of all learners 

 Build an organizational structure and leadership to support the instructional core 

 Provide support and management structure to promote a positive culture 

 Review graduation requirements to align with the MassCore 

 Review class schedule to evaluate current block scheduling and consider past work 

submitted relative to an alternative schedule 
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Part B. Turnaround Priorities and Key Strategies 

 

1. OVERVIEW OF SCHOOL REDESIGN 

1a. Three-Year Vision  

In three years, as a result of effective implementation of our redesign plan: 

 Students will have sufficient time to learn and be supported by a learning-focused, 

collaborative school structure. 
o Students below grade-level will be promptly identified, receive additional instructional time 

with effective teachers, and have access to the targeted supports necessary for them to 

achieve at high levels. 

o The lower school will have specific strategic supports for incoming 9
th
 Graders to facilitate 

their transition to high school and immediately address any learning gaps they may have, 

including a Summer Acceleration Academy and enrichment and accelerated courses 

embedded within their daily class schedule. 

o All students will participate in a school-wide advisory program that will help them connect 

with a positive adult in the school community and further build investment, engagement, and 

community among both staff and students at the high school. 

o Teachers will give each other constructive feedback and collaborate to support each other’s 

practice. 

 Students will receive effective, engaging, and rigorous instruction in every classroom every 

day. 
o Teachers will have the standards-aligned curriculum and instructional tools needed deliver 

effective, rigorous instruction. 

o Teachers will receive constructive growth-producing feedback on a regular basis and will feel 

that job-embedded professional development is effective in strengthening their instructional 

practice on an ongoing basis. 

 Teachers will use data regularly to monitor student progress, provide support, and 

challenge all students. 
o Students will receive targeted, differentiated instruction based on their individual needs and 

teachers will use pacing guides and common formative assessments to measure the 

effectiveness of their instruction on student learning. 

o ELL and special needs students will receive high-quality instruction and be held to high 

expectations. 

 School, community, and family partnerships will directly support student learning.  
o Students will feel safe, supported, and ready to learn whenever they walk in the building. 

o NBHS and families will communicate openly and frequently about their students’ learning. 

1b. How We Will Know 

The SRT will know when our vision for school improvement has been achieved by setting outcome 

targets and regularly monitoring progress on key expected outcomes. A full list of expected outcomes is 

included in Section IV. Implementation Timeline and Benchmarks.  

1c. Early Evidence for Change 

A full list of early evidence of change indicators is included in Section IV. Implementation Timeline 

and Benchmarks.  

1d. Communication and Execution 

The SRT will communicate the Priority Areas for Improvement and Key Strategies through formal and 

informal processes. Teachers and school staff will rapidly come up to speed through the summer 
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professional development (described in Priority Area 2), with a focus on orienting new teachers to the 

school and turnaround work. Turnaround strategies will be further reinforced through ongoing job-

embedded professional development and every faculty or team meeting. Students have already been 

communicating with the SRT about NBHS’s turnaround approach, as described in A4. Stakeholder 

Support. The school leadership team will work directly with all school staff to establish expectations for 

ongoing communication with students around turnaround priorities. 

 

Other important process, procedures, and structures for two-way communication with students, staff, and 

stakeholders include: school assemblies, newsletters, parent night, progress updates from SRT, whole 

staff meetings, meetings of the parent/family advisory council, school leadership engagement of the 

Student Advisory Council. 
 

2. DESCRIPTION OF PRIORITY AREAS FOR IMPROVEMENT AND KEY STRATEGIES 

 

The strategies are cross-linked to the Conditions of School Effectiveness shown in Appendix H. 

 

Priority Area #1:  Increase Time on Learning and Reorganize School Structure  

 

Core Issue(s) of Academic Concern Addressed:  

 ELA and math performance persistently low 

 Low graduation rates and high retention in 9th Grade   

Condition(s) of School 

Effectiveness Addressed: 

I, IV, II, VII 

Strategy 1a:  Create a collaborative organizational structure that focuses on student outcomes. 

Owner: District’s Human Capital Services Department and the Turnaround Manager 

  

Vision: Develop a school structure based on collaboration and trust that addresses the significant 

learning gaps within 9
th
 Grade, leading to continuing supports in 10

th
 Grade, and with high-quality 

instruction in 11
th
 and 12

th
 Grade. 

 

 Reorganize school structure and leadership: The new organizational structure will focus on 

improving core instruction for all students. The high school will be restructured into a lower school 

(Grades 9-10) and an upper school (Grades 11-12). The entire school will be led by a Headmaster, 

along with two Principals, one each for the lower and upper schools. The Headmaster will be 

supported by a chief of operations. The Principals will oversee Assistant Principals for Student 

Success, and will work directly with both the Chief of Teaching and Learning Advancement and the 

Registration and Pathways Success Administrator.  

 

The Chief of Teaching and Learning Advancement will oversee a team of Content Instructional 

Leaders (see below). The Registration and Pathways Success Administrator will oversee the guidance 

department, Graduation Success Managers & Facilitators, and the alternative graduation pathways 

programs. Both of these positions will report directly to the Headmaster. See Appendix I for a 

complete organization chart of the leadership. 

 

School leaders will work together and collaborate through existing School Instructional Leadership 

Team (SILT) meetings. These meets occur twice a month and a standing agenda will be created by 

the Headmaster to ensure that time is used effectively to review and monitor progress on the redesign 

plan using data and to identify potential barriers to success and ways to overcome them. The 

Turnaround Manager will provide support to the SILT as needed and will be expected to attend at 

least every other meeting. In the beginning of the year, the SILT will prioritize establishing a shared 
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understanding of turnaround strategies and use the SRG as a basis for establishing a detailed action 

plan for execution and monitoring of the strategies. 

 

 Appoint Content Instructional Leaders: In addition to the Headmaster and Principals, prior to the 

beginning of the school year, the high school will identify Content Instructional Leaders (CILs) to 

provide both group-based and individualized supervision and professional development coaching to 

those in their department as well as help with evaluations. All CILs will have a reduced teaching load, 

except for the ELL and Special Education CILs, who will not have any classroom teaching load. (See 

Priority Area 3, Key Strategies 3b and 3c for more details). Departments will share and promote 

effective practices for quality instruction to raise student achievement. The CILs will be essential in 

working with teachers to focus on the core work of teaching and learning. 

 

During the school year, CILs will be responsible for introducing and reinforcing content-specific 

instructional strategies that are aligned to a common understanding of effective instruction, which 

will be introduced in a summer workshop (see Priority Area 2, Key Strategy 2c for more details). 

CILs, including the Special Education and ELL CILs, will be a part of the SILT and work to align 

school-level instructional strategies and vision to the classroom. A part-time coach will be contracted 

to work with the CILs as they make the transition from a teaching role to a leadership role, providing 

guidance on coaching, feedback and effective practices for developing teachers. 

 

 Appoint a Turnaround Manager: We will hire a district-based Turnaround Manager dedicated to 

overseeing the implementation of the turnaround plans at NBHS and NBPS’s other Level 4 and Level 

5 schools, slowly releasing responsibility back to the school over the three-year period. He/she will be 

expected to spend approximately three days per week at NBHS. Not only will the Turnaround 

Manager provide direct support to school leaders, he/she will monitor implementation of the 

turnaround plan. The Turnaround Manager will report directly to both the Chief Academic Officer 

and the Superintendent. 

 

 Build leadership capacity for turnaround: We will contract with The District Management Council 

(DMC), one of ESE’s pre-approved proven partners, to provide a systems-level approach for building 

leadership capacity to support turnaround. The work will include on-the-ground support for 

implementing the new organizational structure, facilitation of leadership meetings to maintain a focus 

on core instruction, and one-on-one coaching for school leaders.  

 

 Convene school leadership retreat: A school leadership retreat will be held for 2-3 days prior to the 

beginning of Year 1 in order for newly appointed leadership to collaborate and calibrate their 

leadership practices and strategies. A leadership coach or other content experts may be brought in 

during the retreat to help coordinate and build capacity of the new leadership team. An additional 

leadership retreat will be held during February Break 2015 as a mid-course check-in during Year 1. In 

addition, the District Management Council (DMC) will work with leadership throughout the year to 

build capacity for strategic focus and effective management of teachers. 
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Strategy 1b:  Revise the schedule and program of studies to create opportunities for support and 

acceleration. 

Owner: Turnaround Manager and CAO 

 

Vision: Revise the current program of studies to be aligned with MassCore graduation requirements, 

increase focus on core instruction, and create pathways that are of interest to students and promote 

college- and career-readiness. 

 

 Revise the school schedule: The new school schedule will pull two main levers to improve the 

quality of instruction at NBHS. First, the new schedule will allow for students to be grouped flexibly 

for acceleration opportunities (i.e. remediation) or enrichment opportunities for one period each day. 

Acceleration for math and ELA and enrichment periods will be built into the high school schedule, 

overseen by the Chief Academic Officer and the Content Instructional Leaders. Acceleration periods 

will be provided to all students whose assessments indicate they are below grade-level, and students 

will receive Tier II and Tier III interventions depending on their identified needs. These interventions 

will improve the rate of promotion from Grade 9 to 10. 

 

This will be accomplished by adjusting teachers’ schedules from the current 4-block schedule, in 

which teachers teach 3 blocks a day, to a 7-period flexible schedule with teachers teaching 5 periods.   

More flexible scheduling will better meet the needs of all students so that a student who requires a co-

taught or substantially separate class for one subject area will not be bound to those classes for all 

subject areas, allowing them to challenge themselves in their stronger subject areas. In addition, the 

new schedule will incorporate administrator-directed common planning time 3 days each week for 

teachers to collaborate, review, and monitor student performance to inform needed changes in 

practice, as well as participate in ongoing professional development initiatives.  The new schedule is 

currently being drafted. Please see a working plan included in Appendix J. 

 

 Revise graduation requirements: NBHS graduation requirements have already been revised to be in 

line with college and workforce expectations by aligning these requirements to MassCore guidelines 

(Appendix K). The new graduation requirements were unanimously accepted by the School 

Committee on March 10, 2014. The new graduation requirements allow for a stronger focus on 

rigorous core instruction, the use of interventions, and enrichment opportunities. They also allow for 

students to earn credits toward graduation through elective learning clusters that include opportunities 

such as internships, study abroad, mentoring, and dual-enrollment opportunities. The SRT is also in 

the process of reviewing current grading policies for the school and, as needed, will propose changes 

that support the new graduation requirements. Clear graduation credit requirements will help students 

stay on track for promotion from Grades 10 through 12. 

 

 Establish elective learning clusters: A focused menu of elective learning clusters, or pathways, will 

be established that are career-aligned, engaging for students, and connected to the college and 

industry opportunities in the community. These clusters will be designed for all students and will not 

be segregated between career- and college-focused classes (i.e. students in each cluster will have an 

array of options aligned to both college and career readiness). The School Redesign Team is currently 

analyzing the current elective course offerings at the high school and is surveying students to 

determine which programs to maintain or eliminate, particularly looking at whether a sequence of 

courses will prepare students either for further study in a particular field at a 2-year or 4-year college, 

or for productive career opportunities. 

 

The learning clusters will also incorporate opportunities outside of the classroom, such as internships, 

job shadowing activities, and dual-enrollment options.  The School Redesign Team is currently 
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investigating and identifying dual-enrollment opportunities with local colleges and universities for the 

high school including Bridgewater State. 

 

 Maximize AP enrollment and develop a student identification system: Student enrollment in AP 

classes will be increased by defining pre-requisite skills needed for AP success. Lower school 

curricula will be aligned to include these standards to provide wider access to AP courses and success 

in attaining college credit in those courses. In addition, lower school teachers will use grade-level 

common planning time to identify a plan for recruiting a larger and more diverse group of students to 

participate in advanced courses, and provide supports to help them succeed. The advisory program 

and revamped guidance department will also be leveraged to consistently encourage students to 

challenge themselves in more rigorous courses. Once students are enrolled in AP courses, increasing 

the rigor and effectiveness of instruction (see Priority Areas 2 and 3) will increase the number of 

students scoring 3 or better on the AP exams.  

 

Strategy 1c:  Improve the use of technology in the classroom. 

Owner: Chief of Teaching and Learning Advancement, Technology Manager, and the district’s 

Technology Department 

 

Vision: The infrastructure and use of technology tools in the classroom will be upgraded to 21
st
 century 

standards to improve school efficiency and student engagement. 

 

 Implement technology improvements: Up until November 2013, homeroom teachers were taking 

student attendance using pencil and paper. To address this issue, 120 older, refurbished computers 

were installed in homerooms to automate this process, but the system is only being piloted in one 

house due to infrastructure breakdowns and malfunctioning computers. A technology audit performed 

by the Mobile Teaching and Learning Center at the University of San Diego found the school’s 

technology significantly lacking, claiming that it was among the worst-equipped high schools they 

had audited. 

 

Grant funding is in the process of being secured to implement facility and infrastructure upgrades to 

technology at the high school. With funds from the grant, the district plans to overhaul the wireless 

and communication infrastructure to be state-of-the-art, including emergency communications 

capabilities, paging capabilities, a campus-wide intercom system, campus-wide wireless internet 

capabilities, campus-wide security camera surveillance/monitoring, and proper internet network 

bandwidth to support current and future network needs.  

 

 Provide technology to promote student engagement: The new organizational structure will include a 

Technology Manager who will partner with the Chief of Teaching and Learning Advancement to 

evaluate and select technology teaching tools, deliver training on their use, and provide ongoing 

support for teachers. Currently, there are 20 interactive whiteboards installed in classrooms at the 

high school and plans are underway to install 150 more. During the start-up phase, the Technology 

Manager will be supported by outside technical support. Given the enormity of the upgrades needed 

at NBHS, outside IT support will be needed in the first phases of implementation to conduct a 

thorough needs assessment, identify best-value tools for meeting needs, and, most importantly, 

provide training to teachers on the effective use of technology. 

 

 Purchase a more efficient student information management system: The district, led by the Chief 

Academic Officer, is in the process of reviewing and selecting a new student management 

information system for NBHS to increase access to data needed for identifying student academic 

needs and creating schedules to meet those identified needs.   
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The system will be selected by the beginning of Year 1 and all data will be transferred over to this 

new student information system mid-year. We anticipate that challenges are likely in the transfer to 

the new system. If all goes smoothly, it may be possible to begin using the new student information 

system (SIS) earlier in the year. However, as a contingency plan for potential gaps and delays with 

the transfer, teachers will be instructed through TCTs and common planning time in the use of 

Google Docs and Spreadsheets to share data as an interim solution in the first year. Good use of data 

should be system-agnostic, so teachers can still learn the core skills and approaches even before the 

SIS is fully setup. 

Strategy 1d:  Increase learning time for all students and provide targeted supports for Grades 9-10. 

Owner: CAO and Chief of Teaching and Learning Advancement 

 

Vision: Currently, incoming 9
th
 Graders transition to NBHS significantly behind the state academically.  

These proficiency gaps lead to approximately 60% of 9
th
 Graders either repeating the 9

th
 Grade or 

dropping out.  In order to address this issue, NBHS will put in place the necessary supports and 

resources for incoming students to succeed in high school. 

 

 Design a high school orientation: The SRT is currently designing an orientation program to 

familiarize middle school students and families with high school expectations and opportunities. 

Student ambassadors from Grade 9 will speak to 8
th
 Graders about what to expect at NBHS, either in 

visits to the middle schools or on an organized move-up day. This personalized interaction will 

provide incoming 9
th
 Graders with role models and ensure that 8

th
 Graders are aware of the changes 

and opportunities at NBHS. An engaging orientation process in the first two days of school will also 

foster “Whaler pride” via team building, orientation events, and activities with parents. These 

strategies will decrease the number of students choosing to enroll in other schools, including New 

Bedford Regional Vocational Technical High School and charter schools in the area, which is 

especially important in light of recent enrollment declines at NBHS. 

 

Incoming 9
th
 Graders will be assessed in core content areas at the start of the school year. Each 

student will be required to schedule a meeting with the high school guidance department to build 

individualized learning plans through the Your Plan for Your Future program and develop a plan to 

close skill gaps. Students’ advisors will monitor progress and make corrections to 9
th
 Graders’ plans 

throughout the year, in consultation with the individual students. At the end of 9
th
 Grade, students will 

meet with guidance to discuss and/or adjust their plans for 10
th
 Grade.  

 

 Establish a summer Acceleration Academy: In the summer before Year 1, the Principal of the Lower 

School will develop and lead a pilot two-week Acceleration Academy for rising 9
th
 Grade students to 

provide intensive math instruction, along with some ELA components and study skills. MOY Grade 8 

Galileo results will be used to identify struggling students. Academic results from first-year 

participants will be tracked throughout 9
th
 Grade and used to inform the design in the second year. 

 

The district has budgeted $20,000 for the pilot year, to serve approximately 100 students. The budget 

will pay for teacher time and supplies, as well as teacher participation in two days of pre-service 

professional development. Each day, students will attend two blocks of math intervention, one ELA 

block, and a “Freshman Seminar” course to prepare students for high school, designed by the SRT. 

Because student participation is typically a challenge for summer programs, the district will identify 

and market the program to between 200 and 300 students for the 100 spots available. In addition, a 

portion of the budget will pay for field trips as additional incentive to participate. 

 

The Academy will be staffed with 9
th
 Grade math and ELA teachers with a track-record of 

effectiveness. Current NBHS teachers will apply to participate in the Academy and be selected based 
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on evidence of previous effectiveness with struggling students, content expertise, rapport with 

students, use of rigorous instructional techniques, and the ability to analyze data and use data to 

inform instruction. Teachers will develop and conduct pre- and post-assessments to measure the 

impact of the program, along with daily formative assessments to enable targeted teaching of skills. 

 

Please see Appendix N for a draft working plan (still under development), informed by the 

Handbook for Implementing Acceleration Academies developed by the National Center on Time & 

Learning at the Edwards Middle School in Boston Public Schools. While there have been previous 

efforts for summer academic programs, such as summer school and JumpStart, they suffered from 

low enrollment and did not improve student achievement. This may be due to the fact that the 

summer school charges a tuition fee around $200, which deters students from enrolling. 

 

 Implement a student advisory program: Assigning a small group of students to a staff member to 

work with throughout their high school career will encourage staff members to feel more invested in 

students’ welfare and help foster a culture of collaboration and support among students and staff. In 

addition to monitoring academic progress, advisors will receive materials for lessons surrounding 

bullying, respect, and tolerance, as well as topics related to college and career success to ensure the 

advisory period is not simply used as a study hall, as in the past. Advisors will also help support 

students in developing and revising their Your Plan for Your Future individualized learning plans as 

guides for their high school academic careers. The SRT is currently reviewing adopting the advisory 

curriculum created by Collegeboard, and is being informed by the Educators for Social Responsibility 

representative aiding the implementation of PBIS at the high school (see Priority Area 4, Key 

Strategy 4b for more details). The Assistant Principals for Student Success with oversee the student 

advisory program. 

 

District Support and Monitoring 

District Strategy Owner Evidence 

The CAO will work with school leadership to establish an array 

of intervention models and programs for students who are at-risk 

and low achieving in the middle grades, as well as those who are 

in need of tutoring and additional support in Grade 9. The CAO 

and Turnaround Manager will meet with the Headmaster and the 

Principal of the Lower School at least once per quarter to review 

effectiveness of interventions and suggest changes. 

CAO EWIS records for 

9
th
 Grade students; 

enrollment lists 

and CFA results 

for each 

intervention 

The CAO and Superintendent will perform school learning walks 

at least 3 times during the Summer Acceleration Academy to 

assess effectiveness of instruction, student attendance and 

engagement. In combination with student assessment data, the 

results of these visits will be used to monitor and evaluate the 

effectiveness of the summer program. 

Superintendent 

and CAO 

Portfolio 

containing data 

and school 

learning walk 

observations 

relevant to the 

identified KPIs 

The Superintendent will meet twice each year with the 

Headmaster and the district’s Director of Human Capital Services 

to review personnel needs for the high school, with a focus on 

leadership positions.  Using performance evaluations, they will 

identify school leaders in need of improvement and meet with 

those individuals to create improvement plans.  As needed, the 

Superintendent will make dismissals, following appropriate 

processes.  

Superintendent 

and Director of 

Human Capital 

Services 

Performance 

evaluations of 

school leaders 

The Turnaround Manager and the district’s Director of Turnaround Information 
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Information Technology will meet with the Headmaster, Chief of 

Operations, and Technology Manager at the high school to assess 

needs and gaps in technology available and technology use by 

teachers. 

Manager  Technology 

inventory, school 

learning walk 

observations 

related to 

technology use 

 

Priority Area #2:  Improve the Quality of Core Instruction 

 

Core Issue(s) of Academic Concern Addressed:  

 ELA and math performance persistently low  
Condition(s) of School 

Effectiveness Addressed: 

III, VIII, IX 

Strategy 2a:  Design and implement aggressive talent recruitment and retention strategies. 

Owner: Human Capital Services Department, Headmaster, Principals 

 

Vision: Conduct evaluations of current staff, retain highest performing teachers, and recruit highly 

effective teachers with track records of success in order to develop a foundation for high-quality 

instruction.   

 

 Aggressively recruit talented teachers: Given that 50% of NBHS’s teachers will not be returning 

next year, the district and SRT’s top near-term priority is to ensure that high-quality teachers are hired 

and onboarded by the start of Year 1. A teacher reapplication process has been completed for 

evaluating and identifying teachers with track records of success in raising student performance. This 

process involved teachers submitting letters of intent to the district and providing evidence to the 

district for the 4 standards under ESE’s educator evaluator system. Of the 208 positions at the high 

school, 39 staff members were laid off at the end of SY12-13. During the current school year, 

there were 21 retirements, 13 resignations, 6 unlicensed staff members, 1 dismissal, 1 

reassignment, and 35 who were not invited to return during the reapplication process.  
 

A stipend of $5,855 has been approved by the New Bedford Educators Association and the district 

leadership as an additional incentive for strong teachers to return to the high school.  In addition, the 

district is partnering with Teach For America to recruit at least 10 effective teachers with content 

expertise in ELA, math, science, and social studies. Recruiting efforts emphasize ELA and math for 

acceleration and enrichment purposes, with particular focus on recruiting the most effective teachers 

for 9th-10th Grade. The district’s Human Capital Services Department is actively advertising for 

positions through sources such as School Spring, leveraging professional development networking 

groups, and other avenues for talent recruitment.  School leaders have already recruited high-quality 

applicants at four career fairs in the area, with five more planned for this spring, and has administered 

its first-ever job fair on March 29, 2014 to attract teachers specifically for the high school.  

 

 Develop a teacher leadership pipeline: In addition, the efforts to recruit a talented new teaching 

force, NBHS will also develop a long-term human capital plan. In order to attract, develop, and retain 

talented teachers and leaders, we will engage DMC help develop and implement a coherent talent and 

leadership pipeline, drawing on findings from the human capital strategies that DMC has developed 

for other mid-sized urban districts in Massachusetts. The work will include creating “heat maps” of 

potential recruits in neighboring districts or universities, developing onboarding and mentoring 

programs to support new teachers, providing leadership opportunities, and building principal capacity 
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to identify talented leaders. The Headmaster and Principals will be directly involved in developing 

this new human capital approach. 

Strategy 2b:  Implement a high-quality curriculum and provide teaching tools to implement  

Owner: CAO 

 

Vision: Rigorous instruction begins with strong standards and curriculum, and requires teaching 

strategies and tools that promote student engagement and higher order thinking.  NBHS will develop and 

provide these tools to teachers to build upon work being done on rigor at the district-level. 

 

 Align curriculum to Common Core State Standards: Teachers with strong content knowledge along 

with an administrator will form a math curriculum committee to evaluate and update the current 

curricula for math to ensure that they are aligned to the Common Core State Standards (CCSS). A 

team of strong content ELA teachers will be charged with the same task of for ELA. Curriculum 

maps and formative/interim assessments will be developed prior to the beginning of the school year. 

These same groups of teachers will identify the main “shifts” required of teachers as they adapt to the 

CCSS-aligned curricula, and provide reference materials and professional development to support 

teachers through this change. The SRG funds will be used to provide stipends to these teacher teams 

for work over the summer and throughout each school year.  

 

Using the formative assessments and curriculum maps, all math and ELA teachers will use their 

common planning time to plan backwards for student mastery of the common core standards. While 

only a portion of teachers at the high school today are familiar with backwards planning for mastery, 

this process will be a central part of the school’s common understanding of instruction. Teachers will 

receive training on the common core and backwards planning during the summer institute, and these 

topics will be reinforced by embedded professional development during the school week and one-on-

one coaching. 

 

 Purchase rigorous textbooks, curriculum and software: Currently only half of the student body is 

enrolled in their core academic courses at a given time due to block scheduling and semester-based 

classes. When NBHS shifts to the new schedule, all students will be enrolled in their core academic 

courses for the entirety of the school year, essentially doubling the number of materials (e.g., 

textbooks, anthologies, novels, etc.) needed to ensure that all students have the appropriate resources 

for their classes. The textbook funds from the SRG will be imperative in providing all students with 

the opportunity to engage in rigorous and challenging content for the full school year. In addition, 

some supplementary materials are needed to support the acceleration (remediation) and enrichment 

courses. Content-expert teachers are currently working to draft curriculum maps and plans for these 

classes, but will need to purchase some materials (e.g., books in math and ELA). 

 

Due to the high level of need for math textbooks, NBHS plans to make an immediate purchase of 

math materials before the start of the school year, based on input from teachers and the incoming 

Headmaster. For all other content areas, a committee of teachers and administrators will work 

throughout the first year of turnaround to assess, source and recommend texts, software and materials. 

These materials will be purchased before the end of Year 1 so that teachers can begin to familiarize 

themselves with the books over the summer, and design pre-service professional development for 

Year 2. 
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Strategy 2c:  Provide embedded and ongoing professional development that reflects a common 

understanding of and common language for high-quality instruction. 

Owners: Turnaround Manager and CAO 

 

Vision: The district’s previous efforts to improve the quality of instruction have not led to gains in student 

learning, indicating that teachers have not adopted the necessary changes to their practice.  The plan 

outlined below includes elements to define a consistent understanding of high-quality instruction, provide 

training, and establish accountability for using effective practices. 

 

 Provide summer workshop training:  Prior to the beginning of the school year, all core content 

teachers will engage in a multi-day summer institute to establish a shared understanding of rigorous 

instruction in order to create consistency in instruction and behavioral expectations from classroom to 

classroom.  The instructional leaders of the school will work with teachers before the summer 

institute to create evidence-based effective training sessions aligned to the school’s vision for 

effective instruction. In the first year of turnaround, part of the summer workshop training will be 

dedicated to understanding the redesign plan and NBHS’s theory of action for turnaround. All 

educators will receive this training, but newcomers will receive further one-on-one coaching support 

from the Turnaround Manager to orient them to the turnaround work through the beginning of the 

year. 

 

 Provide targeted and embedded professional development:  Embedded professional development 

will build upon the shared language and understanding of rigorous instruction established during the 

summer workshop, and will also include strategies for increasing student engagement and moving 

away from the “lecture” model of teaching.  

 

The daily schedule of a teacher will involve teaching 5 out of 7 periods in the day, one period will be 

for independent planning, and the remaining period is devoted to either: common planning time, 

Teacher Collaboration Teams (TCTs), or professional development. Common planning time will 

occur three days per week, and TCTs and professional development will each take place one day per 

week, allowing for collaboration among both grade-level teams and content-specific teams. 

Professional development periods will alternate every other week between content-specific topics and 

ELL- or special needs-specific topics. This totals to 71 hours of professional development per year. 

 

Although the content of the PD will be determined by the CAO and Content Instructional Leaders 

(CILs), with input from school leaders and teachers, potential topics might include: 

 Content-specific professional development 

 Strategies for differentiating instruction based on student need  

 Strategies for differentiating supports to ELL and special needs students in the general 

education classroom 

 

Content Instructional Leaders will play a key role in providing coaching support and professional 

development during TCT meetings and professional development time, as described in Key Strategy 

1a. A part-time position will be hired to provide ongoing coaching support to CILs and other school-

based instructional leadership positions in order to ensure they are providing constructive growth-

producing feedback, are aligned in their visions of effective instruction, and facilitate sharing of best 

practices.  

 

 Provide growth-producing feedback:  As an outcome of the classroom observations made by the 

CILs and Principals, teachers will receive both written and oral growth-producing feedback to build 

their capacity in the areas of rigorous instruction and data use. Meetings and/or additional 
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observations will be scheduled as part of the feedback process to ensure follow-through and 

application of feedback in the classroom. 

 

 Establish School Learning Walks and other systems of monitoring the quality of instruction:   
 

Type of 

Monitoring 
Frequency Who Purpose 

School 

Learning 

Walks 

1 x month Superintendent, 

CAO, and 

Turnaround 

Manager 

To monitor instructional trends and progress throughout 

the high school. 

Classroom 

observations 

1 x month CILs and 

Principals 

To monitor instructional trends and providing growth-

producing feedback to teachers. 

Teacher 

evaluations 

At least 3 x 

year 

Principals and 

Headmaster 

Observe teachers’ instructional practices for formal 

review process. 

Formal 

review of 

school-wide 

progress 

with 

Headmaster 

and 

Principals 

Quarterly Superintendent, 

CAO, and 

Turnaround 

Manager 

To assess progress on the school’s key performance 

metrics and develop mid-course correction strategies 

when elements of the Turnaround Plan are not 

demonstrating progress in the school or the school is on 

track to meet stated goals.  In addition, to ensure that the 

Headmaster and Principals are providing accurate, 

growth-producing feedback to teachers and staff. 

 

District Support and Monitoring 

District Strategy Owner Evidence 

The Superintendent, CAO, and the Turnaround 

Manager will conduct monthly formal reviews with 

the Headmaster and other leaders, to assess progress 

on the school’s key performance metrics and course 

correct when elements of the Turnaround Plan are not 

demonstrating progress in the school or the school is 

on track to meet stated goals. 

Superintendent,  

CAO, and 

Turnaround 

Manager 

Portfolio containing data and 

school learning walk 

observations relevant to the 

identified KPIs 

The Superintendent, CAO, and the Turnaround 

Manager will administer School Learning Walks 

monthly to monitor the effectiveness of professional 

development and its application at the classroom-

level. 

Superintendent, 

CAO, and 

Turnaround 

Manager 

A representative sampling of 

School Learning Walk 

observations and feedback 

The district’s Human Capital Services Department 

will establish outside partnerships and alternative 

recruitment and retention opportunities for talent.  

District’s 

Human Capital 

Services 

Department  

Number of staff members 

hired through outside partner 

organizations who are then 

identified as highly effective 

The Superintendent and CAO will conduct inter-rater 

reliability checks with the Headmaster and Lower and 

Upper School Principals quarterly to ensure accurate, 

growth-producing feedback to teachers is being 

provided. 

Superintendent 

and CAO 

A portfolio of evaluation 

observations and feedback 
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Priority Area #3:  Use Data to Monitor Student Progress, Provide Support, and Challenge All 

Students 

 

Core Issue(s) of Academic Concern Addressed:  

 ELA and math performance persistently low  

 Low expectations and accountability for students with 

special needs 

 Persistent low performance and growth for ELL and 

Hispanic student populations 

Condition(s) of School 

Effectiveness Addressed: 

IV, IX, X 

Strategy 3a:  Use data to drive instructional practices. 

Owners: Chief of Teaching and Learning Advancement and CAO 

 

Vision: Teachers will use data to identify students who are struggling and priority content standards to be 

re-taught, enabling differentiated instruction based on student needs.  

 

 Implement the data cycle across all content areas: The district will engage ESE pre-approved 

proven partner, DMC, to ensure teachers use data to inform their instruction. DMC will help facilitate 

SILTs to review teacher-level and grade-level data, develop action plans based on the data, and work 

directly with short-term Data Coach positions to build educator capacity to analyze data, plan for re-

teaching, and monitor progress. In the classroom and in team meetings, teachers will also use 

common formative assessment data to inform decisions about which students need additional support 

on certain standards, which content standards need to be retaught, and how to group students for 

differentiated instruction. The school will purchase 5 automatic test scanning machines (such as 

Apperson or Scantron) linked to data software to provide teachers with near-instant access to 

assessment results. 

 

 Develop common formative assessments in all core courses: This year, Galileo common formative 

assessments were administered in 9
th
 and 10

th
 Grade in core ELA and math classes, however all other 

grades and subjects lack timely and actionable assessment data. Additionally, Galileo exams are only 

administered 2-3 times a year, but more frequent data is needed. Qualified teams of teachers will 

develop common formative assessments in all core content areas over the summer, and administer 

them monthly to monitor student progress and provide appropriate interventions for students who are 

struggling. Teachers will receive training on strategies for effectively embedding formative 

assessments and checks for understanding in their daily lessons and long-term units. 

 

 Establish Teacher Collaboration Teams: Teachers will participate in TCTs alternately grouped by 

content area and grade level, using this common planning time to analyze student assessment data, 

identify struggling students in need of intervention, and identify priority standards to be re-taught.  

TCTs provide teachers with an opportunity to share content expertise, develop effective lesson plans 

to re-teach material that students have struggled to learn, and share teaching strategies. Data coaches 

and CILs will participate in these TCT meetings regularly to ensure supports are being used 

effectively and to reinforce the school’s focus on rigorous instruction in every classroom. By the end 

of Year 1, the data coaches will identify successful teachers or CILs who can serve as “data 

champions,” leading effective data meetings and helping other teachers. 

 

 Use available data on incoming students: Middle-of-year Grade 8 Galileo results, end-of-year 

Galileo results, a placement exam, and reports from Grade 8 teachers will be analyzed to identify 

students requiring targeted interventions and acceleration before Grade 9 to allow for correct 
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placement and continued progress during Grade 9. Beginning-of-year assessment data will be 

analyzed to identify struggling students in Grades 10-12. 

 

 Utilize early warning indicators (EWIS): The high school will strengthen the use of EWIS to 

identify students at risk of failure and implement appropriate interventions in a timely manner, with 

teachers and administrators pro-actively assigning interventions or supports to students when early 

warning indicators are present. The SRT is currently developing a plan to support open 

communication between the EWIS team, families, teachers, guidance and administration. 

Strategy 3b:  Implement new practices to provide high-quality education to English Language 

Learner students. 

Owners: SEI Instructional Leader and district’s Implementation Manager for Quality Services for ELLs 

 

Vision: While efforts to improve learning outcomes for all students will greatly benefit ELL students, 

specific strategies are needed to support and accelerate the academic achievement of the ELL population.  

 

 Identify a Sheltered English Immersion (SEI) Instructional Leader: A new Sheltered English 

Immersion (SEI) Instructional Leader will be appointed to work with general education teachers to 

strengthen their sheltering techniques, with a focus on teaching vocabulary and academic language 

development. He or she will provide ongoing professional development to different grade-level teams 

each week during common planning time and oversee student intake testing and identification, 

MCAS & ACCESS operations, student placement, and language progress reports. He or she will have 

dual reporting to both the Headmaster and the district’s Implementation Manager for Quality Services 

for ELLs. The Headmaster will be responsible for evaluations and hiring/firing, while the district 

leader will provide coaching and support. 
 

 Ensure ELL program alignment with state guidelines: In order to address program deficiencies, the 

SEI Instructional Leader will work with ESL certified teachers and SEI content instruction teachers to 

create an ELD curriculum, implement, language supports, interventions, and language-proficiency 

reclassifications systems at the high school. 

 

 Develop ELD curriculum maps: Consistent with state guidelines, the SEI Instructional Leader will 

work with the Chief Academic Officer and the ELL Implementation Manager for Quality Services for 

ELLs to incorporate World Class Instructional Design and Assessment (WIDA) standards into 

curriculum for ELL and general education students.   

 

 Provide ELL-specific professional development: In addition to ongoing professional development to 

grade-level teams, general education teachers will receive the state’s Rethinking Equity and Teaching 

for English Language Learners (RETELL) professional development and training to learn sheltering 

skills and strategies that support ELL students. All core academic teachers will complete the RETELL 

course or otherwise earn the SEI Endorsement consistent with state regulations. 

 

 Integrate ELL students into the full school community: NBHS will promote strategies for both 

integrating ELL students into the mainstream school culture and simultaneously increasing general 

awareness and respect for the cultures of ELL students. Leadership will encourage all students and 

teachers to play an active role in integrating ELL students. General education teachers will participate 

in PD on strategies for ELL instruction, and incorporate information about major holidays or cultural 

celebrations into lessons and scheduling of events. Staff will promote the expectation that all students 

can play a role in aiding ELL students with learning English and integrating into American 

society. Families of ELL students will also be encouraged to participate in the ELL Advisory 
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Committee in order to increase engagement in school activities and student learning (see Priority 

Area 4, Key Strategy 4a for more information on the ELL Advisory Committee). 

 

 Enhance ELL student registration and counseling: The current registration process for new ELL 

students is unclear, and there is poor coordination in identifying and placing ELL students. A 

streamlined registration process will be implemented by the district’s Implementation Manager for 

Quality Services for ELLs.   

 

The registration process should also include intake counseling to identify student needs and ensure 

that they are correctly placed into classes. The SEI Instructional Leader, the district’s Implementation 

Manager for Quality Services for ELLs, and the Chief Academic Officer will develop a system of 

tiered supports for ELL students based on their English proficiency levels. The school will redesign 

the current offerings to meet the needs of students with limited or interrupted formal education 

(SLIFE) through SEI classes, ESL language instruction, intensive academic language support, along 

with learning strategies and life skills to help students’ success in a structured school environment. 

Strategy 3c:  Improve and expand supports to ensure the academic success of students with special 

needs. 

Owners: Special Education Instructional Leader and the Assistant Superintendent of Student Services 

 

Vision: Students with special needs will benefit from many of the Turnaround Plan strategies, such as 

increased learning time, embedded intervention period in the schedule, improved use of data to inform 

instruction, and a culture of high expectations for all students. However, additional strategies need to be 

implemented to provide targeted supports and ensure that students with special needs are held to the high 

expectations. 

 

 Hire a Special Education Instructional Leader: The Special Education Instructional Leader will 

provide coaching and support for special education and general education teachers regarding 

implementing accommodations/modifications, adapting practice, differentiation strategies, and 

behavioral support. He or she will be responsible for assisting with planning professional 

development for both special education and general education teachers that is focused on serving 

students with special needs. In addition, the Special Education Instructional Leader will provide 

guidance and support to the TEAM referral process to avoid over-identification and help implement 

true Response to Intervention approach. He or she will have dual reporting to both the Headmaster 

and the district leader. The Headmaster will be responsible for evaluations and hiring/firing, while the 

district leaders will provide coaching and support. 

 

 Provide professional development and common planning time: Currently, NBHS lacks a formal 

structure for common planning time, even for co-teaching pairs. In addition, the current professional 

development practice is to separate special education teachers from their general education peers, so 

teachers miss content-specific trainings, presentations of instructional strategies, and the opportunity 

to collaborate with teachers who share their content area.  The Turnaround Plan guarantees common 

planning time within the school day for all teachers and will enable and empower special education 

teachers to collaborate with their general education and content area peers. Special education teachers 

will also attend professional development offerings alongside their general education colleagues, 

furthering collaboration and the development of professional learning communities. These structures 

will improve communication, data analysis, and planning for teachers, leading to better instruction for 

all students.   

 

 Implement a case manager system: NBHS currently lacks a formal structure for managing students 

with Individualized Education Programs (IEP), resulting in disjointed supports and services, poor 
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communication between teachers, service providers, students, etc., and frequent issues of 

noncompliance. To remedy this, the high school will implement a case manager system in which all 

special education teachers will be assigned a case load of students from among those they teach each 

year. As case manager, the special education teachers will serve as a lead contact person and liaison 

between faculty, student support/guidance staff, service providers, administration, and students’ 

family. They will be responsible for ensuring that students are in appropriate classes, receiving 

appropriate services and supports, and managing paperwork and regulations related to the IEP 

process. This system will provide structure, organization, and accountability to ensure all students’ 

needs are met and will facilitate communication between all members of a student’s IEP team. 

 

District Support and Monitoring 

District Strategy Owner Evidence 

The district data team (DDT) will create materials and provide 

guidance to the SILT and TCTs on implementing the data cycle and 

adapting instruction via re-teaching strategies. Representatives from 

the DDT will attend SILT and TCTs at NBHS to assess their 

effectiveness and provide guidance. 

District Data 

Team 

Observation 

notes from 

sample visits 

The district’s Implementation Manager for Quality Services for 

ELLs will meet with the ELL Instructional Leader and teachers at 

NBHS to provide support and monitor the ELL program’s 

compliance with state guidelines and provide input into professional 

development. The Implementation Manager will meet with the high 

school’s team of ELL teachers at least 4 times per year to assess 

needs and provide guidance on the program. 

District’s 

Implementation 

Manager for 

Quality Services 

for ELLs 

Documentation 

of registration, 

assessment of 

student ELD 

levels 

The Assistant Superintendent for Student Services will meet with 

the Special Education Instructional Leader and teachers at NBHS to 

provide support and monitor the special education program’s 

compliance with state and federal guidelines, and provide input into 

professional development. The Assistant Superintendent will meet 

with the high school’s team of special education teachers at least 4 

times per year semester to assess needs and provide guidance. 

Assistant 

Superintendent for 

Student Services 

Documentation 

of IEPs, 

evaluations, 

services 

provided and 

professional 

development 

offered 

 

Priority Area #4:  Develop School, Community, and Family Partnerships 

 

Core Issue(s) of Academic Concern Addressed:  

 ELA and math performance persistently low 

 Low graduation rates and high retention in 9th Grade 

Condition(s) of School 

Effectiveness Addressed: 

V, VI 

Strategy 4a:  Bolster family and community engagement. 

Owner: Headmaster 

 

Vision: Increase communication with families and the community to improve student engagement, 

accelerate achievement, and support students’ social and emotional development. 

 

 Improve school-community communication: Strong relationships with families and the community 

will be forged through two-way communication to make school decision-making more transparent 

and to communicate the work of the Turnaround Plan to stakeholders. The SRT is currently reviewing 
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the existing Family Engagement Center to determine how to increase its accessibility and visibility, 

thereby making it a proactive entity in the school community.   

 

A Family-Community Engagement Committee will be formed and charged with planning regular 

events to engage families in the school community and their students’ educational experiences. 

During committee meetings, families will have the opportunity to raise questions or concerns 

regarding student learning and supports, thereby providing an opportunity for both families and 

teachers to have an open dialogue. 

 

 Establish an ELL Advisory Committee: Establish a group of family members within the Family-

Community Engagement Committee that will meet quarterly regarding ELL students and supports, 

and ensure open communication and coordination with the Family-Community Engagement 

Committee. 

Strategy 4b:  Increase student engagement and ownership over their own learning. 

Owner: Headmaster, Principals, and Superintendent 

 

Vision: NBHS will engage with teachers and students to help promote a culture of high expectations and 

provide supports for students, including college preparation opportunities or dropout prevention for at-

risk students. 

 

 Create a culture of achievement and growth: Teachers will make student achievement the central 

component of culture-building activities, particularly in the lower school with a start-of-year 

orientation, “class of 20xx” events, and guidance sessions to encourage students to take ownership of 

their learning by developing plans for college or careers. A common language and school-wide 

culture of high expectations for student achievement will be established, and both student and teacher 

expectations for all students to enroll in rigorous courses will be raised, including AP and dual-

enrollment courses. 

 

A positive, results-focused school environment will be cultivated via training and collaboration 

centered on defining successful student behavior, as well as strategies to model and reinforce those 

behaviors. Leaders will provide ongoing and frequent celebrations of successes achieved by adults 

and students.  

 

 Provide a tiered approach for non-academic student supports: The SRT is developing an 

implementation plan for establishing a Positive Behavior Interventions and Support (PBIS) system, 

providing three tiers of guidance and support to students, in partnership with a facilitator from 

Educators for Social Responsibility. Tier 1 supports include an advisory model to guarantee all 

students have at least one constant positive adult connection and training for staff on use of positive 

reinforcement for student behaviors. Tier 2 supports include a Student Support Department made up 

of guidance counselors, special education staff, school adjustment counselors, a school psychologist, 

and other staff who can provide social-emotional interventions as needed. Tier 3 supports include a 

Student Intervention Center, where students must complete work in a closed environment in order to 

stay on track toward graduation. Students will be identified for placement in the Student Intervention 

Center by the Assistant Principals for Student Success and the Center will be staffed by either support 

or content teachers. 

 

 Focus efforts on student attendance: The SRT is reviewing the current efforts and initiatives on 

increasing attendance, and determining how these efforts can be integrated into the PBIS system. 
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Strategy 4c:  Optimize school partnerships. 

Owner: Registration and Pathways Success Administrator 

 

Vision: NBHS currently has a wide range of partners, clubs, activities and alternative programs available 

to students that could be used in a more strategic way to create supports for all students, whatever their 

pathway to college and career readiness.  

 

 Re-assess school partners: Currently, NBHS has partnerships to support students’ health and safety 

needs, including Bristol County Community Counseling, the Massachusetts Department of Children 

and Families, and school resource officers and police detail during the start of the school day. The 

high school also has a partnership with the Greater New Bedford Workforce Investment Board, Inc. 

(WIB), a board composed of volunteers from the business, civic, education, and labor communities 

designed to oversee workforce development initiatives. The WIB provides funding for dropout 

prevention services, such as Adult Basic Education and the NBHS Evening Extension Program, and 

funding Amp it Up!, an advanced manufacturing program designed to allow students to explore 

career opportunities in the technology and manufacturing industry.   

 

The Registration and Pathways Success Administrator, along with the new leadership of NBHS, will 

survey and evaluate how the offerings of each of the school’s current partners align with the school’s 

efforts and identify key new partnerships. 

 

 Align alternative programs: Alternative programs (e.g., NBHS Evening Extension Program, 

TWILIGHT, etc.) will be analyzed for effectiveness and successful programs will be continued. All 

alternative programs will be managed by the Registration and Pathways Success Administrator, who 

will help identify students and place them in the most appropriate support or alternative program, 

track student progress toward graduation, and monitor effectiveness of each program. Additional 

supports or alternative programs targeted at supporting ELL students and students with special needs 

will be explored and implemented by the Registration and Pathways Success Administrator. 

 

 Align afterschool programs and clubs: Afterschool programs, athletics, clubs, and community 

partnerships are being reviewed by the SRT to assess which programs best or most effectively address 

student needs and interests. 

 

District Support and Monitoring 

District Strategy Owner Evidence 

The district will administer a school climate and community survey 

at least once each year of the turnaround to gather data about 

student, teacher, and family engagement. These results will be 

analyzed by district staff and shared with school leadership in a 

timely manner. 

Turnaround 

Manager 

Results of 

school and 

community 

climate survey 

The district will send a representative on behalf of the 

Superintendent to meetings of the Family-Community Engagement 

Committee to ensure that Superintendent is aware of issues raised 

there. When issues require district-level response or school-district 

partnership, the Superintendent will ensure that the appropriate staff 

in the Central Office are assigned to resolve the issues. 

Superintendent Sampling of 

agendas from 

committee 

meetings and 

documentation 

of response to 

issues 

The Turnaround Manager will meet at least three times per semester 

with the Registration and Pathways Success Administrator to review 

data and evidence on placement of students into alternative 

Turnaround 

Manager 

Enrollment lists 

and 

effectiveness 
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programs, and effectiveness of those programs. In cases where 

students have not been placed or programs are not meeting 

effectiveness benchmarks, the district will provide guidance to the 

Registration and Pathways Success Administrator and if necessary, 

meet with the director of the alternative program to develop 

strategies to meet student needs. 

measures from 

alternative 

programs, EWIS 

list of at-risk 

students 

 

3. SCHOOL SYSTEMS TO MONITOR AND SUSTAIN IMPLEMENTATION 

3a. Structures and Processes for Support and Monitoring 

As described in Key Strategy 2c, the following school-based existing systems and structures will be 

leveraged for support and monitoring purposes: 

 School Learning Walks 

 Classroom observations  

 Teacher evaluations 

 

Furthermore, as described in Priority Area 3, teaming structures exist for data analysis and data-driven 

action planning. These structures will be leveraged to support and monitor the progress of the redesign 

plan. At the classroom level, the redesign plan articulates that TCTs will create and administer common 

formative assessments at least three times per year, meet multiple times a week to review student 

achievement data, develop re-teach plans, and assess the impact of their work. CILs and Data Coaches 

will participate in these meetings regularly to ensure supports are being used effectively and to reinforce 

the school’s focus on rigorous instruction in every classroom. Based on their observations of these 

meetings, CILs will work with the Chief of Teaching and Learning Advancement to target additional 

resources as needed and monitor TCT decisions for impact. At the leadership level, the SILT will use 

formative assessment data to monitor progress, identify areas of emerging need, target school-based 

resources, flag areas of concern for district leadership, and make adjustments to the plan if needed. 

3b. Possible Barriers to Success 

The SRT and NBHS teachers have identified four potential obstacles to success and specifically 

addressed them throughout the redesign plan. Below, we have included a list of the potential obstacles 

that are most directly related to the redesign plan’s focus on improving the instructional core, and thus the 

most pressing obstacles to address:  

 Prioritization and sequencing of turnaround strategies. Due to the enormous work ahead of 

NBHS, careful consideration will be paid to prioritizing, staging, and sequencing redesign 

strategies. Incoming leadership, including the new Headmaster and Principals, are already 

working with district leadership to develop a reasonable, yet aggressive implementation 

approach. Given the large size of the high school, even experienced school leaders will need to 

leverage others around them to stay on track with this plan. The District Management Council 

will aid in identifying talented staff and provide additional capacity to the leadership. 

 Filling vacancies. Given that 50% of current staff will not return to the school next year, school- 

and district-level leaders have started putting systems in place to recruit effective new teachers for 

SY14-15. School leaders have recruited high-quality applicants at four career fairs in the area, 

with five more planned for this spring. Additionally, the district held its own career fair – the first 

ever at NBPS – at the end of March. District leaders have also pledged to develop whatever 

support and resources are necessary to fill vacancies and onboard new teachers before this 

summer, including significant support from the district’s Human Capital Services Department, 
the additional stipend for extended learning time, networking with external pipelines, and other 

active recruitment efforts. 
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 Planning for courses that have not been offered previously. Teachers have raised concerns 

about the school’s capacity to implement new courses and provide training, given the need for a 

revised program of studies. The SRT is working on a proposal around the scope and sequencing 

of courses and electives for major academic content areas. Revised elective clusters will likely be 

phased in over time, with two clusters being defined for the SY14-15. In some cases, departments 

are beginning to develop curriculum maps for some new courses. Part of the incoming CAO’s 

position will be to guide, coordinate, and assist in this work. Additionally, through the SRG, 

stipends will be made available to teacher teams this summer to develop curriculum and common 

formative assessments for new and existing courses. 

 Effectively using time for collaboration. The redesign plan affords significant new 

opportunities for teacher collaboration, but systems and strategies will need to be developed for 

using this time effectively, especially for TCT meetings. Data Coach positions funded through the 

SRG will attend and often facilitate TCT meetings to ensure the time is well-spent, and district-

wide protocols will be used to help guide TCTs’ work. 

 Implementing a data system. The district is seeking to implement a new student information 

system (SIS) to aid in both scheduling and the analysis of student data. However, the current 

system is outdated, and there is expected to be significant barriers to transition to a new system. 

The funds allocated for technology implementation can be used to contract implementation 

specialists, but there is still possibility for delays. As a contingency plan, teachers will use Google 

Docs and Spreadsheets for data analysis in Year 1 of school turnaround so that students can 

receive data-driven instruction even before the new SIS is installed. 

3c. Sustaining Improvement Efforts 

Redesign strategies will be sustained for years to come. The SRT firmly believes that the plan contained 

in these pages is not a “flash in the pan,” but will grow and sustain long-term improvement. Below, we 

have included a list of selected pre-conditions for long-term sustainability that our redesign plan 

addresses:  

 Ensuring “buy-in” and commitment from staff and students. Staff must believe in the 

redesign plan and “buy in” to the new vision for NBHS in order for turnaround to be successful. 

By retaining only 50% of current staff, we have selected only committed and passionate staff. 

Furthermore, the professional development, leadership development, and retention strategies 

articulated in Priority Area 2 will help foster “buy-in” from both new and returning staff. 

 Planning for financial sustainability. Stable funding and sound financial planning are essential 

to successful redesign. Our plan for SRG funding calls for sustainable use of funds, with an 

emphasis on one-time uses, short-term positions, and start-up investments in building capacity 

and laying the groundwork for the future. The district has also made a significant, but sustainable, 

increase in financial support to the school. More details on the district’s budgetary support and 

the sustainability SRG funding are described in Section VI. Budget. 

 Providing district support and monitoring. Given the need at NBHS, district support and 

monitoring will be key to ensure turnaround is successful. Refer to B2. Description of Priority 

Areas for Improvement and Key Strategies for the full description of district supports and 

monitoring for each priority area.  

3d. Use of Implementation Timelines and Benchmarks 

The SRT will use the implementation benchmarks as a standing monthly agenda item to review progress 

on each redesign strategy, identify obstacles, and make adjustments as necessary.  

 

The expected outcomes and Early Evidence of Change indicators will be visibly placed in common staff 

and leadership spaces to promote a culture of high expectations and use of data-driven decision making. 

Relevant CILs, teachers, or other staff will be asked to report on progress and whether or not the school is 



New Bedford High School SRG Application – 56 

 

on track to meet benchmarks and evidence one month prior to the deadline. If a benchmark is not on 

track, the Headmaster and Principals will work with the responsible part(ies) to develop and monitor 

plans to get back on track towards success. If a strategy needs revision, based on benchmark and evidence 

data, the SRT will develop alternative strategies that will have a higher likelihood of achieving expected 

outcomes. The Headmaster will have approval rights over any such changes. 

3e. District-Level Support and Monitoring 

Each Priority Area for Improvement includes a “District Support and Monitoring” section that describes 

in detail how NBHS will access and use district-level supports and how successful implementation will be 

monitored by the district on an ongoing basis. District-level owners for providing support and monitoring 

are identified, as are pieces of evidence that the support and monitoring has been provided. Refer to B2. 

Description of Priority Areas for Improvement and Key Strategies for the full plan for each priority 

area.  
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Appendix A: Federal Requirement Checklist: Turnaround Model 
 

Requirements 

The plan contains evidence that: Circle Yes or 

No 

(1) A new principal has been (or will be) hired for the 2014-15 school year to 

lead the school’s turnaround model.              

or     A new principal was hired no earlier than July 1, 2012 that will continue the 

school’s turnaround model. 

Yes              No 

(2) The district will use locally adopted competencies to measure the 

effectiveness of staff, including screening all existing staff and rehire no more 

than 50 percent of the staff from the previous year. 

Yes              No 

(3) The district will develop and use strategies for identifying and rewarding 

leaders, teachers, and other staff who increase student achievement or graduation 

rates and provide opportunities for leaders and teacher to improve professional 

practice AND the district will implement strategies to recruit, place, and retain 

staff. 

Yes              No 

(4) The district will provide ongoing, high quality, job-embedded professional 

development that is aligned with the school’s instructional program. 
Yes              No 

(5) The district will adopt a new governance structure that will support the 

selected turnaround model. 
Yes              No 

(6) The district is using data to identify and implement a research-based and 

aligned instructional program. 
Yes              No 

(7) The district promotes the continuous use of student data in schools to inform 

and differentiate instruction. 
Yes              No 

(8) The model will provide extended learning time for students and teachers in 

the instructional core, instruction in other subjects and enrichment activities, and 

for teachers to collaborate and plan.  

Yes              No 

(9) The district will provide appropriate social-emotional and community-

oriented services and supports for students. 
Yes              No 
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Appendix B: School Redesign Team Members 
 

Member Brief Biography 

Carrie Cetenich, 

Dean of Students 

Ms. Cetenich has served in the New Bedford School system for the past 27 years in a 

variety of positions which include teacher of Family & Consumer Sciences, 

Department Chair of Family & Consumer Sciences for 13 years and the last ten years 

as the Dean of Students, and for five years as a graduation counselor for the 

alternative program “Twilight School.” Ms. Cetenich received my Bachelors of 

Science from University of Rhode Island in Home Economics Education and a 

Master’s of Science From the University of Rhode Island in Education. 

Celeste Costa, 

ELA Teacher 

Ms. Costa has worked in the district for seven years and a graduate of NBHS. She has 

been an AP teacher for four years and has served on the Literacy Committee, Faculty 

Advisory Council, NBHS School Council and various other committees and councils. 

She has contributed to the design of department curriculum, staff professional 

development, school improvement initiatives, and positive school culture endeavors. 

She holds a Bachelor’s degree from the University of Massachusetts Dartmouth in 

English Communications, Writing and Rhetoric with a minor in History and an 

Education certificate. She is currently completing my Master’s degree in Education 

from American International College, scheduled for graduation in June of 2014. 

Cheryl Viveiros, 

History and 

Social Science 

Teacher 

Ms. Viveiros is a 1974 graduate of New Bedford High School, with a B.A. in History 

from Southeastern Massachusetts University (aka UMASS Dartmouth) and a Master’s 

degree in educational leadership from Cambridge College.  She has been a NBPS 

teacher since 1990 and has been teaching history at the high school for the last 14 

years, including holding several leadership positions at the high school. Recently, she 

served as the Humanities Instructional Performance Specialist.  

Eric Drew, Music 

Teacher and Band 

Director 

As the Band Director and a music teacher in the NBHS Fine Arts Department for the 

past five years (since Fall 2009), Mr. Drew has taught a variety of Fine Arts courses 

and has provided support and assistance in the Tan House office. In this position, he 

teaches a full class schedule, directs and oversees a variety of co- and extra-curricular 

activities centered around instrumental music (i.e. Marching Band, Concert Band, 

Percussion Ensemble, Brass Quintet, etc.), and maintains an active role with the 

NBHS Literacy Steering Committee. Prior to his time at NBHS, Mr. Drew earned his 

Bachelor of Music degree in Music Education from the University of Southern Maine, 

taught for three years as the Music Teacher and Band Director at Fitchburg High 

School, and served as a Graduate Assistant in Bands at Indiana State University while 

earning his Master’s of Music degree in Performance from that institution with a 

concentration in Wind Conducting. 

Jeffrey Longo, 

Science Teacher 

 

 

Mr. Longo has served 6 years at NBHS as a science teacher. He also is the Asst. 

Boys’ Swimming and Diving Coach and Varsity Boys’ Volleyball Coach. He 

received his Bachelor’s of Science in Biology from UMass Amherst and his Master’s 

of Education in Educational Administration from American International College. He 

is experienced with common assessments (midterm, final exam, labs) for Biology and 

updating curriculum for Anatomy and Physiology. 

 

John Mosher,    

Mathematics 

Teacher 

Mr. Mosher has been a teacher in the District for four years. He has always been 

committed to helping the youth of our area and was the Director of Residential 

Programming at St. Vincent’s Home for Children prior to working as a teacher. He 

has a son who is a junior at NBHS, and has another son in fourth grade in the district. 

He is also a coach (Football, Basketball, and Girls Lacrosse). He graduated from 

Bridgewater State College. As a teacher, coach, and especially as a parent, he has a 
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vested interest in making New Bedford High School the best possible school that it 

could be. 

 

Lisa Thibeault, 

Physical 

Education 

Teacher 

 

Ms. Thibeault has been a Physical Education Teacher in the New Bedford Public 

Schools for 28 years and is a 1980 New Bedford High School graduate. She began her 

teaching career at the elementary level becoming the Lead teacher for the elementary 

PE staff. She then moved to the new Roosevelt Middle School where she served on 

several leadership teams that assisted in the creation of the first middle school model 

in New Bedford. After 10 years at the middle school level, Ms. Thibeault has been at 

New Bedford High School for the last three years. 

Marco DeBrito, 

MassCore 

Graduation 

Facilitator 

Mr. DeBrito has spent the last five years working in the New Bedford School District. 

From 2009-2011, he was a teacher in the Business Department. He taught Career 

Dynamics and Personal Finance, and in 2011, he was hired as a Graduation 

Facilitator, a position which he currently holds.  For the past five years in the school 

district, he has also been involved with work afterschool. He currently is an Assistant 

Football Coach and an Assistant Basketball Coach at New Bedford High School.  Mr. 

DeBrito is also a graduate of New BedfordHigh Schooland received his B.S. from 

Bently University. 

Martin Vieira, 

ESL Teacher, 

Representative 

for English 

Learner 

Education and 

World Languages 

Mr. Vieira has been in education for the last 12 years, including seven years at New 

Bedford High School. He has worked as an Instructional Team Chair, has been a 

presenter for Professional Development (ELL, educational technology, family 

engagement), and has served as a Spanish/Portuguese/CV Creole translator and 

interpreter. He holds a Master’s Degree in Linguistics and Professional Licenses in 

ESL 5-12 and Japanese 5-12. 

Paula Browne, 

ELA teacher 

Ms. Browne holds a B.A. in American and English Literature from Brown University, 

a Master’s degree in Teaching English from the University of Massachusetts, 

Dartmouth, and an advanced degree in Educational Leadership from Bridgewater 

State University. She has taught English in the district for thirteen years. Currently, 

she teaches AP Literature and leads the Literacy Initiative, a team of teachers who 

have worked with the goal to improve student performance in reading and writing in 

all content areas. She is also fostering collaboration to develop English Language Arts 

curriculum maps aligned to the Common Core.  

 

Paula Crowne, 

Guidance 

Counselor 

Ms. Crowne has been employed with the New Bedford Public Schools since January, 

1984. Initially, she was hired on a grant funded position as a counselor for the Career 

Development Center and then hired as a guidance counselor in 1995. She has served 

as a guidance counselor at both Normandin Middle School and New Bedford High 

School. Additionally, she has served on the New Bedford High School Restructuring 

Committee for many years prior to this year, when I was selected as an SRT 

representative. Her career focus has been to further the work pertaining to the 

development of a comprehensive guidance curriculum utilizing MASCA standards. 

Professional affiliations include ASCA and MASCA membership. She received her 

B.A. from Boston University in 1976 and her M.Ed. from Bridgewater State 

University in 1994. 

Robert A 

Gadbois, M. Ed  

Academy of 

Engineering 

Coordinator/ 

Mr. Gadbois has been a public school educator for the past 21 years, including 17 

years at New Bedford High School. During that time, he has taught in the areas of 

Construction Technology, Power and Energy Technology and Drafting / CAD 

Technology. He currently is Lead Teacher/Coordinator of the Academy of 

Engineering which is certified by the National Academy Foundation. In addition, he is 
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Lead Teacher 

 

advisor to the class of 2017, advisor to the Young Engineers Club, and Chairman of 

the Academy of Engineering Advisory Board. Mr. Gadbois received his Bachelor of 

Arts in Technology Education from Fitchburg State College and his Master’s degree 

in Educational Leadership and Management from Fitchburg State College. 

Sandra Cunha,  

Administrative 

Intern 

Before being accepted into the Turnaround Leadership Academy (TLA), Sandra 

Cunha taught reading to English Language Learners for 10 years at New Bedford 

High School. She earned her Master’s in Applied Linguistics from UMass Boston in 

2009. In addition to her role in the classroom, Sandra has been the faculty advisor to 

the International Club since 2006 and has served on the Literacy Committee since 

2011. Her participation in TLA this year has given her valuable insight into the 

changes that are necessary to improve New Bedford High School. 

William R. Heydt 

Jr.,  

Health Education 

Teacher 

 

Mr. Heydt has been an educator in New Bedford Public Schools for 24 years. He has 

taught Health Education at the elementary level, middle school level, and at NBHS, 

and served as the Head Athletic Trainer for 16 years. He received his Bachelor’s 

Degree from Bridgewater State University and his Master’s Degree from the 

University of Virginia. He is also Phys. Ed Certified and has three children at NBHS. 
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Appendix C: AIP Early Evidence of Change  

 

Objective 1 
 By the end of October 2013, 100% of building and central office administrators set challenging 

professional practice goals on instructional leadership as measured by the quality of the goals 

they submit to their evaluators (see Strategic Initiative 3.1 for more detail) 

 By MOY, 100% of K-5 classrooms will score at least Proficient on the school learning walk
8
 look 

fors on reading block implementation (aligned to Standard I-A-4. Well-Structured Lesson) and on 

a representative sampling of classroom observations 

 By MOY, 100% of Grade 3-5 teachers of math will score at least Proficient on the school 

learning walk look fors on math block implementation (aligned to Standard I-A-4. Well-

Structured Lesson) on a representative sampling of classroom observations 

 By MOY 100% of K-5 teachers will score at least Proficient on the school learning walk look 

fors for specific and rigorous instruction aligned to the written curriculum (aligned to Standard I-

A-3. Rigorous Standards-Based Unit Design) 

 By the end of September 2013, all at-risk students in Grades 6-10 will be identified as “at-risk” 

using previous year’s grades and other early warning signs 

 By the end of October 2013 and ongoing throughout the year, at-risk students in Grades 6-8 will 

receive additional instruction based on need in literacy and math with content-strong teachers 

during the school day, as evidenced by the schools’ schedules  

 By the end of each quarter, each school will identify the at-risk students in Grades 6-10 using 

early warning signs and create differentiated action plans to target student needs 

Objective 2 
 By December, 100% of district data team meetings will use the data inquiry cycle to make 

decisions to improve student outcomes in ELA and math, as measured by random samples of data 

team meeting minutes  

 By December, all K-2 teachers progress monitor strategic students every 4 weeks and intensive 

students every 2 weeks 100% of the time using DIBELS software  

 By January 2014, 100% of principals will provide evidence of teachers adjusting instruction and 

learning arising out of school instructional leadership team decisions and the ability to assess the 

effectiveness of their interventions as evidenced by (1) samples of evaluation artifacts, (2) 

conversation at monthly meetings with the Superintendent, and (3) school learning walks with the 

central office staff 

 By January 2014, principals demonstrate effective facilitation of school data teams as measured 

by Supt/Asst. Supt observations of school data teams and principals using a rubric for effective 

data teams 

 By the end of the year, 100% of principals report on a survey that the central office has managed, 

provided, and customized data for principal and school data team use, and provided sufficient 

growth-producing feedback to principals and school data teams in the use of that data to improve 

instructional practice 

                                                           
8
 School learning walks are conducted with the Superintendent/Asst. Superintendent, building administrators, and/or 

other instructional staff to monitor implementation of the SIP initiatives. Principals will also be expected to conduct 

informal walkthroughs of classrooms on their own.  
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 By January 2014, all building administrators can demonstrate that at least 75% of teacher 

collaboration team (TCT) decisions have been implemented in the classroom and measured for 

impact as evidenced by classroom observations, review and summary of data team minutes, 

ILT/school data team minutes, all of which can be included in the educator’s evidence collection, 

and reports on usage through DIBELS and Galileo software 

 By the end of the year, 90% of classrooms will score at least Proficient on the school learning 

walks indicators aligned to Standard 1-B. Assessments  

 100% of building and central office administrators include evidence in their portfolios of 

evidence for educator evaluation documenting that they have followed-up and provided growth-

producing feedback in a timely and clear manner on teachers’ use of data to adjust and improve 

instructional practices through classroom observations, school learning walks, and focused data 

team observations 

Objective 3 
 By the beginning of September, all Principals will have a deep understanding of the goals and 

strategies in the AIP, as evidenced by the degree to which those goals and strategies are 

embedded in the activities and action steps included in their SIPs  

 By the end of October 2013, 100% of building administrators set challenging professional 

practice goals on instructional leadership (e.g., # of unannounced observations and school 

learning walks), as measured by the quality of goals submitted to primary evaluators 

 By the end of October, all teachers will understand the goals and strategies in the SIP, as 

evidenced by 100% of teachers having student learning and professional practice goals that are 

aligned to the SIP  

 Starting in September and throughout the year, 100% of principals will follow up on the action 

steps identified after each supervisory meeting by the next meeting 

 By MOY, 90% of building administrators will be proficient at observing classroom practice, as 

indicated by their rating in Standard I. Instructional Leadership and I-D. Evaluation Indicator 

 By EOY, 90% of evaluators provide consistent and constructive feedback through coaching, 

evaluation of evaluators’ portfolios of evidence collection, and ratings on Standard I. Instructional 

Leadership 

Objective 4 

 By MOY, over two-thirds of schools exhibit the criteria for a welcoming environment, as 

assessed by school learning walks and community feedback 

 By MOY, over two-thirds of families rate their schools and teachers as effectively creating a 

welcoming environment and meeting their communication needs, as reported in parent surveys 

and/or at parent teacher meetings and conferences 

 By MOY, over two-thirds of teachers and school administrators believe their schools are 

welcoming environments to all families and can point to specific changes in their schools that led 

to an improved environment in self appraisals of their schools, as measured on the Massachusetts 

TELL survey 
 By the end of October, baseline data is collected, analyzed, and interpreted on the current state of 

overall family engagement, and an action plan is created based on the data. 
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 By MOY all families have had one or more opportunities to engage in dialogue with district or 

school leaders regarding the vision and direction for NBPS, as measured by collection of agendas, 

meeting materials, etc. 
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Appendix D: Additional Baseline Data 
 

A. School Accountability 

 

Figure 1.  Cumulative Progress and Performance Index (CPI) for ELA Proficiency Gap Narrowing 

 

Student 

Population 
N 

2011 CPI 

(Baseline) 

2012 

CPI 

2013 

CPI 

CPI 

Change 

2013 

Target 

Percentile 

in School 

Type 

Rating 

All Students 390 81.7 86.3 90.4 4.1 84.8 8 
Above 

Target 

High needs 276 76.0 82.6 87.7 4.8 80.0 7 
Above 

Target 

Low income 259 76.8 83.2 88.4 5.2 80.7 10 
Above 

Target 

ELL & former 

ELL 
36 43.3 62.9 56.3 -6.6 52.8 6 

Above 

Target 

Students with 

disabilities 
60 60.4 70.5 75.8 5.3 67.0 7 

Above 

Target 

American 

Indian or 

Alaskan Native 

2 - - - - - - - 

Asian 10 - - - - - - - 

African 

American 
69 73.8 84.5 83.3 -1.2 78.2 7 

Above 

Target 

Hispanic/Latino 90 75.8 85.1 88.6 3.5 79.4 30 
Above 

Target 

Multi-race, 

Non-

Hispanic/Latino 

31 84.9 83.8 93.5 9.7 87.4 34 
Above 

Target 

Native 

Hawaiian or 

Pacific Islander 

5 - - - - - - - 

White 183 87.8 89.0 93.9 4.9 89.8 3 
Above 

Target 

 

Figure 2.  Cumulative Progress and Performance Index (CPI) for Math Proficiency Gap Narrowing 

 

Student 

Population 
N 

2011 CPI 

(Baseline) 

2012 

CPI 

2013 

CPI 

CPI 

Change 

2013 

Target 

Percentile 

in School 

Type 

Rating 

All Students 393 70.1 69.9 70.3 0.4 75.1 6 

Improved 

Below 

Target 

High needs 278 63.3 63.5 61.9 -1.6 69.4 3 
No 

Change 

Low income 263 63.7 64.6 62.9 -1.7 80.7 4 
No 

Change 

ELL & former 

ELL 
39 42.1 34.1 26.9 -7.2 51.8 3 Declined 
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Students with 

disabilities 
62 53.4 49.2 46.0 -3.2 61.2 4 Declined 

American 

Indian or 

Alaskan Native 

3 - - - - - - - 

Asian 10 - - - - - - - 

African 

American 
73 67.6 66.3 63.4 -2.9 73.0 13 Declined 

Hispanic/Latino 93 59.8 62.0 57.3 -4.7 66.5 8 Declined 

Multi-race, 

Non-

Hispanic/Latino 

30 70.4 72.7 70.0 -2.7 75.3 34 Declined 

Native 

Hawaiian or 

Pacific Islander 

5 - - - - - - - 

White 179 76.8 76.8 79.2 2.4 80.7 1 

Improved 

Below 

Target 

 

B. Retention Rates 

 

A key short term outcome in the district’s Accelerated Improvement Plan for SY 2011-12 was to 

“decrease the percentage of NBHS students retained in 9
th
 Grade from 25% to 20% by the end of the 

2011-2012 school year,” however there were little to no supports established or systematic strategies 

employed to monitor this goal.
9
  The high retention rates for the 11

th
 Grade are caused by unclear criteria 

for promotion from 10
th
 Grade to 11

th
 Grade and do not accurately reflect where students are struggling.  

See Figure 3. 

 

Figure 3.  Percentage of Students Retained by Grade-level 

 

School Year Grade 9 Grade 10 Grade 11 Grade 12 

2009-2010 22.8 0.6 22.7 4.1 

2010-2011 25.0 1.3 21.1 6.4 

2011-2012 22.7 1.3 21.1 4.8 

2012-2013 24.8 1.1 22.2 3.0 

 

C. Discipline and Attendance 

 

In 2012, the out-of-school suspension rate was 29%, meaning that over 700 of the school’s ~2,500 

students were suspended at least once. The suspension rate for Hispanic students was disproportionately 

high, at 39%.  

 

There is a high rate of non-academic infractions at the high school resulting in suspensions.  43% of 

infractions are procedure-related, 33% are non-violent discipline-related, 23% are attendance-related, and 

1% are violent behavior-related.  Of the procedural infractions, 38% are a result of a student not having 

their school ID in possession.
10

  In addition, currently, there is no consistent approach to discipline at the 

high school. 

                                                           
9
 New Bedford Public Schools AIP, SY2011-2012, pp. 14. 

10
 This information originates from discipline reports from 2007-2011; 764 infractions were analyzed. 
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While the student attendance rate has increased significantly over the past few years, growing from 84.2% 

in SY2010-2011 to 90.4% in SY2012-2013, there are still issues with chronic absenteeism with over 200 

students.  The LSG recommended reviewing the “implementation of [the] current attendance policy.”
11

 

 

D. Students Supports 

 

Beginning in SY13-14, the high school began using ESE’s early warning indicator system (EWIS) to 

identify struggling and at-risk students who need additional supports, but there are few options of pre-

existing interventions or support structures available that can be matched to a student.  Additionally, there 

is limited communication regarding students’ social-emotional and mental health needs between the 

guidance department and teachers.   

 

E. Teacher Attendance 

Extensive research shows that teacher absenteeism lowers student achievement.
12

  Specifically, teacher 

absence interrupts the flow of instruction and reduces the efficacy of regularly scheduled team planning 

and professional development sessions.
13

  See Figure 4. 

 

Figure 4.  Teacher attendance rate based on number of substitutes hired by month (SY13-14)
14

 

 

  Sept Oct Nov Dec Jan Year to Date 

Teacher Attendance Rate 95.1% 95.4% 93.5% 92.8% 94.7% 94.3% 

                                                           
11

 LSG Challenges and Opportunities, pp. 31. 
12

 Miller, R. (Nov. 2012). “Teacher Absence as a Leading Indicator of Student Achievement: New National Data 

Offer Opportunity to Examine Cost of Teacher Absence Related to Learning Loss.” Center for American Progress, 

pp. 1. 
13

 Miller, R., et al. (Aug. 2007). “Do Teacher Absences Impact Student Achievement?  Longitudinal Evidence From 

One Urban School District.” National Bureau of Economic Research, pp. 23. 
14

 The district’s current data management system is antiquated and does not track information regarding the teacher 

attendance rates, so an approximation was calculated based off of substitute teacher payroll data.   
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Appendix E: Collective Bargaining Memorandum of Agreement – Unit A & B 
 

 

MEMORANDUM OF AGREEMENT 

BETWEEN 

THE NEW BEDFORD SCHOOL COMMITTEE 

AND 

THE NEW BEDFORD EDUCATORS ASSOCIATION – UNIT A 

JANUARY 15, 2014 

 

WHEREAS, New Bedford High School (“NBHS”) has been designated a Level 4 school by the 

Commissioner of Education for the Commonwealth of Massachusetts; 

 

WHEREAS, the New Bedford School Committee (“Committee”) and the New Bedford Educators 

Association – Unit A (“Association”) have negotiated changes in terms and conditions of employment for 

employees represented by the Association at NBHS as a result of such Level 4 school designation; 

 

NOW THEREFORE, the Committee and the Association, collectively referred to as the “parties”, 

hereby agree as follows:  

 

1. The Collective Bargaining Agreement between the Committee and the Association shall be modified 

only as specifically provided herein and such modification shall apply to employees and positions at 

New Bedford High School. Current contract language prevails unless otherwise amended in this 

MOA. 

2. Work Year and Work Day for Professional Employees in New Bedford High School 

A. Teacher Work Day:  Effective with the start of the 2014-2015 work year, the work day for 

full-time professional employees in the High School shall be 7 hours and 42 minutes except 

as otherwise provided. Professional employees will arrive at least 10 minutes prior to the start 

of the student day and may be required to supervise students as students arrive.  

Student support services personnel such as guidance, social workers, nurses, behaviorists, 

SAC, therapist, OT, PT, SEI/ELL may be assigned staggered start and end times to their 

workday provided the employee’s starting time is within one hour of the regular start time 

and the time is continuous.  

 

B. Student Instructional Day:  Effective with the start of the 2014-2015 school year, the 

instructional (student) day in the High School shall be seven (7) hours and twelve (12) 

minutes. 

C. Detention:  Professional employees at NBHS may be required to remain in school not longer 

than thirty (30) minutes after the end of the Teacher work day for specific purposes of 

detention of students not more than five (5) times per year per Teacher.  (Article 12.A.3.C.)  

 

D. After School TEAM Evaluations:  Professional employees who are required to attend TEAM 

evaluations after the work day (including any after school time as provided in this section) 

shall be compensated at an hourly rate of thirty-five dollars ($35.00).  (Article 12.A.5)   
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E. Wednesday prior to Thanksgiving:  On the Wednesday prior to Thanksgiving professional 

employees shall remain in their assignments fifteen (15) minutes beyond the actual dismissal 

time of students.  (Article 12.A.6) 

 

F. Final Day of Classes in the School Year:  It is agreed that the final day of classes will be a 

full workday for professional employees but a half-day for students with dismissal time for 

students being the same as the day before Thanksgiving.  (Article 12. A. 7) 

 

G. High School Schedule and Advisory:  The Headmaster shall establish the master schedule, 

including the length of instructional periods, preparation periods, common planning time and 

administrative-directed periods as determined by the Headmaster or his/her designee, and 

professional development.  Such schedule is likely to include a seven (7) period day with 

teachers teaching five (5) periods, one (1) of which may be a longer rotating period. The 

Headmaster/principal or other administrative personnel shall assign duties and tasks to 

professional employees including student support services personnel as described herein. 

Professional employees may facilitate activities. Advisory periods for students will be 

included in the schedule and all professional employees may be required to lead Advisory 

periods for a group of students.  The parties understand that the block schedule in Article 12 

H is replaced.   

 

H. Additional Hours:   

Professional employees may be required by the Headmaster/Principal to work up to two 

(2) additional hours per month during the school year as assigned by the 

Headmaster/Principal for student help sessions, student make-up work, other activities to 

improve student achievement, meeting with parents, common planning time, professional 

development, and training. There will be ten (10) calendar days of prior notice for the 

aforementioned activities. The professional employees may submit proposals to the 

Headmaster/Principal or designee. Such additional hours shall be compensated at the rate 

of $35 per hour.   

 

I. Article 12 B shall apply to employees in NBHS with the addition of the following 

provision: 

  

Summer Professional Development:  All professional employees shall be 

required to attend up to twenty (20) hours per year of professional development 

in August 2014, 2015, and 2016.  If possible some of the professional 

development that is designated for the professional employees at NBHS for 

August 2014 shall occur the week of August 25, 2014. Employees will be 

compensated at the rate of $35 per hour for attendance at summer professional 

development.   Employees will be notified on or about May 1, 2014 of the dates 

for summer professional development not to exceed twenty (20) hours. Any 

professional development over the twenty (20) hours will be voluntary. In 

subsequent years, employees will be notified of the dates for summer 

professional development on or about March 15
th
. Professional employees will 

evaluate using feedback surveys all professional development meetings and 

programs. Names will be optional on feedback surveys.  

 

J. After School Faculty Meetings: In addition to meetings pursuant to section E.1 of Article 

12, professional employees will be required to attend up to and including three (3) 

meetings per month.  Meetings will begin within a reasonable amount of time following 

the end of the student day and will last no longer than seventy-five (75) minutes.  Content 
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of the meetings will be determined by the Headmaster/Principal or designee and may 

include but are not limited to professional development, training, common planning, 

grade-level meetings or activities, cross grade-level meetings, department meetings, 

lower school meetings, or upper school meetings.   

 

New personnel in their first full year of employment at NBHS may be required to attend 

additional meetings. (Article 12.E.2.3)  

   

K. Evening Meetings: At the high school, professional employees shall not be required to 

attend more than one (1) evening meeting each year for open house.  This meeting shall 

not last more than one and one half (1½) hours and shall end no later than 9:00 p.m.  In 

addition, each professional employee may be required to be on duty no more than two (2) 

evenings per academic year for such functions as plays, shows, and recreation events for 

students.   

 

L. Preparation Period, Administrative-Directed Period:  Each professional employee shall be 

scheduled for one (1) period per day to be used for preparation, in addition to his/her 30-

minute duty-free lunch period.  In addition, professional employees will be assigned one 

(1) administrative-directed period per day by the Headmaster/Principal or designee for 

activities such as but not limited to tutoring students, student help sessions, supervision of 

students, working with colleagues, department meetings, professional development, data 

analysis or other duties as assigned by the Headmaster/Principal or designee. Except in 

unusual circumstances, professional employees will not be utilized for substituting during 

the administrative-directed period. 

 

3. Amend Article 7, Section B by replacing Section 2 with the following: 

Such written notice shall include an irrevocable resignation and must be made to the 

Superintendent of Schools on or before March 1, 2014, and payment will be made to the 

professional employee on or before September 1, 2014.  In subsequent years, such written notice 

shall include an irrevocable resignation and must be made to the Superintendent of Schools on or 

before February 1
st
 with payment being made on or before the 1

st
 of September in that calendar 

year.  

 

4. Vacancies at NBHS:  Vacancies at NBHS shall be posted in every school or included in the Personnel 

Bulletin and or emailed to all professional employees with a copy forwarded to the Association. 

Vacancies will also be posted on the NBPS web site.   Generally, postings will be in effect for at least 

ten (10) school days, but in no event less than five (5) school days during the school year before the 

final date when applications must be submitted. Outside of the school year business days shall apply. 

Notwithstanding any provision of the parties’ collective bargaining agreement or practice between the 

parties to the contrary, as vacancies occur at NBHS, the District may simultaneously post such 

vacancies internally and externally. The employer will consider qualified internal applicants in Unit A 

before making a selection. 

5. Bumping:  Notwithstanding any provision in the parties’ collective bargaining agreement or the 

parties’ practice to the contrary, no professional employee outside of NBHS may displace (bump) any 

employee in NBHS, except if the employee outside of NBHS has PTS, would otherwise be laid off, is 

displacing a non-PTS professional employee, and has the appropriate license for the position held by 

the non-PTS professional employee. Professional employees outside of NBHS may apply for 

vacancies at NBHS. 
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6. Delete Appendix C (MOA regarding Freshman Academy Model) from the parties’ collective 

bargaining agreement. 

7. Teachers who were assigned to the High School in the 2013-2014 school year and who will be 

teaching in another New Bedford public school in the 2014-2015 school year shall participate in up to 

ten (10) hours of professional development during the summer of 2014 and prior to commencing 

work in another New Bedford public school. Employees will be compensated $35 per hour for 

attendance at summer professional development.   

8. Delete the first sentence of Article 3 C 1 from the parties’ collective bargaining agreement. 

9. Compensation:  

A. Regular Pay for extended day for the 2014-2015, 2015-2016, and the 2016-2017 school 

years. 

 High School professional employees shall be paid a stipend of $5855.00 for the 

addition of 42 minutes to the professional employees’ work day. 

B. For all Articles that refer to $35 per hour it is understood to be the current contractual hourly 

rate but in no instance less than $35 per hour.  

10. Reopener: The Committee and the Association reserve the right during the term of this Agreement to 

request to bargain over subjects not addressed in this Memorandum of Agreement and to bargain over 

the impacts, if any, of the new high school schedule. The implementation of the schedule will not be 

delayed due to bargaining obligations.  

11. Duration:  Unless the parties agree otherwise, once New Bedford High School loses its designation as 

a Level 4 “underperforming school” this Memorandum of Agreement will cease to be in effect. In the 

event, the Level 4 designation continues beyond June 30, 2017, the parties may renegotiate the terms 

of this Memorandum of Agreement. 

12. This Memorandum of Agreement is subject to ratification by the Association membership (Unit A) 

and the approval of the New Bedford School Committee. 

___________________________   ___________________________ 

New Bedford School Committee Chair  New Bedford Educators Association 

___________________________   ___________________________ 

___________________________   ___________________________ 

___________________________   ___________________________ 

___________________________   ___________________________ 

___________________________   ___________________________ 

___________________________   ___________________________ 

DATE: ___________________________  DATE: ___________________________  
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MEMORANDUM OF AGREEMENT 

BETWEEN 

THE NEW BEDFORD SCHOOL COMMITTEE 

AND 

THE NEW BEDFORD EDUCATORS ASSOCIATION – UNIT B 

JANUARY 23, 2014 

 

WHEREAS, New Bedford High School (“NBHS”) has been designated a Level 4 school by the 

Commissioner of Education for the Commonwealth of Massachusetts; 

 

WHEREAS, the New Bedford School Committee (“Committee”) and the New Bedford Educators 

Association – Unit B (“Association”) have negotiated changes in terms and conditions of employment for 

employees represented by the Association at NBHS as a result of such Level 4 school designation; 

 

NOW THEREFORE, the Committee and the Association collectively referred to as the “parties”, 

hereby agree as follows:  

 

13. The Collective Bargaining Agreement between the Committee and the Association shall be modified 

only as specifically provided herein and such modification shall apply to employees and positions at 

New Bedford High School. Current contract language prevails unless otherwise amended in this 

MOA. 

14. Article 1:  Recognition and Article 9 A1.  

A. Amend Article 1 and Section A1 of Article 9 as follows   

Eliminate: Housemasters 

Eliminate: Dean of Students  

Add:  Instructional Leader (subject area) (Administrative License) 

Add: Assistant Principal for Student Success (Administrative License) 

 

B. Amend Article 1 to exclude the following new positions Chief of Operations, Tech Manager and 

Implementation Manager for Quality Teaching and Learning as  confidential and managerial 

employees. 

 

15. The following new positions at the High School and the salary schedule are agreed to: 

Position    Work Year   Salary Schedule  

Assistant Principal for Student Success     195 full days         Assistant Principal 

Instructional Leader (subject area) 195 full days  Chairs/Supervisors 

16. Administrative Hours and Load 

A. High School Administrators’ Work day 

Effective with the start of the 2014-2015 work year , the work day for full-time 

administrators in the High School shall be eight and one-half (8 1/2) hours except as 

otherwise provided. Such work days shall include an approximately 30-minute duty free 

lunch. There shall be  eight and one-half (8 ½) hour work days for 178 days. The  remaining 

work days will be eight (8) hour work days with the exception of the Wednesday before 

Thanksgiving.   
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Administrators may be assigned staggered start and end times to their workday provided the 

employee’s starting time is within one hour of the regular start time and the time is 

continuous.   

 

The Headmaster/Principal shall establish the schedule for the work-day for each Unit B 

administrator at the High School. 

 

B.  High School Schedule:  High School Schedule and Advisory:  The Headmaster shall 

establish the master schedule, including the length of instructional periods, preparation 

periods, common planning time and/or Administrative periods directed or determined by 

the Headmaster or his/her designee, and professional development.   Such schedule is 

likely to include a seven (7)-period day with teachers teaching five (5) periods one (1) of 

which shall be a longer rotating period of the seven (7) period day.  The Headmaster/ 

principal or designee shall assign duties and tasks to administrators and administrators 

may be assigned to lead Advisory periods for a group of students.   

 

C. Work Year: Effective with the start of the 2014-2015 work year, the work year for full-

time administrators at the High School is 195 full days. The Headmaster/Principal shall 

establish the schedule for the work year for each Unit B administrator at the High School 

which may include work days in the summer including the summer of 2014. Summer 

work  days shall occur in the month of August. For summer work days in 2014, 

Administrators shall be notified on or about May1, 2014 of such dates.  For summer work 

days in subsequent years, Administrators will be notified of their summer schedule on or 

about March 15
th
.  

 

D. After School Meetings:   Administrators will be required to attend up to and including 

three (3) meetings per month.  Meetings will begin within a reasonable amount of time 

following the end of the student day and will last no longer than seventy-five (75) 

minutes.  Content of the meetings will be determined by the Headmaster/Principal or 

designee and may include but are not limited to professional development activities, 

common planning, grade-level meetings or activities, cross grade-level meetings, 

department meetings, lower school meetings, upper school meetings.  Administrators 

may be required to plan, assist in planning, and/or lead one or more of these meetings.  In 

addition to the three meetings per month, administrators in the High School shall attend 

one Superintendent meeting per year.   

 

E. Evening Meetings:  Administrators shall be assigned by the Headmaster/Principal to 

attend meetings and events. The Headmaster/designee and/or Principal/designee shall 

endeavor to assign administrators to such evening events, not to exceed ten (10), during 

the academic year, on an equitable basis.  

 

17. Article 4, Section C  

Amend Article 4, Section C by replacing Section C with the following: 

Such written notice shall include an irrevocable resignation and must be made to the 

Superintendent of Schools on or before March 1, 2014, and payment will be made to the 

administrator on or before September 1, 2014.  In subsequent years, such written notice shall 

include an irrevocable resignation and must be made to the Superintendent of Schools on or 

before February 1
st
 with payment being made on or before the 1

st
 of September in that calendar 

year. 
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18. Article 5 

Amend Article 5A by replacing “good cause” for “just cause” Amend Article 5A by deleting 

all references to “just cause” and adding “good cause” for an administrator who has served in 

his/her administrative position in the New Bedford Public Schools for (3) three consecutive 

years.  

19. Vacancies in NBHS: Vacancies in NBHS shall be posted in every school or included in the 

Personnel Bulletin or emailed to all professional staff with a copy forwarded to the NBEA. 

Vacancies will also be posted on the NBPS web site. Generally, postings will be in effect for at least 

ten (10) calendar days, but in no event less than five (5) calendar days before the final date when 

applications must be submitted. Outside of the school year business days shall apply. 

Notwithstanding any provisions of the parties’ collective bargaining collective   bargaining 

agreement or practice between the parties to the contrary as vacancies occur at NBHS, the district 

may simultaneously post such vacancies internally and externally. The employer will consider 

qualified internal applicants before making a selection.  

20. Notwithstanding any provisions of the parties’ collective bargaining agreement to the contrary a 

Housemaster/Dean who is laid off may replace a teacher with non-PTS in an area where the 

Housemasters/Dean is licensed. If licensed in more than one area, the Housemaster/Dean will be 

returned to the area of teaching he/she formerly held if there is a teacher is such area who is non-

PTS. In the event there is no teacher with non-PTS in the Housemaster’s/Dean’s area of licensure, 

then the Superintendent shall assign the administrator to a position which he/she is licensed and 

there is a vacancy or teacher who is non-PTS.  

21. Administrators outside of New Bedford High School (“NBHS”) may apply for vacancies at NBHS, 

but no employee may bump into a position at NBHS.  

22. Summer Professional Development:  Administrators maybe required to attend up to twenty (20) 

hours per year of professional development in August 2014, 2015, and 2016.  If possible some of the 

professional development that is designated for Administrators  at NBHS for August 2014 shall 

occur the week of August 25, 2014. Employees will be compensated at the rate of $37 per hour for 

attendance at summer professional development.   Employees will be notified on or about May 1, 

2014 of the dates for summer professional development not to exceed twenty (20) hours. Any 

professional development over the twenty (20) hours will be voluntary. In subsequent years, 

employees will be notified of the dates for summer professional development on or about March 

15
th
.  

23. Additional Annual Compensation 

A. Regular Pay for extended day and work year for the 2014-2015, 2015-2016, and the 2016-

2017 school years. 

High School Administrators shall be paid a stipend of $6800.00 for the addition of 5 

work days to their work year and the additional ½ hour each day for 178 days. 

B. For all articles that refer to $37 per hour it is understood to be the current contractual hourly 

rate but in no instance less than $37 per hour. 

24. Reopener: The committee and the association reserve the right during the term of this Agreement to 

request to bargain over subjects not addressed in this Memorandum of Agreement and to bargain 

over the impacts, if any, of the new high school schedule.  The implementation of the schedule will 

not be delayed due to bargaining obligations. 
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25.  Duration: Unless the parties agree otherwise, once New Bedford High School loses its designation 

as a Level 4 “underperforming school” this MOA will cease to be in effect.  In the event that the 

Level 4 designation continues beyond June 30, 2017, the parties may renegotiate the terms of this 

Memorandum of Agreement. 

26. This Memorandum of Agreement is subject to ratification by the Association membership (Unit B) 

and the approval of the New Bedford School Committee. 

___________________________   ___________________________ 

New Bedford School Committee Chair  New Bedford Educators Association 

___________________________   ___________________________ 

___________________________   ___________________________ 

___________________________   ___________________________ 

___________________________   ___________________________ 

___________________________   ___________________________ 

___________________________   ___________________________ 

DATE: ___________________________  DATE: ___________________________  
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Appendix F: Local Stakeholder Group Roster 
 

Affiliation Local Stakeholder Group Member Name 

ESE Designee Joan Connolly 

School Committee Chair/Designee Dr. Lawrence Finnerty 

Union President/Designee Stephen Nestanpower 

Administrator from NBHS Bernadette Coelho 

Teacher from NBHS David Buck 

Parent from NBHS Ellen Poyant 

Social Service Representative Maria Rosario 

As appropriate, Workforce Development Agencies Peter Muise 

EEC Representative or DHE Representative President Dana Mohler-Faria 

Community Member Kevin DaPonte 

Other: NBHS Housemaster Judith Lima 

Other: Andrew O’Leary Director of Federal and State Funded Programs 

Other: Ann Bradshaw  Assistant Superintendent 
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Appendix G: Local Stakeholder Group Recommendations 
 

 Maintain a comprehensive high school environment in which teachers are supported to ensure 

that all students will succeed 

 Review discipline policy and management – less punitive, more supportive 

 Develop a culture of excellence for students, staff, families and community 

 Review attendance policy to promote classroom attendance and academic performance 

 Strengthen support for English Language Learner students and families 

 Build teachers’ capacity to differentiate instruction to meet the needs of all learners 

 Provide instructional leaders for core subjects 

 Align content and performance standards school-wide 

 Build an organizational structure and leadership to support the instructional core 

 Provide support and management structure to promote a positive culture 

 Review graduation requirements to align with the MassCore 

 Review class schedule to evaluate current block scheduling and consider past work 

submitted relative to an alternative schedule 

 Create a culturally competent school district that knows the multiple forms of diversity 

represented in the student body and is aware of how our individual cultures and school 

organizational cultures influence our perceptions and treatment of diverse people 

 Develop a Human Resources strategy to ensure that staff reflects the diversity of the student 

body 

 

The committee considered submitting a formal recommendation to the Superintendent in regard to 

the following intervention models: 

 Turnaround 

 Restart 

 Transformation 

 School Closure 

 

All members gave their opinion. Dr. Finnerty, School Committee Vice Chairperson abstained. 

Members felt that the Turnaround Model may be the best recommendation to provide the change that 

is needed, but were concerned with the required replacement of at least 50% of staff. 

 

After careful and thoughtful deliberation, the Local Stakeholder Group does not recommend  the Restart 

and School Closure Models. The Committee recommends that a plan with the strongest impact on 

student achievement be implemented so that New Bedford High School returns to its former glory. 

Consideration should be given to the impact on middle schools since teachers with professional status 

and appropriate licensure who are not rehired at the high school are able to “bump” less senior teachers. 

The pool of teacher candidates and potential unemployment costs should also be considered. 

 

 

 

November 29, 2013 Revised December 2, 2013 
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Appendix H: Conditions of School Effectiveness 
 

I. Effective school leadership 

II. Principal’s staffing authority  

III. Professional development and structures for collaboration:  

IV. Tiered instruction and adequate learning time 

V. Students’ social, emotional, and health needs  

VI. Family-school engagement 

VII. Strategic use of resources and adequate budget authority 

VIII. Aligned curriculum  

IX. Effective instruction 

X. Student assessment 
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Appendix I: NBHS Organization Chart 
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Appendix J: New Schedule Proposal 
 

NBHS School Redesign Team Schedule Recommendations 
 

Parameters (in Turnaround Plan and Collective Bargaining Agreement): 

 New schedule to include 7 periods.  

 Student instructional day will be 7 hours and 12 minutes. 

 Teacher work day will be 7 hours and 42 minutes except as otherwise provided, with professional 

employees arriving at least 10 minutes prior to the start of the student day. 

 Teaching load will be 5 of 7 blocks with 1 prep, 1 administrator assigned period. 

 Teachers must have 30 minute, duty free lunch. 

 Exact school day start/end times have not yet been determined due to busing/transportation 

constraints.  

 At minimum, ALL students in grade 9 will have a remediation (“acceleration”) or enrichment 

class for English and Math in addition to their regularly scheduled Math and ELA classes.  

 

Recommendations: 

 

Bell Schedule: 

• 7 periods/day @ approximately 54 minutes/period if periods split equally (see below) 

• 4 minute passing periods 

• Eliminate homeroom (morning attendance and announcements completed during first period—

subgroup working on the logistics of adding 2-3 minutes to first period to account for these tasks, 

still saves actual homeroom time and passing period between homeroom and first period). 

• 30 minute lunch for students and teachers (needs to be 30 minutes, duty free for teachers per 

contract—uncertainty as to whether or not that “30 minutes” can include the passing period) 

• Options re: class minutes 

o Evenly split:  

432 total minutes 

- 24 minutes for passing periods (6 @ 4 minutes each) 

- 30 minutes for lunch (no passing period to/from lunch) 

- 378 minutes for class time (7 classes @ 54 minutes each) 

 

o If classes are 53 minutes long, would provide 7 extra minutes for 1
st
 period to conduct 

homeroom activities (attendance/announcements) and adding time to lunch block for 

transitions between lunch/classrooms and vice versa 

o If classes are 52 minutes long, would provide 14 extra minutes to distribute between 1
st
 

period and lunch block  

 

Course Meetings: 

 Core academic classes, world languages, and some electives (ex: EMT course) meet every day, 

all year (Electives TBD by current status as an everyday or alternating day course).  

 Electives that are currently alternating day courses (ex: PE) will meet on alternating days, all 

year. 

 Some courses may require a “double block” and would be scheduled as linked courses: “Course 

Name A” and “Course Name B” and would be indicated in the Program of Studies that they must 

be taken concurrently. 

o This applies to some higher level elective courses for 11
th
 and 12

th
 graders (e.g. Robotics) 

and to most internship and dual enrollment courses. 
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o Also applies to some ELL (up to WIDA level 3) and SPED (particularly our TR5/life 

skills program) courses for all grades. 

 Acceleration and enrichment courses will meet on alternating days, all year to ensure students 

have the support they need all year, but without overwhelming/clogging their schedule.  

o Sample 9
th
 Grade Schedule: 

 Period 1: Math 

 Period 2: Math Acceleration/Enrichment alternating with English 

Acceleration/Enrichment 

 Period 3: English  

 Period 4: History 

 Period 5: Science 

 Period 6: PE or JROTC alternating with Health 

 Period 7: World Language or Engineering elective or Reading or Computers or 

band/art/chorus…etc. 

 This last period would provide flexibility for freshmen schedule.  

 In addition, Health has historically been a 9
th
 grade course, but could be 

taken later to allow for additional flexibility in schedule— 

o Ex: If a grade 9 student wants a world language (every day 

course) and band (alternating day course), that student could 

have band on the other side of PE and World Language as their 

final full time course 

 

Some Remaining questions to address: 

• We currently have 3 lunch shifts—is it feasible/beneficial to go down to 2 lunch shifts?  

• Does alternating enrichment/acceleration block continue through 10
th
 grade? (Or does this 

become optional?) 

• How do we provide remediation/support for science? (especially for 9
th
 graders taking the MCAS 

or 10
th
 graders who did not pass in 9

th
 grade?) 

• Is it feasible/beneficial to have semester-based electives (every day for 1 semester) vs. year-long 

electives (every other day for the year)?  

• Is it feasible/beneficial to have shorter electives (every other day for a semester, worth .25 

credits) to allow for greater variety/choice/student exposure to material? Is this feasible in year 1 

or a consideration for year 2? 

• What considerations need to be in place for some of our students in Special Education who may, 

per their IEP, require Reading (most Reading course levels meet as an everyday course) and 

Academic Support (usually an alternating day course)? –Will they be missing out on 

opportunities their nondisabled peers are getting? 

• Should students in substantially separate or co-taught classes receive their 

acceleration/enrichment classes in substantially separate and/or co-taught models?  

• How are we ensuring that we are meeting the required minutes and instructional content for all of 

our ELL students? 

• What system are we going to use to assign students to enrichment/acceleration? 

o Some ideas are on the table, including adapting system from Fall River PS 

• When/who/how will enrichment/acceleration curricula be developed and shared? Will there be 

different options to address students’ varying needs (e.g. in ELA, one writing focused, one 

reading focused, etc.) 

• How will advisory fit into schedule and how often should advisory meet? 

o Suggestion so far is for all class periods to be abridged on advisory day to allow for 

advisory to meet without eliminating a class. (This could be complicated for 
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internship/dual enrollment students.) Also recommended that advisory is not at the start 

or end of the day to avoid students coming late/leaving early. 
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Appendix K: Revised Graduation Requirements Aligned to MassCore 
                                                                                                                                    
                                           GRADUATION REQUIREMENTS 

 

Beginning with the class of 2017, in order to graduate from New Bedford High School, a student 

must have earned at least 24.0 Units and complied with all state accountability 

requirements.  Course requirements are the following: 

English – 4.00 units required  

 

Mathematics – 4.00 units required 

 

Lab-based Science – 3.00 units required 

 

History/Social Science – 3.00 units required (including U.S. History and World History)  

 

Foreign Language* – 2.00 units of the same language required (3.00 units suggested) 

 

The Arts* – 1.00 unit required (One full year course or two semester-long courses, suggested two 

courses from the same discipline) 

 

Health – 0.50 units required (one semester-long course) 

 

One course of physical education or JROTC required each year** – 2.00 units 

 

Additional Core Courses – 4.5 units required 

 

A total of 24.0 units must be earned.  Other requirements may be established by the school administration 

in relation to the particular program, otherwise the additional 5.5 Units needed for graduation may be 

selected from among elective courses which could include Business Education, Career and Technical 

Education (CTE), Health, Technology or any of the subjects above.   

 

Credit for Foreign Study:  Students who are away for a term or year to participate in a student exchange 

program or otherwise study abroad may receive credits toward high school graduation when (1) study 

plans are approved by the school administration in advance; and (2) the institution where the study 

occurred submits a record of the student's work.  In these instances, the Principal and student's guidance 

counselor will evaluate the work and assign credit for it according to standards prevailing in New Bedford 

High School. 

Students acquiring 24 units without these fulfillments shall be issued a certificate. 

 

* Students enrolled in a state-approved Career and Technical Education program of studies have the 

option of opting out of Foreign Language and Art and still fulfill MassCore. These options must be 

discussed with a student’s guidance counselor to ensure proper credit is awarded. 

 

SOURCE:  MASC 

 

NOTE:  If there are test requirements for graduation, these should be noted in the policy on Graduation 

Requirements. However, a policy on competency testing is properly filed in category IL, Evaluation of 

Instructional Programs, or a special subcategory of that code. 

 

Issues and approved:  7/12/76 



New Bedford High School SRG Application – 83 

 

Amended: 1/12/79 

Amended: 12/30/85 

Amended: 11/25/96 

Amended: 6/28/99 

Amended: 1/27/03 

Amended: 3/10/14 
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Appendix L: Summer Acceleration Academy Working Proposal 

 
New Bedford High School 

Summer Acceleration Academy Proposal 

 
Draft prepared by Sam Ribnick and Ashley Hebert on 2/24/2014 

Shared with Jason DeFalco 

Informed by the Handbook for Implementing Acceleration Academies developed by the National Center 

on Time & Learning at the Edwards Middle School in Boston Public Schools (July 2010) 

 
Overview 
 

A key priority area of the Level 4 Turnaround Plan for New Bedford High School is a focus on boosting 

the academic achievement of students in Grade 9. One strategy to support this priority area is the 

introduction of a Summer Acceleration Academy to provide remediation to struggling students prior to 

the start of Grade 9. The Summer Acceleration Academy (SAA) will be a two-week program for 

approximately 100 students consisting of: 

 5.5 hours per day for 10 days 

 A focus on math remediation 

 Additional classes on ELA skills and high school social and study skills 

 

 

Budget 

 

Staffing 

The SAA will be staffed by 6 teachers: 4 content-expert math teachers, 1 ELA teacher and 1 high school 

seminar teacher. With 100 students in the program, this leads to average class size of 12.5 for math 

classes and 25 for ELA and seminar classes. 

 

Each teacher will work 6.5 hours each day for the 10 days, plus two pre-service days of 3 hours each, and 

receive compensation at the contract hourly rate of $35/hour. 

 

 

Pre-service 

week 

Summer 

Acceleration 

Academy 

# of days 2 10 

Hours per day 3 6.5 

# teachers 6 6 

Rate ($/hr) 35 35 

Cost $1,260 $13,650 

 

The total staffing cost for the SAA will be $14,910 for a two-week program. 

 

Materials 

Each teacher will be provided with $250 to spend on materials and supplies, for a total of $1,500. 

 

Student Meals 
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The SAA will provide students with breakfast and lunch each day. We are pursuing funding from relevant 

federal programs for student meals. 

 

Field Trips 

Field trips will be budgeted and offered as an incentive for student participation.  

 

Student Incentives 

Another idea discussed was the use of incentive programs for good behavior/outcomes during the 

program, including “Whaler bucks” that students could cash in at the school store or for school supplies.  

 

The Edwards MS sent gave students a gift certificate to the local mall ($75) if they had perfect attendance 

and completed their work sufficiently. We may pursue a similar strategy within budget constraints. 

 

 

Overall Budget 

 Cost 

Pre-service staffing $13,650 

SAA staffing $1,290 

Materials $1,500 

Field Trips $XX 

Student Incentives $XX 

Total $16,440 

 

 

Student Recruitment 
 

For the pilot year, the target is to enroll 100 students in the SAA. Students will be invited to enroll based 

on 8
th
 Grade MCAS scores, MOY Galileo assessments, grades, attendance and behavior records. The goal 

is to identify approximately 200 students who are struggling academically, and who have a good track 

record of attendance and behavior, indicating that they are likely to benefit from the program. 

 

Could potentially use a tool from a former NBHS math teacher now planning to return to the HS to assign 

students to math classes when transitioning from middle to high school.   

 

Potential dates: looks like  

The SAA will need to run from either Monday, July 14
th
-Friday, July 25

th
 or Monday, July 21

st
 to Friday, 

August 1
st
. Students should be enrolled before the end of the school year, leading to a date of total 

enrollment set by Friday, June 13
th
. 

 
Schedule 
 

The bell schedule for the SAA will be: 

Teachers arrive 7:30am 

Common Planning Time / PD 7:30 – 8:25am 

Period 1 8:30 – 9:40am 

Period 2 9: 45 – 10:55am 

Lunch 11:00 – 11:30am 

Period 3 11:35 – 12:45pm 

Period 4 12:50 – 1:00pm 
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Students and teachers depart 1:00pm 

 

Students will be divided into 8 groups of 12-13 in each group. Each group will receive two consecutive 

blocks of math instruction, along with an ELA-based elective and the High School Seminar class. Two 

groups would be combined for Elective and Seminar, leading to an average class size of 25 students for 

those courses. 

 

The master schedule will be: 

 

 Student Group 

 A B C D E F G H 

Breakfast Breakfast 

Period 1 Math 1 Math 2 Elective Math 3 Math 4 Seminar 

Period 2 Math 1 Math 2 Seminar Math 3 Math 4 Elective 

Lunch Lunch 

Period 3 Elective Math 1 Math 2 Seminar Math 3 Math 4 

Period 4 Seminar Math 1 Math 2 Elective Math 3 Math 4 

 

For example, the students in group A would have the following schedule: 

Breakfast 7:30 – 8:25am 

Period 1: Math 8:30 – 9:40am 

Period 2: Math 9: 45 – 10:55am 

Lunch 11:00 – 11:30am 

Period 3: Elective with Group B 11:35 – 12:45pm 

Period 4: Seminar with Group B 12:50 – 1:00pm 

 

Differentiation and Curriculum 
 

Students will be grouped according to their math skills and assessment performance levels, to allow 

greater differentiation. For example: 

 Group A and E – Low Warning MCAS score 

 Group B and F – High Warning MCAS score 

 Group C and G – Low Needs Improvement MCAS score 

 Group D and H – High Needs Improvement MCAS score 
 

The ELA elective class will have four different sections, and students will be given the chance to rank 

these options when registering for the SAA. When possible, students will be placed into their top choice, 

but the student’s math grouping will take priority. 

 

All ELA elective classes will require students to create a research project based on source texts, and will 

culminate in a presentation board including a research paper. The boards will be displayed at a celebration 

at the end of the SAA, and possibly at City Hall or the monthly city arts festival, AHA Night. Potential 

topics for the elective sections include film, sports, music and technology. The ELA teacher will propose 

a preferred selection of topics and students will have the opportunity to rank the topics based on their 

interest They will be assigned to their section according to their topic preferences. This will provide 

students with an introduction to research and high school writing techniques. 
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Assessments and Monitoring 
 

Central office and high school leadership will work together to identify the priority standards for students 

to learn during the SAA, and design baseline, mid-point and final assessments to measure student 

progress on these standards. Math curriculum should be “backwards planned” from these assessments to 

ensure alignment.  

 

Additionally, math teachers are expected to create common formative assessments to be administered on 

a daily basis to measure student progress at the end of each day’s lessons. 

 

One teacher or a leader from the high school will be responsible for synthesizing and analyzing the results 

of the formative assessments. During the morning common planning time, teachers will analyze and 

discuss the data to inform their instructional strategies for the day, identifying students or standards that 

need extra focus. 
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Appendix M: Financial Plan for NBHS 
 

Like many districts, the New Bedford Public School district is currently operating in a challenging 

funding situation, with many priorities in need of funding. The NBHS Turnaround Plan has been designed 

within that context, with a careful eye on costs and sustainability. The additional costs due to 

implementing the Turnaround Plan are projected to be approximately $2.4 million, primarily consisting of 

salaries and stipends which would persist each year of the turnaround.  

 

The two largest costs will be the stipends paid to teachers for extended day and summer training, as 

negotiated in the collective bargaining agreement. Teachers will be paid at the contractual hourly rate for 

these activities (currently $35/hour) for a per-teacher stipend of $5,855.00 and an estimated total cost of 

approximately $1.2 million. The new administrative organizational structure for the high school will be 

budgeted for $800,000 above the current administrative positions. This funding will primarily cover the 

salaries of content instructional leaders, new positions such as the Chief of Operations, the Chief of 

Teaching and Learning Advancement, and the Technology Manager, along with salary adjustments for 

the posted headmaster and principal positions to draw stronger candidates. 

 

Throughout the turnaround process, the business office and grant office of the district will work together 

closely to ensure that funds from all sources are used to support the strategies outlined in the Turnaround 

Plan. 

 

New Bedford High School Budget – All Sources 

 

 FY2012  $19,023,900 

 

 FY2013  $18,230,531 

 

 FY2014  $18,106,821 

 

 FY2015 (proj)  $20,500,000 

 

The projected budget for FY2015 will be sustainable for the district to maintain due to a planned increase 

in net school spending of $4.7M, and it will take priority over a number of other possible investment 

areas for the district until additional funding is made available. If and when additional funds are obtained 

through the School Redesign Grant, these funds would be used to fund the key strategies outlined in the 

Turnaround Plan, with a focus on one-time or startup costs such as contracted coaches, stipends for 

curriculum and assessment creation, textbooks, and technology-based learning materials. The district is 

committed to funding the NBHS Turnaround Plan for the three years of turnaround and will continue to 

pursue grants and other sources of funding to increase the rate, impact and sustainability of the turnaround 

efforts. 

 

 

 


